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A scientifically-based model and collaborative mission to increase academic 

performance and enrichment opportunities among impoverished Hopewell 

students as well as enhance family literacy skills among local parents and family members







     Need for Services-School/Community Need: In joint partnership with the non-profit, community-based Boys and Girls Club, Hopewell Public Schools is proposing to operate the 21st Century Community Learning Centers (CCLC) program, from January 1, 2003 through December 31, 2005, on three of Virginia’s most impoverished, high-risk school and community sites: Dupont Elementary (a Title I school that was provisionally accredited meeting state benchmarks in 2001-2002 but is now a provisionally accredited “needs improvement” school that hosts a 62.83% Free and Reduced Lunch student population); Hopewell High School (a school that was provisionally accredited meeting state benchmarks in 2001-2002 but is now a provisionally accredited “needs improvement” school that serves a student population in which 29.96% are eligible for the Free and Reduced Lunch program); and the Boys and Girls Club (a community center that serves a public and private student population in which 51.3% are eligible for the Free and Reduced Lunch program). The City of Hopewell hosts a population of 23,000 residents, of which 3,900 are student consumers of the Hopewell Public School system and 7,500 are consumers of the TANF/public assistance system. The Hopewell population is ethnically diverse with 40% of residents being African American, 5% Hispanic/Latino, and 54% Anglo. With a 39% unemployment rate and with 67% of the Hopewell population considered to be “low-income” (35%) or “poverty-below poverty” (32%), resource-poor public and community-based service agencies struggle to meet the unique needs of local children and families. 

     Education attrition and academic failure are predominate attributes in the Hopewell community that are passed on from generation to generation. One local census revealed that 9% of local adults are reported to have less than a 9th grade education and 31% have less than a 12th grade education. Fifty two percent of the total city adult population is reported to read at a “literacy level II” rate, 23% at a “level I” rate, and 19% of the population is reported to be “illiterate” and completely lacking in reading and writing skills. If Hopewell students follow in their parents’ footsteps, less than 40% will ever graduate from high school, less than 9% will ever earn an Associates Degree, and less than 2% will ever earn a Bachelors Degree. The only program that is addressing the issues of adult literacy in the Hopewell community is hosted at the school district’s Woodlawn Learning Center which offers adult basic education and a referral network with John Tyler Community College. Under CCLC funding, resources from this center, as well as the resources from other community partners that specialize in social and educational support, will be combined to provide a more comprehensive approach to adult literacy that offers basic family literacy training as well as career preparation, adult basic education, technology skills development, GED Prep, and ESL opportunities for the families of impoverished children who will be enrolled in the CCLC program.

       Poverty and illiteracy are predominating paradigms that may never be broken by the many Hopewell children who carry on the tradition of under-education and performance in school. The first proposed CCLC service site, Dupont Elementary School, is a casebook example of how poverty and under-performance are linked in the local education system. Dupont Elementary hosts a student population of 666 K-5th grade children of which 62.83% receive Free and Reduced lunches and 26% reside in TANF/public assistance households. Dupont students continually struggle to meet learning standards as is demonstrated in the school’s rating of “provisionally accredited-needs improvement” by the state of Virginia. Reading is the most challenging area for Dupont students to master.  Third grade English (Reading and Writing) SOL data for spring 2002 shows 38% of all tested third graders at Dupont failed the test.  Fifth grade English (Reading) SOL data for spring 2002 shows 43% of tested students failed to meet reading benchmarks.  Moreover, half of all fifth grade Dupont students (50%) failed to meet English (Writing) standards on the SOL. The most recent Stanford 9 assessment scores (Fall 2001) reported Dupont's percentiles to be 42 for Vocabulary, 41 for Comprehension, and 42 for Total Reading.  For fall 2001, the state percentiles were 51 for Vocabulary, 54 for Comprehension, and 54 for Total Reading, which are all disproportionately higher than those reported for Dupont. Data reveal that reading difficulties start well before Dupont children ever sit down to a state test. According to the spring 2002 Phonological Awareness Literacy Screening (PALS), 22.44% of students did not meet the reading benchmarks in grades K-2.  PALS data reveal that approximately 32.6% of Kindergarten children could not meet reading benchmarks; 13.2% of first graders could not meet state benchmarks; and 22.9% of second graders could not meet state benchmarks in reading. The fact that close to one-third of Dupont students are deficient in their reading abilities has encouraged the district to re-evaluate school-based reading interventions and identify gaps in current programming. A thorough assessment revealed that Dupont children are in great need of a scientifically-based remedial intervention in the area of reading; more concentration on word analysis, comprehension, and vocabulary during instructional time; as well as extended learning hours in the area of reading so that struggling children have the opportunity to catch up to their peers. The proposed CCLC program will address the learning needs of Dupont students in the area of reading by providing scientifically-based reading interventions based on the Four Blocks and AutoSkill Academy of Reading models.

      An analysis of disaggregated SOL data by the Dupont staff further reveal learning deficits in the area of math.  On the spring 2002 Mathematics SOL test, third grade children had a pass rate of 73.0769%.  In fifth grade, the pass rate was only 45.2830%. The state pass rate in third grade was 80.3853%, whereas the pass rate for the state in fifth grade was 71.0800%, which are proportionately higher than Dupont scores.  Moreover, Dupont children scored in the 55th percentile on Problem Solving, 47th on Procedures, and 50th in Total Math. The state averages in grade four in 2001 were 66 for Problem Solving, 56 for Procedures, and 61 for Total Math.  An analysis of student test scores uncovers deficits in key areas. For example, Dupont third graders struggle most with number sense as fifth graders show major deficits in number sense, measurement and geometry, probability and statistics, patterns, functions, and algebra.  Cumulative data from the SOL show a mean scale score in the low 30 range and the Test for Higher Standards reveals scores below the school division benchmarks on these assessments in the areas of number sense, measurement, and geometry strands. To address these issues, Dupont teachers now use the STAR Math system to identify specific students with computational deficits. In addition, teacher-created mock SOL assessments are now being used to identify students needing extra assistance after initial classroom instruction. Although these interventions are beginning to show improvements in student performance, the school believes that much more must be done to help struggling students catch up with their peers as well as support all students to achieve at higher levels. During this past school year, Dupont Elementary staff members used the School Improvement Process for accreditation by the Southern Association of Colleges and Schools (SACS) to identify particular service/learning gaps in math and other core areas and match these gaps with scientifically-based interventions and recommendations. During this process, the school staff collected and analyzed four years of student achievement data and reviewed a volume of research on best practices for curriculum, instruction, and learning interventions. The findings of this analysis process is mirrored in the comprehensive interventions and components proposed in the after hours CCLC program. It is clear from this process that Dupont children are in great need of a scientifically-based remedial intervention in the area of math; more concentration on number sense, measurement and geometry, probability and statistics, patterns, functions, and algebra during instructional time; as well as extended learning hours in foundational math concepts. The proposed CCLC program will address the learning needs of Dupont students in the area of math by providing additional instruction time that is inclusive of scientifically-based interventions based on the MathSteps and AutoSkills Math models.

      Low state standardized test scores and chronic academic failure place Dupont students among the poorest performing in Virginia. Due to dwindling budgets and the absence of discretionary grant resources at the school level, there is no help during after school hours in the form of tutoring and remediation available for local students to close the gaps in core learning areas so that they may be successful at advanced course work. Instead, a “snowball effect” commonly takes place…with limited intervention, students increasingly just get more and more behind as dropout and other risk factors increase. This continuous failure to achieve academically deprives students of the desire to learn and stay in school.  

      The second proposed 21st Century Community Learning Centers site is Hopewell High School. During the 2001-2002 school year, Hopewell High was “provisionally accredited-meeting state benchmarks” but is now in “needs improvement” status.  Hopewell serves 1028 9th through 12th grade students of which 29.96% are enrolled in the Free and Reduced Lunch program and 60% are eligible for the program due to low-income/poverty. Analysis of standardized test scores indicate that local high school students are struggling to meet state learning standards with many students demonstrating very low reading, language arts, and mathematics skills. The following chart describes the percentage of Hopewell students who are not meeting SOL benchmark requirements (2002):  

	Core Subject Areas
	% of Students not Meeting Benchmarks
	
	Core Subject Areas
	% of Students not Meeting Benchmarks

	Reading
	15%
	
	US History
	38%

	Algebra I
	33%
	
	World History
	21%

	Algebra II
	16%
	
	Earth Science
	43%

	Geometry
	32%
	
	Biology
	22%


     There is little help in the form of tutoring or remediation available for students to close the gaps in core learning areas so that they may be successful at advanced high school work. Research indicates that students who fall below the national norm on standardized testing are 55% more to likely to fail core academic courses and earn credits toward graduation. For example, in the 2001-2002 school year, over 65% of high school ninth graders taking basic Algebra received failing grades and did not earn credit for graduation. The failure to achieve in the classroom justifies the high student dropout rate at Hopewell (6.2%). Behavioral offenses are also common on the high school campus with approximately 16 occurrences of weapons possession, 777 occurrences of student violence, 1,605 incidences of disruption, and 55 drug/tobacco/alcohol possession offences in 2001-2002, which resulted in 1,821 suspensions involving 437 different students. In order to address these issues, the CCLC program will partner with Big Brothers and Big Sisters, the City of Hopewell-Parks and Recreation, and the district Title IV Department to offer site-based mentoring, conflict resolution skills training, and prevention education for at risk and high risk students at all grade levels so that behavioral problems may be addressed early – before students dropout or transition into the juvenile justice system.

