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PROJECT ABSTRACT


Southwest Region School District (SWRS), in consortia with the New Koliganek Village Council, Manokotak Village Council, New Stuyahok Village Council, and Togiak Traditional Council, will meet the educational and cultural needs of our Alaska Native students through a comprehensive three-year program that – 

· Addresses early reading skills for students in grades K-6 to ensure that they gain the reading skills necessary to succeed throughout their lives,

· Provides remediation for struggling readers in grades 7-12 so that they will have the skills they need to complete their high school education, including passing the Alaska High School Graduation Qualifying Examination,

· Addresses the loss of the native Yup’ik language and lack of transmission of cultural knowledge and values,

· Prepares students and the community to react calmly and courageously in the event of a crisis or disaster, 

· Encourages active parental and community involvement in our village schools, and

· Provides intensive, sustained and ongoing professional development for our teachers and staff.

Our program will serve 722 K-12 students in nine rural, isolated villages that are spread hundreds of miles apart over 21,996 square miles of diverse geography. Ninety-eight percent of our students are Alaska Yup’ik Eskimos; 80% of the village residents live in poverty. Many students come to school with limited English proficiency – a full 94% of our students qualify for bilingual services.

This program will allow us to build on the work that has already begun at SWRS in partnering with Elders, community members and parents to reduce the barriers our students face by providing more and better opportunities for them.
Proof of Eligibility

To Whom It May Concern:

Southwest Region School District (SWRS) is eligible to apply for funds under this grant. The LEA is the tribal government and the tribal government is in partnership with the school district in applying for these funds. 

The Village Councils where each of our largest schools are located (Koliganek, Manokotak, New Stuyahok, and Togiak) are collaborating partners on this grant. Elders from each of these Village Councils play an integral part in the development and implementation of the program proposed herein. In addition, they will participate in quarterly Elder’s Academies held in Dillingham at SWRS and will impart their knowledge to the students in the school located in their village on a monthly basis.

Elders from the remaining Village Councils (Aleknagik, Clark’s Point, Ekwok, Portage Creek, and Twin Hills) are also vital to the success of this program. Their input and wisdom in the development of the Yup’ik Language Literacy/Culture Program will be invaluable in assuring that the program reflects the needs of each Village. They will participate in quarterly Elder’s Academies and share their knowledge with the students in our schools on a monthly basis. 

SWRS has been unable to obtain signatures from collaborating partners because the Village Council members are either on vacation or on fishing boats since this is the peak of their season. Letters of agreement will be obtained as soon as possible and remitted to the U.S. Department of Education.

The SWRS, in collaboration with elders, community members and parents have become true partners in the education of the students. The partnerships have been enhanced through the Districts participation in the Alaska Onward to Excellence (AOTE) program, a school-improvement process developed by the Northwest Regional Educational Laboratory (NWREL). AOTE deeply involves the whole community in school improvement. It works simultaneously at the district, village, and school levels to set goals and priorities and leads to new curricular, instructional, and assessment practices. All these are grounded in community-valued student learning goals set during the process.

A result of this partnership is a dramatic increase in the number of our students who are planning to attend postsecondary education and more students are performing at grade level. In addition, we are striving to bring traditional cultural ways back into the classroom as the centerpiece for learning – a goal that this grant, if funded, will assist us in reaching.

Sincerely,

Mark J. Hiratsuka

Superintendent

PROPOSAL NARRATIVE

(A) Need for Project (5 points)
(i) The magnitude or severity of the problem to be addressed by the proposed project.

Dr. Edna Ahgeak MacLean, in Culture and Change for Ieupiat and Yupiks in Alaska, writes the following about the impact of Western societal systems and norms that have undermined and displaced the traditional societal systems that supported these Alaska Natives for thousands of years:

The disruptive effects of rapid social and cultural change have wrought havoc on Alaska Native families and communities. This is reflected in a depressing array of social problems including a high suicide rate among young Alaska Natives, a high incidence of alcohol and drug abuse, the fetal alcohol syndrome, the breakdown of the extended family and clan system, loss of children to the welfare system, loss of language, lack of transmission of cultural knowledge and values, apathy, depression, low academic achievement and high drop-out rate, transitional problems between villages and cities and the dilemma of integrating traditional and non-traditional economic systems.