     It has also become a trend at Hopewell High School for many ninth grade students to experience difficulties in making the adjustment from the middle school. Indicators include the high number of discipline referrals, poor attendance, and grade level retention. During the first semester of 2001-2002, there were 1,451 referrals given to 224 ninth graders. By the end of the school year, freshmen had received a total of 2,762 referrals compared to 1,657 in grades ten through twelve combined.  In 2000-2001, out of 343 ninth graders, 127, or 37%, were retained.  Moreover, mid-semester grade data for 2001-2002 indicated that 148, or 40%, of the ninth grade students were failing four or more classes.  Due to the many transition issues, the CCLC program will target ninth graders and future high school students who are struggling to succeed in the secondary environment.

     The local Boys and Girls Club will be the third leg of the proposed extended day program.  This organization will be used to invite qualified students from the various private schools in Hopewell to become a part of the project as well as serve the many Title I students from Harry E. James Elementary (and other Hopewell schools) for a projected service population in which 51.3% are eligible to receive Free and Reduced Lunches.  In Hopewell, boys and girls are often left to find their own recreation and companionship in the streets with seven of every eight families reporting to either be a working single head of household or a two parent income/working family. An increasing number of our students are at home with no adult care or supervision. Because there are no consistent after school programs available in the community, nearly all Hopewell students return to their neighborhoods and homes, unsupervised by adults, during after school hours. Many students (approximately 45%) do not take advantage of public busing because they live in walking distance from the schools, which requires them to walk through high-crime neighborhoods every day. Many of our children are, unfortunately, both the victims and offenders of street crime. According to the Hopewell police, 95% of “crime committed by juveniles” occurs during immediate after school hours in Hopewell. In the city alone, police incarcerated close to 250 juveniles last year during after school hours for crimes ranging from drug possession/dealing to assault. Young people need a safe and structured environment during after school hours. The Hopewell Boys and Girls Club will offer that and more. Club programs and services will aim to promote and enhance the development of boys and girls by instilling a sense of competence, usefulness, belonging, and influence. As targeted elementary school students struggle in similar areas as those of Dupont Elementary students, the Boys and Girls Club programming will mirror that of Dupont Elementary as it increases programming access in the target community.

     Process for Selecting Schools/Activities Improving Student Achievement: In an effort to reduce and eliminate the many risk factors that adversely impact the local community, Hopewell Public Schools has developed a six year plan through the joint efforts of a community-driven Stakeholder Team that has worked together to plan, develop, and assess programs and resources that could effectively be implemented to intervene in the lives of children and families so that they are empowered and skilled to achieve academic, life, and career goals. Comprised of students, parents, business partners, faith-based and community based agency representatives, school and district administrators and staff, and community leaders, this group has collaboratively identified and matched the above risk factors with the proposed programming interventions. The result of this collaboration process is the comprehensive, community-driven, scientifically-based academic improvement and family literacy model that is described in this proposal. Specifically, the group selected the participating schools and community site due to the fact that they serve the most impoverished, under-performing children in Hopewell as based on Title I and state accreditation reports. The group reviewed standardized test score data, school-level behavioral reports, source indicator data (i.e., attendance, grades, retention), and police reports to help identify the risk factors of the target population and facilitated a series of planning groups at the CCLC sites to match the factors with specific programming approaches. In addressing the issues of academic failure among targeted elementary and secondary students, the CCLC program will offer participants the following, scientifically research-based interventions: (1) Each day during a summertime program, elementary school students will participate in a comprehensive “Four Blocks” reading and literacy program. Students will engage in leveled and guided reading, technology-based vocabulary and word exploration, fun writing and book publication opportunities, and self-selected reading activities. (2) Each school day during after school hours, all enrolled secondary and elementary school students will work with staff to develop, update, and continually assess learning portfolios so that they are empowered to take control over their learning. Based on the diagnostic-prescriptive aspects of the portfolio, students struggling with reading will participate in the technology-based AutoSkill group where they will engage in innovative learning activities through means of “leveled” CD segments, paperbacks, and audiobooks. Those students struggling with math concepts will participate in inter-active workshops based on the Mathsteps and AutoSkill curriculum which integrates games, students’ interests, and real life issues with practical learning in the standards and foundation areas of math. For those students struggling to meet classroom learning goals, an intense, one-on-one after school tutoring service will additionally be offered that incorporates achievement portfolios and standards-based, diagnostic-prescriptive approaches to learning in core subject areas (i.e., reading, math). Tutoring will be offered as an ongoing learning center so that students may complete regular day coursework and homework and have an opportunity to master foundational core content. 

     In addressing the many behavioral and delinquency issues of targeted students, the program will offer enrollees the following, scientifically-based and curriculum-based interventions: (1) Students will complete the Anger Management prevention education course series in which they will learn empathy, life skills, decision making skills, alcohol/tobacco/drug resistance skills, and goal setting skills. Students will additionally engage in a physical challenges and Ropes Challenge courses where they will develop skills in communication, decision-making, conflict resolution, risk taking, and affirmation. (2) Students will be offered the opportunity to complete a course series on “Youth Development” in which they will learn about goal setting and motivation as they work in teams to develop and deploy meaningful, community-based service learning projects as well as participate in the continuous planning and assessment of the CCLC program. (3) Mentoring will additionally be offered to high-risk students in partnership with the local Big Brothers and Big Sisters and the City of Hopewell-Parks and Recreation Department.

     The program staff will coordinate a comprehensive school-to-college and career programming component that will support local students to gain college goals and self-sufficiency – thus combating the cycle of underachievement and poverty. Students will have the opportunity to engage in job shadowing projects, complete college and career inventories that will help them articulate their interests and strengths, and attend matriculation/scholarship information sessions at local institutions of higher education. 

     Finally, a parent involvement component will be offered in partnership with the participating schools’ Parent Teacher Organizations and John Tyler College. The program will offer parenting skills education, comprehensive family literacy education, job skills training, and ESL/GED/ABE opportunities for parents and family members of enrolled students so that they have the skills to support their children’s life, college, and career endeavors. Snacks for children, busing to and from the program site, transportation assistance and childcare for parents, and bilingual staff will be provided to further support working parents and children access the programming options, as needed.
     Process for Participant Selection: The Principals and staff of the three CCLC service sites will use basic guidelines to select students to enroll in the extended day program. These guidelines include but are not limited to the following: students from low-income families as measured by the school’s Free and Reduced lunch list will be eligible to receive priority enrollment into the program. Students who are at risk of academic failure as measured by the SOL testing program from 2001-2002 will be encouraged to enroll.  Students of single-working parent families will also be encouraged to enroll. Staff will carry out an identification, referral, and recruitment process that targets these student populations for priority enrollment. Please also note that referrals will be made of targeted students from school faculty, social services, and court services. Hopewell Public Schools believes that the three sites have the capacity to serve all students seeking services; however, if there are staff shortages and capacity issues, a waiting list and scoring rubric will be used to prioritize and facilitate enrollment. The following chart describes the enrollment pattern of each site:

	Site Name
	Target Population for After School Program
	Target Population for Summertime Program

	Hopewell High School
	125 9th-12th grade, Free & Reduced Lunch eligible, low performing students.
	N/A

	Dupont Elementary School
	125 K-5th grade, Free & Reduced Lunch eligible, low performing students.
	75 K-5th grade, Free & Reduced Lunch eligible, low performing students.

	Boys and Girls Club
	125 K-5th grade, Free & Reduced Lunch eligible, low performing students.
	75 K-5th grade, Free & Reduced Lunch eligible, low performing students.