Southwest Region School District (SWRS) and its Alaska Native nonprofit collaborators on this grant - New Koliganek Village Council, Manokotak Village Council, New Stuyahok Village Council, and Togiak Traditional Council – seek to address the some of the problems Dr. MacLean identified with the funding assistance from this grant. Our program addresses low academic achievement and dropout rates and the loss of language and lack of transmission of cultural knowledge and values. We expect secondary benefits from the program to address the breakdown of the extended family and clan system and depression by encouraging community involvement in our program and school and by utilizing Elders’ expertise and wisdom to help students understand and integrate their cultural values and traditions into their lives.

SWRS, which covers over 21,996 square miles, consists of 9 village schools that are sometimes hundreds of miles apart. The District serves 722 K-12 students; 98% are Alaskan Yup’ik Eskimos. Five of the schools serve K-8 students and the remaining four are K-12. (See Appendix A for a list of the schools and some of their specific demographics.) The smallest school serves 14 students and 232 students attend the largest. A proficiency assessment administered in the spring of 2003 shows that 98% of the students are classified as Limited English Proficient. 

Only one (Aleknagik) of the nine schools can be accessed by road. Small, single engine airplanes must be used to access the remaining eight schools. The Alaska Community Database shows that actual poverty levels in the nine rural and diverse villages where our schools are located range from 19% in Koliganek to 46% in Clark’s Point. Only the 36 residents of Portage Creek do not suffer from poverty even though 50% of all adults were not in the workforce during the 2000 U.S. Census. Overall, 80% of the villagers where our schools are located live in poverty. All nine schools are Title I School-wide campuses.

Geographic, social, climatic and cultural forces create a very challenging environment for our students. According to a report about SWRS by the Northwest Regional Educational Laboratory (NWREL), students often find the standard school curriculum irrelevant when compared to immediate survival skills. In addition, the students struggle with cultural identity. 

The latest National Assessment of Education Progress (NAEP) indicates that approximately 40 percent of the nation’s fourth graders cannot read at a basic level. Within subgroups, almost 70% of low-income fourth grade students and almost 50% of students living in urban areas cannot read at a basic level. In contrast, according to the results of the 2001-2002 State Benchmarks and Terra Nova Norm-Referenced Tests, an alarming number of 3rd, 6th, and 8th grade SWRS students are not meeting reading proficiency standards:

	Percent of Students Not Meeting Reading Proficiency Standards

	3rd Grade
	6th Grade
	8th Grade

	65%
	78%
	48%


While we recognize that it is imperative for all students to learn the skills necessary to succeed in the 21st century, it remains vitally important that the young people maintain a sense of their culture, Yup’ik Alaskan values and language. The Assembly of Alaska Native Educators created Guidelines for Strengthening Indigenous Languages in 2001 which states, 

It is essential that we speak our own languages in our daily lives to help us instill pride, knowledge and respect in our children…The schools serve a supportive role by providing appropriate language immersion programs that strengthen the language being used in the community. 

Dr. MacLean says we must address the threat of extinction of the linguistic and cultural heritage of Alaska Native societies in order for the students to reach their full potential of academic achievement. The NWREL report says, 

Multicultural issues underlie many of the current educational dilemmas in Alaska. In the village schools and communities, these tensions frequently surface as a choice between the preservation of native culture, language and subsistence ways of life or preparation of the village and students to survive and prosper in an increasingly Westernized world…schools are expected to strike a balance between these two worlds, a difficult task given the history of outside interference that has driven a wedge between government-operated schools and native communities.


Our annual staff turnover rate is quite high. Approximately 75% of our teachers are not Alaska Natives. Thirty percent of those teachers leave our schools each year. This is a devastating rate, especially when compared to the 11% turnover rate for Alaska’s urban school districts. It is not unusual for a school to completely change its staff every three years. The lack of consistent instruction brought about by high teacher turnover contributes to poor student performance.