     Principles of Effectiveness: The CCLC program and its proposed activities will meet the “principles of effectiveness” guidelines described in the authorized statute. The first principle requires an assessment of objective data regarding the need for before and after school programs and activities in schools. As described above, the school district and its Stakeholder Team collected and assessed objective reports from public entities (i.e., schools, CBO’s) as well as standardized assessment data from central office to determine that Hopewell children are at high risk of academic failure, behavioral problems, and poverty. Focus groups and a scientific resource scan process were conducted by the planning team to further gather qualitative data on the need for an after hours program. From these activities, stakeholders confirmed that the schools and their stakeholders are in strong support of the proposed after school/summertime program as they actively participated in the selection of the scientifically-based interventions and activities that comprise the program. The second principle requires that performance measures be established that aim to ensure quality academic/enrichment opportunities. As thoroughly described in the evaluation section of this proposal, performance criteria has been established and the program staff will work with a professional evaluator to collect, aggregate, and analyze objective, quantitative, and qualitative data to determine the progress of achieving these measures on a summative and formative basis. The measures include, but are not limited to: promotion rate, student performance as based on state achievement test scores in each core area, course passing rate, grade point average, course grade in core subject classes, daily attendance rate, occurrence of “re-enrollment,” student attitudes toward educational achievement, school policy violations, juvenile justice involvement/crime, and parent attitudes toward educational achievement. Appropriate statistical tests will be performed to determine if significant progress has been made in these areas among the participant population compared to a control population. The third principle requires that scientifically-based research be used that provides evidence that the program/interventions will help students meet achievement standards. As described below in the design section, the program will operate in a learning center environment with each “workshop” being based on a state standards-aligned, scientifically-based curriculum and instructional approach. In addition to diagnostic-prescriptive tutoring and remediation based interventions, the program will offer learning centers that concentrate on the core subjects of math and reading and which are project and team-based to peak the students’ interest and exploration of content. Learning in these areas will be tied to state and local achievement standards and a scaffolding-based system will be deployed at every learning center that empowers the instructor to use an assessment approach and quality tools to continually assess children’s mastery of content standards and instructionally plan according to those areas that need improvement.  Every intervention has been researched by an accredited university/third party evaluation team and with statistically significant results being published in mainstream journals and accepted via a peer review process. The researched benefits of these interventions align with the objectives of the program as well as the performance criteria above. Therefore, a group of children who consistently participate in every aspect of the proposed program will, according to scientific research, demonstrate positive statistically significant gains in each of the performance areas listed above. Please read the program design for a detailed description of hypothesized impact per each intervention.
     Program Design/Services-Planning Process: Curriculum specialists, lead teachers, parents, students, and other stakeholders (please see letters of support, attached) have worked together to adjust curriculum maps and curriculum guides to ensure that the content in Hopewell’s extended day program is aligned with the academic needs of targeted students. The group used blueprints and an analysis of test data, which focuses on reporting categories and performance reports, to assist with the decision making process. Teachers and administrators have applied skills gained through staff development to identify interventions that have a format similar to that used for SOL testing. The planning committee reviewed the academic, enrichment, recreational, and mental health needs of students and parents alike. Parent committees from Dupont Elementary School and Hopewell High School were completely involved at each step of the planning process. The following 12 month program design represents the findings and recommendations of the district, schools, and stakeholders:

     Academic Goals/Objectives/Outcomes: Goal I: To provide an extended day program in a safe, healthy, drug free location that is well supervised by caring, competent, and supportive adults that will extend, enrich, and remediate the academic and social needs of K-12 Hopewell students. Objective I: By December 2003, as a result of attending the core academic-focused CCLC workshops, the participating 375 students (125 per site) will demonstrate at least a 20% increase in achievement, based on pass rates, as measured by the 2002-2003 Virginia State mandated SOL tests in English (Reading) and math. Activities: Each of the three CCLC sites will host an after school program that is projected to operate for five days per week, three hours per day. The programs will be facilitated by certified teachers and qualified assistant staff in a student-centered, learning environment in which learning is aligned with standards of achievement and rigorous expectations. Please note that the district Special Education Department will be consulted to recommend modifications and programming adjustments for enrollees who have special needs and challenges. Please also note that all facilities are ADA compliant and support assistive technology and other equipment to enhance access. Upon enrollment into the program, students at each site will create an electronic academic portfolio (under the guidance of the teaching staff) which will likely be developed using the CENUSA Software program. Portfolios will be used as an “intake” method for students and staff to identify the special needs and supports that must be provided for each student to ensure equal access and maximize instructional efficacy. The portfolio will require students to enter information about their standardized test scores, STAR reading and math scores, classroom test scores, attendance, behavioral performance, and course grades. The software then develops a linear graph and chart that identifies strength areas and areas that need improvement/extra focus. These “quality” tools are then used to track performance either electronically or by hand. Such output will be printed and used in hard copy form to comprise each student’s academic portfolio. For at least one week during the learning center period, students will be required to update their portfolios. This process enables and encourages youth to take responsibility for their learning and achievement. The portfolio will also be used as a scheduling tool that points students to enroll in specific after school learning centers based on their identified needs.
      The after school staff at each site will host a learning center series on the “AutoSkill Academy of Reading” age appropriate reading, literacy, and language arts technology-based intervention program for students struggling in the area of reading. Academy of Reading is a scientifically-based intervention that is proven, through research, to enhance students’ reading, language arts, and writing skills and comprehension levels. Academy of Reading groups will offer a balanced technology and print program that aims to build essential reading skills and develops fluency through a variety of supported-reading experiences. The intervention is designed to foster daily student-teacher interaction through whole-group, small-group, and one-on-one instruction. Teachers' materials are provided to support program instruction in comprehension, word study, vocabulary, and writing through means of software, Paperbacks, and Audiobooks. Paperbacks will offer leveled reading and independent practice through high-interest titles in a variety of genres. The Paperbacks foster a feeling of success for students who have not had access to age-appropriate literature at their reading level. Audiobooks will provide access to engaging, grade-level literature through modeled reading strategies: students can follow the text as they listen to the narrator model fluent reading. The software delivers individualized reading instruction through captivating content in the areas of History and Geography, People and Cultures, and Science and Math. A variety of the CD’s engaging, technology-based activities build fluency, word recognition, comprehension, vocabulary, and spelling skills. As students work, the software offers continuous support and immediate, nonjudgmental feedback.
     Those students struggling with math concepts will participate in inter-active workshops which will likely follow the MathSteps curriculum and accompanying AutoSkill’s Math Software which integrates fun games, students' interests, and real life issues with practical learning in the standards and foundation areas of math. During the workshops, students will concentrate on mastering the following math concepts: number sense, measurement and geometry, probability and statistics, patterns, functions, and equations. The proposed curricula has been assessed through a scientific research process to enhance students’ abilities to master VA content standards in mathematics. The learning components of the math group include: (1) computerized skills inventories tests containing problems representative of each grade level that enable the teacher to reliably and accurately determine what a student knows and what the student should be working on to improve; (2) Sequential Skills Outlines based on the items in the Skills Inventories to provide each teacher with a complete overview of the non-graded, sequential order of development of computational skills correlated with specific grade levels; (3) Correlation Guides to correlate the pages and/or chapters of textbooks and work texts with each skill in the Sequential Skills Outline, and to provide cross-referencing of all material in use to meet individual student needs; and (4) Skills and Practice sheets and Review tests to teach, review, and reteach skills, and measure retention or the need for further practice. These tools help to direct the teacher to work with each student on completing meaningful lessons in the engaging textbooks and computerized math games – concentrating on those areas that need improvement the most.
     During the entire extended day program, students struggling to meet classroom learning goals in multiple areas will additionally have access to an intense, one-on-one tutoring service. The tutors will incorporate achievement portfolios and standards-based, diagnostic-prescriptive approaches to learning in core subject areas (i.e., reading, math, etc.). Ongoing tutoring will be offered so that students may complete regular day coursework and homework and have an opportunity to master foundational core content. The tutoring will be coordinated in the school library during the extended day hours so that students may access computers and resources to complete homework and other assignments. Professionals from the community and retired teachers will be recruited, as an in-kind support service of the Hopewell Action Program for Reading, to volunteer their time to tutor the students. Outcomes: The SOL test past rates from the participant group (for the past two years) will be compared to the SOL pass rates from the control group using a paired T-test. It is hypothesized that the scores of the participant group will demonstrate a statistically significant increase over those of the control group in the areas of reading, English, and math.   

     Objective II: By December 2003, students enrolled in the after school program will demonstrate a significant improvement in the basic four foundations for achievement and emotional well-being:. confidence, persistence, organization, and interpersonal relationships; as measured by a pre-post Foundations for Learning Survey, behavioral risk survey, observational data, and anecdotal staff records. Activities: During the after school program, each of the three sites will choose to host at least one of the following workshops that cover youth development, leadership, and prevention topics. Workshops will follow scientifically-based curriculum and be offered in a student-centered learning environment. The first of these six week long workshops will be inclusive of comprehensive prevention education lessons that follow the scientifically-based, age appropriate Anger Management curriculum. The Anger Management curriculum teaches children empathy, life skills, decision-making skills, alcohol/tobacco/drug resistance skills, and goal setting skills so that they can make healthy, positive choices. The enrolled students will complete the local Ropes Challenge Course which will teach them teamwork skills, present physical and mental challenges, and incorporate drug-free and dropout resistance messages. The combination of these activities are proven, through research, to enhance resiliency among students and reduce the likelihood that students will choose to do drugs and engage in risky, delinquent behavior.

     The after school staff may additionally facilitate a series of workshop sessions on “Youth Development” in which students will complete lessons on goal setting and motivation as based on Covey: Seven Habits of Highly Effective Students and Leadership & Service Learning for Life. Students will be broken into teams of no more than 5 members to engage in community assessment, planning, and coordination of team-designed community-based service learning projects. Such projects may include landscaping and blanket quilting for the benefit of the local homeless shelter, developing radio and video PSA’s to announce the harmful effects of alcohol and drugs, developing a cultural mural for display at a local library, or organizing a blood drive benefiting the local clinic and hospitals. Two students per each site will also be identified and invited to attend monthly Stakeholder Team meetings. These students will work with community stakeholders to continually plan and assess the CCLC program in a cycle of continuous improvement.

     An adult-to-student mentoring service will be provided in which 5 identified, high-risk students (per site) will be matched with screened and trained mentors as made possible by the Hopewell Big Brothers and Big Sisters in partnership with the City of Hopewell-Parks and Recreation Department. Mentors will visit their mentees on a weekly basis, onsite, where they will actively participate in the student’s learning activity centers and spend time with the students - sharing issues, empathy, and support.  Research from CSAP and the national Big Brothers and Big Sisters organization shows that students who are mentored are 64% more likely to have a more positive attitude towards school; 58% more likely to achieve higher grades; 60% more likely to have improved relationships with peers and adults; and 64% more likely to report increased levels of self-esteem. Hopewell Pubic Schools anticipates similar outcomes from this innovative intervention. 

     A series of workshops will be offered to older students that are based on the federal “Gear Up” career readiness education curriculum. Students will engage in age appropriate learning activities in which they complete computerized, online career interest inventories; complete eight year academic/college/career plans and course recommendation schedules; take field trips to the local college to complete an orientation on financial aid, scholarship, and registration opportunities; and explore text and video trade books on various career opportunities and on the benefits of post-secondary/vocational education. Based on the results of the career inventories and the children’s’ interests, participating students will be grouped into small teams to participate in a bi-annual job shadowing day. Each team will be assigned to spend a full day job shadowing a local professional/community member who will be recruited from the Hopewell Chamber of Commerce. During their job shadow, students will be required to complete a journaling assignment on the profession, job duties, and skill requirements of the profession. Outcomes: The fall and spring scores on the Foundations for Learning Survey and the behavioral risk survey from the participant group will be compared using a paired T-test. It is hypothesized that the spring scores will be statistically higher in the developmental areas of confidence, persistence, organization, and interpersonal relationships, compared to the fall scores.    

     Objective III: By December 31, 2003, a minimum of 150 local K-5 youth will enhance their art skills, cultural awareness, and physical fitness (as assessed through qualitative analysis of the students’ portfolios) after participating in the summertime explorers program. Activities: Hopewell Public Schools will host a summertime program that is projected to operate for five days per week, three hours per day, for two months in duration. The program will be facilitated by certified teachers and qualified assistant staff in a student-centered, learning environment that will enable 150, K-5 students to engage in fun enrichment activities that enhance learning and skills in many developmental domains.

       The summertime staff, in partnership with the City of Hopewell Parks and Recreation Department, will facilitate a series of four week learning centers on art, music, culture, and drama. Students will learn how to draw and paint using the Monart and other common methods, complete internet-based learning lessons on art and culture, explore traditional Appalachian folk art and music, research African American art and music, explore Native American art and music, learn group singing methods and explore musical instruments and sounds, and attend special fieldtrips to community theatre, festivals, and cultural arts events that are held during the summer session.

     The summertime staff will additionally facilitate a series of four-week sessions that will enable students to engage in team-based physical challenge activities and group sports. Every activity requires participants to interact with others, so that even the most reserved student becomes an important part of the group.  Team members will learn to listen to others, praise them for their ideas, and encourage them in their efforts. All of the activity challenges are physical, yet all provide opportunities for learners to develop specific skills in communication, decision-making, conflict resolution, risk taking, and affirmation. During each workshop, students will be assigned to groups of up to 5 members. After teams have completed warm-ups and assigned roles, each team will be assigned a challenge card and be given a set amount of time to collaboratively plan and accomplish the physical task described on the challenge card. The instructors will modify physical activities as needed to encourage participation from physically challenged students and younger students.  At the end of every activity, the students will be directed to reflect on the activity and journal their feelings, team accomplishments, and areas for improvement. Outcomes: A qualitative assessment of student portfolios and journals will indicate that students self report increases in their art skills, cultural awareness, and physical fitness.

     Objective IV: The 150 elementary school students participating in the summertime explorers programs will demonstrate a 5% increase in reading and literacy as assessed through pre/post analysis of the PALS and SOL assessments. Activities: Throughout the summertime explorers program, elementary school children will spend a minimum of 60 minutes, each day, working on reading and literacy skills as based on the Four Blocks method. During this designed time block, staff will choose material for youth to read and a purpose for reading, and then guide the youth to use reading strategies needed for that material and that purpose. Staff will provide guidance in a variety of whole class, small group, and partner formats. Using various types of reading materials that are centered around each student’s interests (i.e., magazines, trade books, text books), guided reading will focus on comprehension as children learn to predict what might happen and discuss how it impacts the learning process. Students will learn about the story elements of characters, setting, and plot as well as practice organizing and comparing information learned from informational text. Children will also experience daily read-alouds and time for reading books of their choice and on their own level. In a large group format (groups will be selected based on reading level and age), staff will read level appropriate books to students and engage in story reflection and retelling exercises. Youth will also have access to the library to select, with the help of staff, an appropriate, “leveled” book that aligns with their interests in which they will read by themselves or in pairs. Please note that the Hopewell Action Program for Reading has agreed to donate additional books for children and their families to use at the site and in their homes. Students will also have the opportunity to complete a variety of fun, mini-lessons that provide them with a model of what writers do and allow children to explore writing themes and approaches that align with their interests and encourage creativity. Children will engage in various writing activities from starting a new piece, finishing a piece, revising, editing, and illustrating. Another component includes “presentations” that lead to a final published piece. In the Author's Chair, youth will share their writing and respond to each other's writing at various stages in its development. Outcomes: The Fall/Spring PALS test scores (and the SOL scores from the past two years) from the participant group will be compared to the Fall/Spring PALS test scores (and SOL scores) of the similar control group using a paired T-test. It is hypothesized that the scores of the participant group will demonstrate a statistically significant increase over those of the control group in the five developmental areas of reading and literacy.    

     Implementation Timeline: The following implementation timeline will be used to support the planning and implementation process. Please note that the timeline will be adjusted according to the award schedule of the State of Virginia:

	Timeline
	Activity
	Staff Responsible

	1/1/03-2/1/03
	District administrators will work to expand the Stakeholder Team to include parents and students of the targeted program sites.
	Asst. Superintendent

	1/1/03-2/1/03
	Stakeholder Team will develop and post job descriptions. Hiring will be made by 2/1/03 for all positions or as soon as possible following notification of approval of the grant.
	Principals, Stakeholder Team

	2/1/03-3/1/03
	Staff will engage in daily planning activities to purchase program materials and carry out student identification and recruitment process.
	Program Director

	3/03
	Professional development needs assessment will be performed.
	Program Director

	3/03
	Staff will receive professional development on grant reporting requirements (this activity will be repeated on a quarterly schedule). 
	 Evaluator, Central Office 

	3/03
	Site monitoring visit schedule is developed and carried out by evaluation team.
	Evaluator

	3/03
	Staff will receive training on the Four Block method and SERA Learning Skills.
	Program Director, Professional Trainers

	3/03-6/03
	After school sites initiate full operation with each serving 125 selected students.
	Teachers, EA’s

	7/03-8/03
	Summertime sites initiate full operation serving a total of 150 K-5 students.
	Teachers, EA’s

	9/03-12/03
	Students are recruited and will participate in regular after school program.
	Teachers, EA’s

	10/03-12/03
	Outcome and process evaluation data are collected, aggregated, and reported to the Department of Education and stakeholder members.
	Evaluator


     Transportation Plan: District “yellow buses” will be used to provide full after hours and summertime busing for participating students. These buses will transport the students from the site to their regular bus stops at the end of each program day. Moreover, students will be transported to/from their regular bus stops to the sites during the summer program. Because there is a large population of students who reside in the neighborhoods that surround the participating sites, the sites have budgeted for crossing guards to be on duty for up to 45 minutes after the program ends each day as well as for summertime to ensure that the children are safe. Please note that the Boys and Girls Club community center site and its outdoor facilities meet all state licensing standards for school-age childcare as well as safety standards set by the government and the school district (the school district owns the facility in which the agency operates from). All sites are ADA accessible and meet all state safety requirements.