Safety from the perils of life in Alaska is vital to our staff, students and communities. Not only do they face natural hazards such as harsh bitter cold climate, earthquakes, tsunamis, floods, erosion and volcanoes, they also face technological hazards, terrorist threats and personal crises brought on by risky behavior. In an emergency or when a crisis occurs, the factors of distance, harsh bitter cold climate, rugged terrain, and dependence on air travel make relief efforts uncertain and very costly. 

(ii) The extent to which the proposed project will provide services or otherwise address the needs of students at risk of educational failure.

Our program address the needs of students at-risk of educational failure through: 1) a comprehensive, research-based early reading program designed for our K-6 students, 2) a comprehensive, research-based reading intervention program for struggling readers in grades 7-12, 3) a Yup’ik language, culture and survival program that involves students, parents, community and the Village Councils in each village, and 4) extensive professional development for our teachers and staff. Designed to teach all students, regardless of academic standing, learning disability, handicap, or special need, our program incorporates a breadth of culturally sensitive activities for all students. 


The proposed program provides for group classroom instruction as well as individual learning. Student assessment is accomplished using programs that have proven effective in scientifically based research: Waterford Early Reading Program for our K-6 students and Scholastic Read 180 for struggling readers in middle and high school. Assessments use a variety of mediums (i.e., performance-based, verbal and written language, standardized testing techniques and oral interviews), proven to be more accurate than using a single assessment technique. Alternative techniques that assess both short-term learning and long-term retention are also used because they have been shown to more accurately reflect the understanding of Alaska Native students, who frequently move from “at risk” to the mainstream when given alternate ways of expressing their understanding.


Our in-depth experiential Yup’ik Language Literacy/Culture Program will help our students’ maintain their cultural heritage. The Village Councils in Koliganek, Manokotak, New Stuyahok and Togiak, where our K-12 schools with the largest enrollments are located, will actively support the development of a curriculum that preserves the Yup’ik language and that promotes learning of local norms and value systems to ensure that these important traditions are not lost on the younger generations. 


It is vitally important that SWRS students and villagers learn survival skills they need to address the new-age threats brought on by economic development and the always-present threat of terrorist attack. It is essential that they be provided with modern-day tools to help ensure their safety. Our program is designed to ensure that all villagers have the skills and tools they need if a disaster or crisis arises. The program will promote community and parent involvement in our schools at the same time as providing the life-saving tools and training they need. Woven into this program are projects that will encourage students to use literacy and research skills to produce reports that compare and contrast traditional and modern methods of survival.


Professional development is an integral part of all components of our program. Training will be comprehensive and ongoing and aligned with state standards, assessments, and the local school curriculum. Culturally sensitive teachers armed with the latest research-based strategies and teaching methods are essential to the academic success of our students.

(iii) The extent to which the proposed project will prepare personnel for fields in which shortages have been demonstrated.


Although this project is designed primarily for students, it also provides support and training for personnel who will implement the program on a local level. In so doing, it prepares personnel for fields in which shortages are demonstrated.


The State of Alaska reports that only 4.6% of Alaska’s teachers are Alaska Natives. This number is astonishingly low considering that Alaska Native students make up a large portion of Alaska’s student population. In addition to benefiting the students, hiring Alaska Native classroom aides will prepare him or her to future work (and possibly a career) in the classroom.


We will hire a certified Yup’ik language teacher who will teach the Yup’ik Language Literacy/Culture Program using our distance-learning capabilities. At each of the nine schools, an Alaska Native classroom aide will be hired to facilitate the course onsite. All teachers, particularly those who are not Alaska Natives, will be encouraged to participate in the program to help them understand the traditional language, culture and heritage of their students. 

There is great concern in the villages that the Yup'ik language must be preserved. There is substantial evidence that students who have a strong foundation in understanding and respect for their culture and language have improved self esteem and increased academic performance. There are few qualified teachers that can teach Yup'ik in a progressive, literacy based manner which has left teaching the language up to classroom aides who have done the best they could do without professional resources or training to do so. 

By hiring a certified Yup'ik Language teacher and giving elders a chance to give input, we will be able to provide language instruction that is based on scientifically proved methods to teach language and literacy (in any language). The classroom aides are important because they speak Yup'ik and can facilitate the classes on the other end.  They will also learn how to better teach and support learning of Yup'ik as well as other subjects through training and participation in this program.

(B)  SIGNIFICANCE. (5 points)

(i) The significance of the problem or issue to be addressed by the proposed project.

As described in Section (A) “Need for Project,” the educational achievement of Alaska Native students in the SWRS is far below state norms in reading, particularly for 3rd and 6th grade students. This is a significant problem since students must be able to read proficiently in order to succeed in school and, later, in their careers. As First Lady Laura Bush has stated, “Reading is the skill that makes all other skills possible.” 

Our students will benefit from using Scholastic’s Reading 180 and Waterford’s Early Reading programs which, as described in Section A(ii), will address each individual student’s reading needs. Special attention will focus on those areas that students need to be successful readers. Our program goes one step further and offers parents and other villagers the opportunity to use the Read 180 program to increase their own literacy skills.


Students and villagers will learn the skills necessary to face crises and/or disasters that occur, providing the students and staff with security that will enhance their ability to learn. Practical Information on Crisis Planning: A Guide for Schools and Communities, produced for the U.S. Department of Education in May 2003, states,

Children and youth rely on and find great comfort in the adults who protect them. Teachers and staff must know how to help their students through a crisis and return them home safely. Knowing what to do when faced with a crisis can be the difference between calm and chaos, between courage and fear, between life and death. There are thousands of fires in schools every year, yet there is minimal damage to life and property because staff and students are prepared. This preparedness needs to be extended to all risks schools face. Schools and districts need to be ready to handle crises, large and small, to keep our children and staff out of harm’s way and ready to learn and teach.

Our program not only provides the means for emergency preparedness, it also promotes parental and community involvement in our schools. The consequences of this involvement are well documented and cannot be over-emphasized.

Preserving Native tradition and culture and the Yup’ik language for our students is of utmost importance to the Village Councils who fear that the younger generation will lose touch with their heritage as they move into the 21st century. The loss of identity, or the conflicting emotions felt by many of our youth who struggle to make sense of “Americanization” and their own culture, contributes to depression, drug and alcohol use, and low academic achievement. The Language Literacy/Culture Program will help ensure that their linguistic and cultural heritage is not lost. The program encourages village participation, helping reestablish some of the extended family and addressing clan system breakdown occurring in villages across Alaska.

(ii) The extent to which the proposed project is likely to build local capacity to provide, improve, or expand services that address the needs of the target population.

One of our program goals is to empower schools and communities to continue the program locally after grant funding ends so we can continue to provide long-term systemic change and institutionalization of project methodologies. Over the next three years, we will develop the needed infrastructure for local program management in the following ways:

1. Reading teachers will attend quarterly meetings at SWRS and will receive in-service training at their schools every month. Reading strategies, triumphs and problem areas will be discussed and addressed at these meetings to ensure that all teachers are equipped to capably use the reading programs and that student needs are being met using culturally-sensitive methods.

2. Native Elders will help us keep the Yup’ik heritage alive in the homes and in the schools. Their expertise is invaluable in ensuring that the program effectively addresses the needs our students have in understanding and fully embracing their culture.

3. Members of the local community will be recruited to work in the school as classroom aides and Elders will come to the school where they will share their knowledge and wisdom with students. This will help build the capacity for the future of the program by encouraging local ownership, tailoring the program to the local community, and providing a forum in which suggestions can be made for program improvement and expansion. 

4. Community participation and the employment of Alaska Native classroom aides will help ensure that students have adults in the classroom and after-school programs who understand them and their unique needs. Students will be exposed to the fluent use of their Yup’ik language during the school day as part of their learning experience.