        Staffing/Professional Development Plan: The CCLC program is specifically designed to align and comply with the VA Best Practices for School-Age Care Programs and the recommendations of the State Department of Education for the management of school-age care programs.  Highly qualified and trained staff will ensure that the pupil-to-staff ratio is never more than 15:1, that the learning environment is fully inclusive – age appropriate – and child-focused, and that children are safe and cared for by a professional, culturally competent staff.  Specifically, one teacher will be designated as the “lead” teacher (on each site) who will report to the principal/Executive Director and Program Director. The teacher will be accountable for the onsite supervision of staff. All teachers (lead and other) must hold a Bachelors Degree and a current teacher’s certificate and state license.  The educational assistants and tutors must have a GED or high school diploma with a recommended two years of documented higher education or an Associates Degree. All staff must pass a TB, fingerprint, and Criminal Records check. The assistants are also recommended to have six credit hours in child and youth development and be CPR and First Aid Certified. Staff will be highly encouraged to recruit qualified assistants from the local parent population. Please note that volunteers will be recruited to work on each site. Volunteers are required to hold the same minimum qualifications as the assistants. The Program Director will use the VA School-Age Performance Assessment instrument as a tool for assessing the quality of the program and professional development needs of staff. This instrument requires that the administrator perform quarterly monitoring visits/observations and also requires the teacher, paraprofessional, and volunteer staff to report (twice each year) on their comfort/mastery level of deploying particular content and lessons as well as meeting after school care performance standards in six key operational areas. The responses from the instruments are then compiled and applied to a pre-designed rubric that prescribes professional development content. This process will be used to determine the content of a minimum of two half-day professional development sessions, each year. Staff will provided with the following professional development opportunities that are designed to articulate the performance standards and expectations of effective, after school care interventions: (1) The school districts’ grant management team will offer quarterly half-day training sessions for staff that provides information on the program philosophy, grant requirements, reporting requirements/progress, accountability infrastructure, and review of the school-age care performance standards and assessment results (in-kind). (2) A district Literacy Specialist will offer a two full-day training session for the after school staff on the Four Block literacy method, instructional and scaffolding methodologies, and assessment procedures. The Specialist will also be available to perform coaching and monitoring visits to further support the staff in their deployment of the language and literacy programming. (3) A professional trainer from the SERA Learning Skills Center may be scheduled to facilitate a full-day session on student risk factors, prevention education deployment, listening skills and reporting requirements, and culturally appropriate communication strategies for dealing with high-risk youth and families. Feedback from staff will be gathered after each session and combined with those data collected from the professional development needs assessment instruments to drive the planning of future training sessions. 

      Family Literacy Activities: Parents of students involved in the extended day and summertime CCLC program will be encouraged to meet with a CCLC staff member to complete a quarterly needs assessment instrument and portfolio. Data collected on parenting skills, education, and social service needs will be used by the CCLC staff to refer the parents to an appropriate third party or CCLC family-based service. The proposed family program will serve approximately 500 family members of enrolled children, per year. The program will consist of the following partnerships and new/expanded service components: (1) Made possible through the Hopewell Parent Teacher Organization (in-kind), a course series will be facilitated by the PTO (and Big Brothers and Big Sisters representatives) that will operate for two hours, one night per month, on the after school sites (childcare, bilingual workshops, and transportation assistance will be offered to accommodate working parents, as needed). The Make It-Take It workshops are designed to strengthen – through a series of didactic and interactive parent-child activities – the parent’s role as a literacy mentor and educator in the child’s life. Every session, parents will learn about a particular “genre” of literature and will receive donated “leveled” children’s books and adult reading materials on the genre as well as engage in fun activities and “family homework” assignments. Families will also complete lessons on establishing literacy rich environments, how to read with their children, and will take special trips to the local library so that they may select engaging reading materials together. Sessions will additionally offer training in the areas of math and science through games, exploration, and family learning activities. (2) One evening each month (for two hours/evening with childcare and multi-language groups available as needed) will be dedicated to assisting families to develop parenting skills that contribute to enhanced family functioning, life success, and family management. As will be coordinated and facilitated by the Hopewell Parent Resource Center staff (in-kind), participating parents will complete education lessons, hands-on activities, and an interactive “group sharing and caring time” on the following topics: family communication skills and roles, parent leadership, rule setting strategies for children, strategies for setting high expectations and clear messages regarding academic performance, life skills for balancing family and work, parental strategies for providing positive reinforcement and guided support for children, and the child development cycle: infusing strategies into parenting practices that enhance the cognitive/language, social/emotional, physical, affective, and adaptive skills of children. (3) A series of adult education classes will be coordinated by John Tyler College and the Woodlawn Learning Center at the center and other sites on a weekly basis (childcare, bilingual staff, and transportation assistance may be offered).  Prior to enrollment, parents will be asked to complete a pre literacy/adult education assessment (TABE, SORT, ESLOA, and/or Laubach Inventory).  The results of the assessments will be used to determine the course schedule for each adult wanting to participate. Courses may include: Laubach curriculum-based adult literacy course, intermediate/advanced literacy course, English as a Second Language, and GED preparation.  Other courses to be offered will include a basic computer skills development course at the high school campus and a Tackling the Tough Skills course on career readiness and money/credit management. 

     Dupont Elementary School and the Boys and Girls Club may additionally offer an onsite parent involvement activity that is targeted for the parents of K-3 students, entitled Parents and Children Together Time (PACTT). For at least one hour each week, parents will join their children in non-judgmental, child-directed play and reading exercises in the classroom and outdoors. The purpose of PACTT is to (1) empower parents as their child’s first teacher by building on their strengths; (2) enhance parental awareness of how children learn and to expose parents to tools and techniques that support learning; and (3) provide models of positive adult/child communication and interaction. Each session will consist of the following components: (1) Children Plan:  Before the parent enters the classroom, the children develop a plan for what they will do with their parents. (2) Children communicate their plans:  Parents enter the classroom and are presented with a plan for the parent/child activity time.  This can be communicated in many creative ways, such as writing the plan on uniquely shaped paper that coordinates with the theme that is being focused on. (3) Parents and children play:  The child is the leader of the activity.   The parent follows and participates in the child’s play. The emphasis is to enjoy the fun of learning through play. (4) Circe time: The families participate as a group in songs, finger plays, reading books, etc. This time is used to model learning activities that can transfer to the home. Activities might include taking a child’s dictation, using everyday events to promote early literacy skills such as grocery shopping or cooking with recipes, and playing games made from materials commonly found in the home. (5) Debriefing:  Debriefing will be done at the end of Circle Time and will enable parents and children to discuss what activities they did, how they felt, and their accomplishments. 
     Principles of Effectiveness: The CCLC program has been developed in a manner consistent with the principles of effectiveness as it includes objective data regarding the need for the proposed program (please see needs section above). According to school level and community data, the target population is in great need of academic programming in the core areas of reading and math, as well as social/behavioral interventions and education to address delinquency and other issues. Due to the high poverty of the target population, it is also important to provide school-to-career opportunities and job skills/education advancement opportunities for the parents of participating youth. Each of these components will be offered as based on the objective needs of the target population. The program design incorporates measurable objectives and performance measures in the outcome statements that will be assessed using sound evaluation methods and practices. This assurance meets the requirements of the program statute and the principles of effectiveness. Moreover, each of the educational workshops and programming components is based on scientifically-based curriculum and effective instructional approaches that are proven, through research, to enable youth to accomplish higher levels of achievement. For a comprehensive description of this alignment, please see the Principles of Effectiveness discussion in the Needs Section.