5. The use of standardized reading programs and curriculum will help ensure that continuity remains even if a student’s teacher leaves the district

6. The use of distance-learning technologies, using a certified Yup’ik language instructor, for the Yup’ik language course provides a cost-effective way to teach students at all of our schools, even the smallest ones, and to help preserve critical ties to their cultural heritage.

(C) QUALITY OF PROJECT DESIGN. (25 points)

(i) The extent to which the goals, objectives, and outcomes to be achieved by the proposed project are clearly specified and measurable.
Program Goal 1: To help Alaska Native students increase their reading proficiency by providing an enrichment program that will meet their unique educational needs.

Objective 1.1: Alaska Native students in rural, geographically isolated villages in grades K-12 will have access to reading instruction that offers a variety of methodologies to accommodate a wide range of learning styles and preferences.

Indicators Used to Measure Objective 1.1 Outcomes:

a) The proposed reading program is designed to teach all students who are struggling with reading proficiency, regardless of learning disability, handicap or special need. 

b) The reading program incorporates a breadth of activities for at-risk students to ensure that all learning styles will benefit from the instruction.

c) Classroom lessons encourage cooperative learning and instruction-based hands-on learning proven to increase learning and retention within the Alaska Native community.

d) Student assessment is accomplished through a variety of mediums (i.e. performance-based, art, verbal and written language, standardized testing techniques, and oral interviews) which are more accurate than using single assessment techniques. 

e) Teachers are provided with sustained professional development activities and support from District and school administrators to ensure that methodologies are understood and used.

Program Goal 2: To preserve the rich Alaska Native culture, tradition and language.

Objective 2.1: All students will be provided opportunities to learn through observation and hands-on demonstration of cultural knowledge and skills.

Indicators Used to Measure Objective 2.1 Outcomes

a) Alaska Native Elders will share their expertise with students and community members on a monthly basis.

b) Alaska Native aides will be hired to facilitate the Yup’ik Language Literacy/Culture Program at the local schools.
Objective 2.2: Village Council partners will be actively involved in the development of the curriculum used in the classroom.

Indicators Used to Measure Objective 2.2 Outcomes

a) The Village Council will be actively involved in the planning, design and implementation of the curriculum that will help preserve traditional values and norms.
b) Specialists from our Village Council partners and other Alaska Native organizations, including the Bristol Bay Native Association, will work with the District Adoption Committee and School Literacy Team in program selection and adoption. 
Program Goal 3: To ensure that all students feel safe and ready to learn in school.

Objective 3.1: All schools will have an up-to-date emergency response and crisis plan.

Indicators Used to Measure Objective 3.1 Outcomes

a) School and community crisis teams will attend comprehensive Crisis Management Institute (CMI) training where they will be provided with cutting edge knowledge, insights, training, planning and response capabilities.

b) Each school and Village Council will have access to safety/survival kits that address the most critical needs during a disaster or crisis.
c) Practice drills will be held at least three times each year to ensure that all students and school personnel are prepared in the event of a crisis or disaster.
Program Goal 4: Increase parental and community participation in the schools.

Objective 4.1: Parents and community members will be offered the opportunity to increase literacy and technological skills.

Indicators Used to Measure Objective 4.1 Outcomes

a) Computer labs will be open to parents and community members who will have the opportunity to use Scholastic’s Read 180 software to increase literacy skills.
b) An aide will be available to assist parents/community members who need help using the technology and/or the literacy software.
Objective 4.2: Parents and community members will be offered the opportunity to participate in after-school activities that build on the traditions of the Yup’ik native culture.

Indicators Used to Measure Objective 4.2 Outcomes 

a)
Elders and the schools will encourage all students, parents and community members to participate in the Yup’ik Language Literacy/Culture Program.

b)
Monthly classes will be held where Elders share, through their wisdom and expertise, the current relevance of the village’s tradition, culture and values.

(ii) The extent to which the design of the proposed project is appropriate to, and will successfully address, the needs of the target population or other identified needs.

Reading Improvement.  Students in grades K-6 attending school in Mankotak (K-12), Aleknagik, Clarks Point, Ekwok, Portage Creek and Twin Hills (all K-8) will benefit from the Waterford Early Reading Program. The remaining three schools already have access to this culturally-sensitive, research-based program and results have been outstanding. The Waterford Early Reading Program uses unique, computer-based instruction that is adapted to each individual’s learning pace, regardless of primary language or pre-literacy exposure. The three-level curriculum integrates classroom-based assessments, instructional activities, and aligned materials for systematic instruction in the five reading essentials defined by the National Reading Panel Report: phonemics, phonics, vocabulary, fluency and comprehension. Take-home materials extend the learning process and promote parental involvement.


Struggling readers in grades 7-12 attending school in Koliganek, Manokotak, New Stuyahok, and Togiak will use Scholastic’s Read 180 program, a comprehensive, research based, culturally-sensitive reading intervention program designed for students whose reading levels are below the proficient level. The program helps break the cycle of failure by allowing struggling readers to experience and achieve success. Read 180 is designed to help our teachers meet the accountability requirements of the No Child Left Behind Act by incorporating the five essential elements of reading and providing continuous student assessment, feedback and detailed reporting that promotes data-drive instruction.


In addition to providing the Read 180 program for the students, the adult literacy component of our program will open the labs to interested villagers. This provide will them with an opportunity to enhance their technology and literacy skills and increase their opportunities for advanced careers while encouraging their participation in and at our schools. 


Yup’ik Language Literacy/Culture Program.  All students at each school will benefit from the Yup’ik Language Literacy/Culture Program that Village Council partners in Koliganek, Manokotak, New Stuyahok, and Togiak will help develop alongside teachers and administrators from each site and the District office. Schoolwide Planning Team members at each school will also be called upon to assist in program development and monitoring. A certified Yup’ik language instructor will teach the Yup’ik language class using distance-learning technologies. Each school will have an onsite facilitator, preferably an Alaska Native, to ensure that students get the full benefit from the distance learning experience. 


After school activities will be provided for students, parents and villagers that wish to participate. Every month, a Native Elder will come to the school and discuss the relevance of tradition. They will provide stories and folklore, tell about survival skills needed in the past and how the needs and available equipment have changed and/or remained the same over time. They will also relate seasonal stories regarding such practices as berry picking, ice fishing, or leisure activities to the students and participating community members.

While the intent of the program is to ensure that the native culture, tradition and values are preserved and embraced by our students, it will also encourage parent and community participation in the school. Each village’s Tribal Council will encourage community participation as a way to keep the village’s heritage alive for generations to come.


School Safety / Community Involvement.  Each of our schools is at risk for different types of crises. Our crisis plan, which will be a living document, will be customized to meet the unique needs of each of the local villages and students. Parents, community members and students will be taught about traditional survival kits as compared to the tools used at the schools and Village Councils today to help preserve the wisdom of their heritage while preparing them to use the latest available equipment and methods, when more appropriate, if a disaster or crisis occurs in their village. This component of our program will address how to reduce or eliminate risks, preparedness in the event a crisis occurs, the steps that all should take during a crisis, and how to restore the learning and teaching environment after a crisis.

Professional Development.  Reading teachers will be provided with regular, sustained instruction related to best practices and effective strategies for addressing their students’ needs. They will learn to use data-driven instructional techniques to ensure that each student is provided with the reading assistance he or she needs. Training will include bringing in specialists to train teachers on the most effective ways to use the programs. 


Teachers and the Yup’ik Literacy Aide from each village will attend a quarterly ‘Academy of Elders.’ Elders will meet with SWRS administrators, teachers and aides to strategize on how best to meet the needs of their Alaska Native students and communities. These meetings will include discussions about the curriculum and implementation of the Yup’ik Language Literacy/Culture Program as well as planning and discussion related to safety planning and response. This process will allow us to meet the Alaska Standards for Culturally Responsive Schools by incorporating contemporary adaptations along with the historical and traditional aspects of the local village culture while satisfying the Alaska Department of Education and Early Development’s Standards for Alaska’s Schools.
(iii) The extent to which the proposed project represents an exceptional approach for meeting statutory purposes and requirements.