     Management Plan/Budget-Partnerships: The proposed activities will be implemented (please see implementation chart, above) in coordination with a variety of partners and related district/school-wide initiatives including the following: (1) Dupont Elementary School and Hopewell High School: these public schools have been serving the education needs of children for over fifty years. Both schools have agreed to provide full access to their physical facilities, libraries, and technology labs to plan and implement the after hours and summertime programs. (2) Hopewell Boys and Girls Club: has agreed to support the program by hosting the third after school site. The Club has been serving the education needs of children for over twenty years and has successfully carried out grant programming from the Federal and State Department of Education. The Club has agreed to provide full access to its physical facility, library, and technology lab to plan and implement the after hours and summertime programs. The Club will also cover the costs of a site level administrator to oversee the program at the site as well as implementation staff. The Club will provide office space to the after school Program Director with a computer and office furniture as well as to other program staff as needed.  (3) City of Hopewell Parks and Recreation Department: has agreed to provide support to the summer program by offering staff time to carry out various reading and other core area workshops as well as provide mentoring support through recruitment and training of mentors to program children in partnership with Big Brothers and Big Sisters. (4) Hopewell Action Program for Reading: has agreed to donate leveled books for children and families to use in the program and take home as well as recruit retired teachers and volunteers to give their time as tutors. (5) Hopewell Chamber of Commerce: has agreed to recruit professionals from the business, faith-based, and community-based domains to volunteer in the job shadowing component and to mentor youth through the school-to-career activities. (6) Big Brothers and Big Sisters: has agreed to provide support with the mentoring program through the coordination of mentor recruitment, training, and matching. The agency has also agreed to work hand-in-hand with the after school staff and the PTO to facilitate parent workshops on communication and child development issues. (7) District 19 Community Services Board: has agreed to work with the partnering college and schools to help facilitate adult education activities at the high school and Woodlawn Learning Center site. Specifically, the board will play a large role in developing the assessment, enrollment, and facilitation process of adult learning opportunities for the parents of enrolled children. (8) John Tyler Community College: has also agreed to work with District 19 and the program partners to provide parents will direct access to its ESL, literacy, GED Prep, and ABE courses by offering these courses at the schools and accessible community sites. (9) Hopewell Parent Teacher Organization: has agreed to assist in organizing and facilitating the Make It-Take It workshops for participating parents so that they may gain the skills needed to support their children’s learning in the home. (10) Parent Resource Center: is a cultural center and think tank of best practices in culturally competent interventions for families. The center has agreed to donate staff time to facilitate the culturally appropriate parenting skills courses for families as well as review program content and materials for cultural relevancy. (11) Sixth Judicial District Court: has agreed to identify and refer high-risk families and children, who have had experience with the justice system, to enroll in the CCLC program. Please refer to letters of support and MOU’s, attached. Please also note that local churches and private schools in the Hopewell community will be invited to participate in the planning of the program with the following agencies likely to refer students to the program and promote the program among their congregation for resource sharing purposes:  House of Presbyterian Church, TLB Outreach for Christ Ministries, and the Hopewell Clergy Association, Nazareth Lutheran School, St. Joseph Catholic School, and Randolph Macon Academy.

     The CCLC program is designed to operate under the continued advisement of the Stakeholder Team, which is comprised of representatives from the above entities as well as the principals of participating schools, Hopewell Public School students, parents, churches, cultural agencies, community centers, colleges, LEA administrators, business, and political representatives. The Stakeholder Team will expand its membership to include additional stakeholders from the targeted schools (i.e., teachers, student participants, support staff) and community as it meets monthly to collaboratively (1) plan program activities and media events, (2) develop and deliver funding sustainability efforts (i.e., grant proposal development, fundraisers), (3) disseminate program results and progress to community leaders and stakeholders to justify future and expanded support for the program, and (4) assess summative and formative evaluation reports and processes to identify programming strengths and improve programming weaknesses in a cycle of continuous improvement. The Hopewell Assistant Superintendent will act as the Team Chair and will be responsible for sharing financial reports, formal evaluation results, and other pertinent data to the larger Stakeholder Team so that input and direction may be provided on future programming and planning efforts. This process will also ensure accountability on expenditures and progress. 

     Announcement of Program: The Program Director, program staff, and Stakeholder Team will all work together to develop and deploy an information campaign throughout the Hopewell community that will ensure that all residents, parents, and students - regardless of potential language barriers - are aware of the program and are invited to be either participants or stakeholders. Media representatives who are members of the Team will work with the staff to develop press releases, arrange for interviews and feature stories on the program, and provide free display advertising to announce the program in their papers. Moreover, local television and radio media will be asked to make regular public service announcements on the program and announce the program site/staff as a feature story. The after school staff will also work with technology staff to develop and mass print multi-language, easy-to-read informational flyers and registration materials. These materials (which will invite student registration as well as parent/community pre-registration for participation on the Team) will be sent home with every child to share with his/her parents. The materials may also be disseminated in the mailouts and bulletins of local churches and community centers. Informational bilingual posters and flyers will be posted at the school campus, local welfare department, community clinic sites, and churches to further increase information of the program and community buy-in. Upon the release of annual program results, the staff and stakeholders of the program will continue to work with the media and local agencies to disseminate information on the impacts of the program. Results will be presented to the local Board of Education, City Council, and other governing groups as a strategy for increasing future support for the program. 

      LEA Role/Communication Between Staff: Hopewell Public Schools (LEA) will act as the lead fiscal agency and will work in joint partnership with the Boys and Girls Club and other collaborating agencies to successfully carry out program activities. Hopewell Public Schools has been serving the education needs of local children for more than 100 years and holds an exceptional track record in facilitating entitlement and discretionary grant funds from the Virginia Department of Education. The LEA has agreed to support the program by providing access to achievement and other student data to meet the grant evaluation requirements. The LEA will also provide busing to students as reimbursable by the grant as well as breakfast, lunches, and afternoon snacks (in-kind) that meet the requirements of the USDA National School Lunch Program. The district has agreed to provide a standard size office space for the program staff members, in-kind, at its school facilities. The district will also allow staff to have access to its equipment and supply warehouse where they will be able to select gently used and new office furniture (desks, chairs, tables), as may be needed. The district will provide the staff with telephones and access to the district fax and copier machines, and computer technology. Grant funds will be applied to purchase general office supplies (i.e., file folders, paper, pens) that will be directly used for program operations only. Staff and volunteers will have access to school libraries and auditoriums for training events and other activities. By encouraging the use of school facilities, volunteers and stakeholders will become familiar and make connections with the school environment, schedule, and personnel. The total projected commitment of in-kind resources by the district equals $179,280 per year. During the planning of the program, the Stakeholder Team agreed to establish a communication network in which the expanded day programming will be integrated with the regular school day programming. Specifically, schools will create a “core team” (comprised of school day and after school staff representatives, and administrators) to meet twice a month to discuss the progress of individual students, discuss programming concerns regarding learning content and homework/other issues, discuss program progress and student/stakeholder needs, and collaboratively plan and participate in joint training activities. “Non-core” team teachers and after school staff members will be invited to attend the meetings, periodically, to discuss concerns about individual students or issues. Each member of the team will act as a “communication liaison” and will be responsible for sharing information on the progress of the program and announce upcoming events at staff faculty meetings to acquire continual buy-in from the full staff of the schools and ancillary programming staff. The after school staff will additionally have access to the schools’ e-mail system to make and receive school-wide program announcements. The participating schools and program administrators will co-chair the core teams and be responsible for reporting the minutes and progress of the meetings to the larger Stakeholder Team body and Board of Education. The combination of the core team and larger Stakeholder Team body will help to ensure accountability for the program as well as strengthen the partnerships between public and community institutions as they work together to support the implementation of the CCLC program.

     Resource Links/Program Builds Upon Resources:  In order to successfully carry out and sustain the proposed program, it is essential to utilize and build upon existing resources in the Hopewell community. As demonstrated in the partnership section above, a variety of resources have been offered as an in-kind match to the program, which totals $ 375,000 in community matching resources. Funding streams from which these resources come from include federal Community Development Block Grant monies (covers the donated space of public facilities), federal Enhancing Educational Technology/Literacy Challenge monies (covers the maintenance and use of school computer equipment), federal IDEA monies (covers the administrative support of the LEA Special Education Department to assist with programming planning for children with special needs), federal Community Parent Resource Centers monies (applied to cover the staff time of partnering agencies to facilitate parenting skills and Make It-Take It programming); Title I monies (may be applied to cover the cost of literacy coaches, literacy specialists, and technology to support after school programming for Title I children); and allocated Department of Education dollars (to be applied by the post-secondary institution to cover the full cost of adult literacy, adult basic education, and ESL courses for the parents of enrolled children).  As described below, other funds may be sought from NCLB subgrant competitions, such as Reading First, to further support the proposed program in the areas of reading and literacy. 

    Reasonable Costs: Cost-efficiency through local resource-leveraging is essential in the design of the proposed initiative, which features a program model that will be implemented successfully in a generally resource-poor, smaller community setting. Grant funds are requested primarily to support intensive capacity-building during an initial three year period (i.e., teacher professional development/planning time, program start-up staff, curriculum purchases, establishment of courses). The Stakeholder Team anticipates that the overall impact of the grant - and the program itself – will continue long after this initial funding period is over. There was no choice but to keep program costs as reasonable as possible due to the short duration of funding and strong need for the services. The student population targeted in the proposed program represents a group that is abnormally “at/high-risk” of underachievement within a general student population which is already at-risk due to high poverty and other factors described in the problem statement. The CCLC program has been designed to directly provide these at-risk students and their families with the full array of intensive interventions and supports they need in order to enhance academic achievement in the most cost-effective manner possible. It should also be noted, however, that by targeting particular risk groups - and by generally increasing the level of community involvement in the school - the program is expected to have an impact that extends beyond the 500 students (per year) targeted directly. Bringing the "underachievers" up to a significan​t higher level of achievement is very likely to improve the overall climate and conditions for success in the targeted schools - and thus to accrue benefits for thousands of other students not directly enrolled in the program. Specifically, the school district is requesting grant funding in the amount of $200,000 (per year) and has acquired funds to match the request in the amount of $179,280. Program implementation costs are relatively low, considering the significance of the long-term outcomes of the services to be provided. The direct cost benefit ratio is $400 per student ($200,000 in grant funds requested annually / 500 students served annually) which is low due to the district and schools’ commitment in covering much of the operational, facility use, and equipment costs of the program. The grant expenses will cover the support and direct services personnel and minor supply costs to implement the program. 
     Sustainability Plan: During the planning phase of this program, Stakeholder Team members worked together to establish a comprehensive sustainability plan that will be deployed for the purpose of sustaining programming and funding beyond the three-year grant cycle. Sustainability strategies will include: (1) The LEA grant management team will offer to coordinate a series of grant planning meetings with the team and full staff that will cover grant reporting, accountability requirements, and funding sustainability requirements. Attendees will sign a pledge of support document - indicating that they will give at least one hour of their time, each month, to supporting the program by engaging in grant planning and development activities. (2) The LEA grant management team will facilitate a three-part training session with the team where they will review student achievement and performance data and indicators, existing service strengths and weaknesses, and service goals and priorities as they relate to needs data and service gaps.  The team will be asked to re-develop a logic model that aligns service priorities with upcoming grant competitions and funding opportunities which will act as an annual “schedule” for grant development. (3) Stakeholder Team members will work with the grant writing team to request relevant RFP’s/RFA’s for grant competitions that aim to sustain the CCLC program beyond the funding cycle. All applications must be reviewed and approved by the team which will serve as a process to ensure that funds will not supplant existing grant funds or be used to cover non-priority services. (4) The team will attempt to develop and submit at least four grant proposals for federal, state, and local funding, per year, in an attempt to sustain or expand the program. Funding, for example, may be requested from the Comprehensive School Reform competition as well as the Reading First grant competition. (5) The Stakeholder Team will work with the collaborating schools, district, and community agencies to identify internal and external funds that could be used to sustain the program. Funds may include Title IV/entitlement and other grant revenue that could be used to continue this essential program. In order to continue buy-in and support for the program, the team will be responsible for making community presentations to stakeholder groups on the scientific results of the program and the program benefits for children and families. The impact of the program will justify continuation among the community and its leaders.

     Narrative Budget:  The following budget requests and in-kind donations will be used to cover the full cost of the program. Please note that staff descriptions and duties are included below and an organizational chart that describes the management infrastructure is attached. For a description of process/outcome evaluation and information collection/management and reporting procedures for staff, please refer to the evaluation section, below.        

	Personnel

	Certified Teachers – 2 teachers per school site @ $20/hour x 3 hours/day x 34 weeks. Teachers must be certified by the State of Virginia and hold a minimum of one year of experience in working with Title I children in targeted core areas. Teachers will be responsible for facilitating key workshops during the extended day and summer program.                                                                                                                                              $40,800.00

	Education Assistants – 5 aides @ $10/hour x 3 hours/day x 34 weeks. Aids must meet the education requirements discussed above, as well as pass a criminal background check and health screening.  Assistants will be responsible for supporting teachers in updating student portfolios and helping to prepare the workshop environment for the children.                                                                                                                       $25,500.00                                

	Program Director – (.50 FTE) 4 hours/day x $20/hour x 48 weeks. Program Director must hold a Bachelors Degree with teacher certification preferred. The Program Director will be responsible for supervising staff, maintaining communication with the team and principals, and organizing programming schedules.                                                                                                                                                                                 $19,200.00

	Crossing Guards - $7/hour x 1hour/day x 2 sites x 170 days. Please note that the Boys and Girls Club does not require this service.

                                                        $  2,353.00

	Fringe Benefits

	Fringe covers Social Security only at the rate of .0765 %.                                                                                                                               $ 6,541.00                                                              

	Student Travel

	School Busing @ $36/activity trip x 2 sites x 170 program days. Please note that the Boys and Girls Club does not require this service.

                                                                                         $12,240.00

	Equipment

	Five computers for the Boys and Girls Club @ $1,000.00/computer plus high speed connectivity between sites to operate the proposed reading and math software.                                                                                                                                                                                                  $ 9,000.00                                     

	Supplies

	General Office Supplies- paper, files, pens, toner, ink for 3 sites @ $2,353.00

SERA Anger Management Training modules, kits, books and implementation training @$8,608.00

AutoSkill’s Mathsteps and Reading Software for 30 concurrent stations per site for a total of 90 stations - $16,000.00 per site x 3 sites = $48,000.00.

                                                                            Total supplies = $58,961.00

	Contractual                                                                                              -0-

	Evaluation

	Evaluation services will be provided by a team of evaluation specialists to work with each site, the Program Director and all program staff to implement to program, facilitate the evaluation tools and monitoring, gather data, compile progress reports for assessment and improvement, and submit required reporting with the statistical data compiled and analyzed.                                                                                                     $20,000.00

	Professional Development

	Grant requirement for 2 professional staff to attend 2 day annual meeting in Washington DC = $.32/mile x 100 miles x 2 days = $64.00.

Per Diem of $125.00 / day / 2 staff x 2 days = $500.00                                                                                                                            Total = $564.00

	Grant requirement for 3 staff to attend 2 one day regional professional development trainings.

$.32/mile x 100 miles x 2 days = $64.00

Per Diem of $125.00 / day / 3 staff  x 2 days = $750.00                                                                                                                           Total = $814.00

	Other                                                                                                    -0-

	Total Direct Costs                                                                                                                                                                                        $196,000.00

	Indirect Costs at 2%                                                                                                                                                                                       $ 4,000.00

	Total Costs                                                                                                                                                                                                   $200,000.00


PROJECTED LEA INKIND BUDGET

	Four Blocks Reading & Literacy Program Materials
	$  2,000.00

	Literacy Specialist Workshop – Staff time
	$  1,500.00

	Snacks- $1/student for 3 sites X 220 days
	$66,000.00

	Rental space and utilities – equivalent rental for 14,000 sq. ft. = $1,000.00 per month + $150.00 per month utilities x 10 months 
	$33,000.00

	60 Computers fully loaded and office furniture + telephone and email - @  $500.00/computer + $1,000.00 /site for furniture, telephone and email
	$63,000.00

	Secretary/ Bookkeeper/ Staff support  @ (.25)FTE @ $12.00 x 44 weeks
	$   5,280.00