According to the Alaska Native Educational Equity, Support, and Assistance Act, the attainment of educational success is critical to the betterment of conditions, long-term wellbeing and preservation of the culture of Alaska Native people. This statute recognizes the low educational achievement of Alaska Native students and the sheer magnitude of the geographic barriers to be overcome in delivering educational programs in rural villages of Alaska. The statute recognizes the unique educational needs of Alaska Native students and provides supplemental educational programs that benefit them. Our program provides an exceptional approach for meeting these requirements in the following ways:


Remedial/Enrichment Program.  Our program is designed to raise student reading proficiency using a variety of methods and techniques that have been proven to work effectively with Alaska Native students. Scholastic’s Read 180 program for our 7th – 12th grade struggling readers and Waterford’s Early Reading Program for our elementary students are research-based, comprehensive standards-driven programs that provide ways to regularly evaluate each student’s progress; analyze, chart and share data among teachers and school administrators to determine where help is needed and how well the instructional program is working; and makes it possible to intervene immediately, using scientifically-based reading intervention strategies and materials to assist struggling students and teachers. Student performance on internal and external tests will be analyzed regularly and any necessary changes to the program will be made.


Addressing the Needs of Alaska Native Students  According to Dr. Edna MacLean, author of Culture and Change for Ieupiat and Yupiks of Alaska, the threatened extinction of the linguistic and cultural heritage of Alaska Native societies “affects the education of the children who need to feel secure and comfortable in a school process in order to reach their potential of academic achievement.” Guidelines for Strengthening Indigenous Languages, adopted by the Assembly of Alaska Native Educators in 2001, states that, to keep a language going, it must be used in daily activities at home and in the community and that “schools serve a supportive role by providing appropriate language immersion programs that strengthen the language used in the community.” The Yup’ik Language Literacy/Culture Program ensures that our students know and value their heritage – including theie native language. Villagers and Elders are involved so their expertise and wisdom can be shared with the students. Alaska Native aides will be hired to work at each school while a certified Yup’ik language instructor will provide lessons using distance-learning technologies.


Family Literacy / Career Preparation  This program provides parents and community members with the ability to increase literacy skills at the same time as they become more familiar with the use of technology. These activities can prepare them for more meaningful employment and more active participation in their children’s home-reading activities. In addition, Alaska Native aides will be hired to assist in the classroom with the Yup’ik language instruction course, which could feasibly lead to the desire to become teachers and/or school administrators. Managing programs with the assistance experienced school personnel will help provide skills that can be used either in the schools or in other employment opportunities.

School Safety  Our unique program includes a safe schools component, that includes  partnerships between the schools and local Village Councils, community, law enforcement, public safety, clinics and hospitals, that is vitally important in helping all of our students feel safe and ready to learn. Practice drills will guarantee that, in the event of a crisis, the students and the community are prepared to use life-saving action.


Professional Development  An important component of all programs is professional development which we view as the key to successful implementation. Sustained, ongoing professional development will be provided for all components of our program: reading intervention, Yup’ik language courses, Yup’ik culture instruction, and safe schools initiative.
(D) QUALITY OF PROJECT SERVICES.  (20 points)

(1) In determining the quality of the services to be provided by the proposed project, the Secretary considers the quality and sufficiency of strategies for ensuring equal access and treatment for eligible project participants who are members of groups that have traditionally been underrepresented based on race, color, national origin, gender, age, or disability.


To ensure equal access, all students in grades K-6 and all students who are scoring below required proficiency levels in reading in grades 7-12 will participate in the reading intervention program. The reading programs’ instructional and assessment methodologies are designed to accommodate “at risk” students and those with special needs. All students in grades K-12 will participate in the Yup’ik Language Literacy/Culture Program as well as the Safe Schools initiative. All parents and community members will be invited to participate in the Literacy/Culture and Safe Schools programs. In addition, all villagers will be encouraged to make use of the literacy lab where they will have access to Scholastic’s Read 180 program.