	Custodial services @ $25/day/site x 44 weeks
	$   8,500.00

	INKIND TOTAL
	$179,280.00


    Evaluation-Measures and Outcomes: A thorough and comprehensive program evaluation will be conducted as part of the CCLC program under the direction of Resource Associates Professional Evaluation agency. The proposed evaluation was designed in compliance with the GPRA requirement to use performance indicators to set goals for the program. Several program outcome indicators will be tracked and analyzed throughout the three-year program. A team of educational researchers from Resource Associates will utilize the LEA adapted Quality in Education survey to measure parent attitudes toward educational successes as well as family management and communication skills levels. The Youth Risk Survey and the Foundations for Learning Survey will also be used to measure student attitudes toward educational successes, drug and alcohol risk factors, alienation and rebelliousness risk factors, life skills/social skills, and resiliency risk factors. The Gear Up Youth Survey may be used to collect information on students’ college enrollment/persistence and related goals, college readiness levels, and career readiness levels. The outcome indicators for the program are: promotion rate (after the end-of-summer 2002 adjustment), SOL and Stanford 9 achievement test scores, PALS test scores, course passing rate, grade point average, course grade in core subject classes, job readiness skills, college readiness aptitude, daily attendance rate, occurrence of “re-enrollment,” student attitudes toward educational achievement (youth risk survey will be used), school policy violations, juvenile justice involvement/crime, and parent attitudes toward educational achievement (parent risk survey will be used). Applying data aggregation techniques to the above quantitative sources, the evaluator will determine if the following outcomes are met: (1) The SOL test past rates from the participant group (for the past two years) will be compared to the SOL pass rates from the control group using a paired T-test. It is hypothesized that the scores of the participant group will demonstrate a statistically significant increase over those of the control group in the areas of reading, English, and math. (2) The fall and spring scores on the Foundations for Learning Survey and the behavioral risk survey from the participant group will be compared using a paired T-test. It is hypothesized that the spring scores will be statistically higher in the developmental areas of confidence, persistence, organization, and interpersonal relationships, compared to the fall scores. (3) A qualitative assessment of student portfolios and journals will indicate that students self report increases in their art skills, cultural awareness, and physical fitness. Also, a pre/post analysis of student self-reports on the Youth Behavioral Risk Survey will be performed to indicate that students demonstrate lower levels of behavioral and alcohol/drugs/tobacco use risk factors. (4) The Fall/Spring PALS test scores (and SOL scores) from the participant group will be compared to the Fall/Spring PALS test scores (and SOL scores) of the similar control group using a paired T-test. It is hypothesized that the scores of the participant group will demonstrate a statistically significant increase over those of the control group in the five developmental areas of reading and literacy. The target population/group is defined as the 500 students who have received program services. The control group will be comprised of approximately 200 local school students who will be selected from schools that are also located in the target area and are demographically and economically similar to the target group. Each program year, the evaluator will develop a comprehensive and cumulative progress report that articulates the impact of the program on student achievement using sound statistical and evaluation methods.
     A consumer and staff satisfaction evaluation system will also be employed under the advisement of the third party evaluator. During every key program activity (i.e., summer classes, family literacy sessions), consumers will be encouraged to complete and submit consumer satisfaction surveys that measure their level of access, “buy-in,” and satisfaction with the service. Moreover, the Program Director will facilitate two focus group sessions (one for staff and one for student and parent consumers) where attendees will discuss access and implementation strengths and weaknesses and provide recommendations for improvement. Survey and focus group data will regularly be reviewed by staff and stakeholders during formal meetings so that feedback may be applied to modify and improve upon program strategies in a cycle of continuous improvement.  
     Process evaluation will be conducted on a formative and summative basis in the management and delivery of services. Techniques to be used in gathering process evaluation data will focus on questionnaires, survey forms, and interviews. These techniques will be developed to focus on quality of processes and their effectiveness in achieving objectives. CCLC staff will also be responsible for maintaining day-to-day process evaluation tracking measures (i.e., sign-in sheets, minutes of meetings, case files) on file as evidence of activity progress and efficiency. The Program Director will be responsible for compiling and disseminating monthly process evaluation reports to the Stakeholder Team, third party evaluator, Board of Education, Core Team, and others so that progress is continually assessed. Progress that is documented will be compared to “promised” contractual obligations (i.e., proposed goals, objectives, activities) to determine what has been accomplished and what needs to be accomplished. Under the advisement of the third party evaluator, program administrators will implement the following strategies to ensure high quality, consistent performance monitoring: (1) The Program Director will develop a process evaluation report each month that may be submitted to the Stakeholder Team, the school board, the central school district administrative offices, schools, and collaborating agencies. The report will detail the progress of activities in a project design rubric format which can be easily compared to the “management plan” grant contract. (2) The evaluator will perform quarterly site visits to participating offices and service sites where she will check for appropriate process documentation, appropriate data collection techniques, proper fiscal handling and reporting techniques, and fidelity. The evaluator will develop and forward a list of recommendations for improvement after every site visit that will be immediately addressed by staff to ensure compliance with the grant contract and for continuous improvement. (3) Consumer satisfaction data will be collected and discussed at weekly staff meetings and Stakeholder Team meetings to assess the progress and quality of services. Utilizing Baldrige quality tools (i.e., Plus Delta, Force Field Analysis) the staff will continuously identify strengths and weakness in the delivery of services and work with district administrators, VDE, and the evaluator to make reasonable modifications to maximize the efficiency and positive impact of services. 

      Assurances:  Hopewell Public Schools agrees to participate in any evaluation conducted by or for the Virginia Department of Education and the US Secretary of Education. Hopewell Public Schools, as the lead fiscal agency, agrees to provide information required to complete the evaluation requirements. Competitive Priority: Hopewell High School and Dupont Elementary School sites are Provisionally Accredited/Needs Improvement for the current year. The school district has entered into a joint partnership agreement with the Boys and Girls Club and several community based organizations, as demonstrated in the attached MOU’s and letters of support.

Hopewell Public Schools

21st Century Community Learning Centers

PROGRAM ABSTRACT

     In joint partnership with the non-profit, community-based Boys and Girls Club, Hopewell Public Schools is proposing to operate the 21st Century Community Learning Centers (CCLC) program, from January 1, 2003 through December 31, 2005, on three of Virginia’s most impoverished, high-risk school and community sites: Dupont Elementary (a Title I school that was provisionally accredited meeting state benchmarks in 2001-2002 but is now a provisionally accredited “needs improvement” school that hosts a 62.83% Free and Reduced Lunch student population); Hopewell High School (a school that was provisionally accredited meeting state benchmarks in 2001-2002 but is now a provisionally accredited “needs improvement” school that serves a student population in which 29.96% are eligible for the Free and Reduced Lunch program); and the Boys and Girls Club (a community center that serves a public and private student population in which a projected 51.3% are eligible for the Free and Reduced Lunch program). The three sites will serve a total of 375 K-12 students in the after school program, which will operate five days a week for three hours per day; in addition to 150 K-5 students that will attend a two month summer program which will also operate five days a week for three hours per day. In addressing the issues of academic failure among targeted elementary and secondary students, the CCLC program will offer participants the following, scientifically research-based interventions: (1) Each day during the summertime program, elementary school students will participate in a comprehensive and fun “Four Blocks” reading and literacy program. Students will engage in leveled and guided reading, technology-based vocabulary and word exploration, fun writing and book publication opportunities, and self-selected reading activities. (2) Each school day during after school hours, all enrolled secondary and elementary school students will work with staff to develop, update, and continually assess learning portfolios so that they are empowered to take control over their learning. Based on the diagnostic-prescriptive aspects of the portfolio, students struggling with reading will participate in the fun, technology-based AutoSkill group where they will engage in innovative learning activities through means of “leveled” CD segments, paperbacks, and audiobooks. Those students struggling with math concepts will participate in inter-active workshops based on the Mathsteps and AutoSkill curriculum which integrates games, students’ interests, and real life issues with practical learning in the standards and foundation areas of math. For those students struggling to meet classroom learning goals, an intense, one-on-one after school tutoring service will additionally be offered that incorporates achievement portfolios and standards-based, diagnostic-prescriptive approaches to learning in core subject areas (i.e., reading, math). Tutoring will be offered as an ongoing learning center so that students may complete regular day coursework and homework and have an opportunity to master foundational core content. 

     In addressing the many behavioral and delinquency issues of targeted students, the program will offer enrollees the following, scientifically-based and curriculum-based interventions: (1) Students will complete the Anger Management prevention education course series in which they will learn empathy, life skills, decision making skills, alcohol/tobacco/drug resistance skills, and goal setting skills. Students will additionally engage in a physical challenges and Ropes Challenge course where they will develop skills in communication, decision-making, conflict resolution, risk taking, and affirmation. (2) Students will be offered the opportunity to complete a course series on “Youth Development” in which they will learn about goal setting and motivation as they work in teams to develop and deploy meaningful, community-based service learning projects as well as participate in the continuous planning and assessment of the CCLC program. (3) Mentoring will additionally be offered to high-risk students in partnership with the local Big Brothers and Big Sisters and the City of Hopewell-Parks and Recreation Department.

     The program staff will offer a comprehensive school-to-college and career programming component that will support local students to gain college goals and self-sufficiency – thus combating the cycle of underachievement and poverty. Students will have the opportunity to engage in job shadowing projects, complete college and career inventories that will help them articulate their interests and strengths, and attend matriculation/scholarship information sessions at local institutions of higher education. 

     Finally, a parent involvement component will be offered in partnership with the Hopewell Parent Teacher Organization and John Tyler College. The program will offer parenting skills education, comprehensive family literacy education, job skills training, and ESL/GED/ABE opportunities for parents and family members of enrolled students so that they have the skills to support their children’s life, college, and career endeavors. Snacks for children, busing to and from the program site, transportation assistance and childcare for parents, and bilingual staff will be provided to further support working parents and children access the programming options.

Hopewell Public Schools – Boys and Girls Club

21st Century Learning Centers
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