This means that every student, parent and community member, without regard to age, race, color, national origin, gender, financial ability, learning disability or handicap, will have the opportunity to participate in the program. Ninety-eight percent of the students attending SWRS schools are Alaska Natives so equal access for members of groups that traditionally have been underrepresented based on race, color, and national origin is assured.

(2) In addition, the Secretary considers one or more of the following factors:

(i) The extent to which the services to be provided by the proposed project are appropriate to the need of the intended recipients or beneficiaries of those services.


The Alaska Native Educational Equity, Support, and Assistance Act encourages the development of programs that address the educational needs of Alaska Native students where curriculum materials reflect their cultural diversity, instructional programs make use of Native Alaskan languages, and successful programs, materials and techniques for rural schools are introduced. Our proposed program accomplishes all of these goals for our students as well as their parents and the community at large.


Native Elders and Village Tribal Councils will be actively involved in the planning of this program, alongside our school administrators, teachers and Schoolwide Committee members. Their input and participation will ensure that the programs are sensitive to the cultural as well as the educational needs of every student. 


Native Elders and other community members have expressed deep concerns about the younger generation’s loss of the Yup’ik language and culture. Our program ensures that all students will have the opportunity to learn the language as well as the traditional values and norms of their communities. The Native Councils in each village will be actively involved in providing instruction through monthly classes and through their encouragement of participation in the program by the entire community.


As shown in Section (A) “Need for Project,” an alarming number of our students are scoring at below proficiency in reading. This program addresses those needs by providing an early reading program that will ensure that all students get a good start and a remedial program that will benefit those who have already fallen behind. Both programs are research-based and culturally sensitive to the needs of Alaska Native children.


Long-term, sustained professional development for teachers is imperative, especially considering the high annual turnover rate. Workshops with follow-up in-service activities that will be held throughout the year will ensure that our new and returning teachers are provided with the skills they need to address the educational and cultural needs of the children they are entrusted to teach. Those teachers who are not Alaska Natives will be strongly encouraged to participate in the Yup’ik Language Literacy/Culture Program so that they will learn from the Native Elders about the language, the history and the traditions of their students. 

The U.S. Department of Education has lately placed a great deal of emphasis on the importance of school safety and preparing students and staff to react with calm and courage in the face of crisis. Alaska is a beautiful land that is fraught with danger from natural disasters, animal attacks, problems caused by the severe cold, and terrorist attacks. The need to feel secure from these dangers is great. Our program involves the schools and villages in a Safe Schools initiative so all members of the community are well prepared in the event of a disaster or crisis. 

(ii) The likely impact of the services to be provided by the proposed project on the intended recipients of those services.


The impact of our program is expected to be long-term and significant. Funding from this grant for three continuous years will provide adequate time to show significant impact.


Our elementary students will begin the Waterford early reading program that, with its continual assessments, will give them the great beginnings they need in order to succeed in school. These students will be provided with materials such as full-color books, decodable stories, videos and audiocassettes that can be checked out and taken home so that they can continue to practice their new skills at home. The take-home materials will provide an impetus for parent training in creating home environments rich in reading instruction. Research shows that, while parents are often willing to offer assistance at home, they do not know how, and are sometimes afraid of doing more harm than good (Simich-Dudgeon, 1986). For those parents who lack literacy skills themselves, our computer lab will be open to them so that they learn from the Read 180 program purchased for our struggling middle and high school students who read at below proficiency levels.

To ensure that no child is left behind and to reduce the likelihood that our older students who are struggling academically due to poor reading skills will drop out of school, we will use Scholastic’s Read 180 program to raise proficiency levels. Third party evaluations of this program show that struggling readers participating in the Read 180 program show significant progress in learning to read. The strategies used in the Read 180 program are specifically tailored to the needs of students who are English Language Learners. This is especially important since 98% of our students have tested as Limited English Proficient.


Parental involvement in the schools is recognized as a key component of a student’s success in school. Our program encourages parental and community participation in a number of ways: 1) Alaska Native parents are invited to teach the students about their heritage, 2) all parents lacking needed literacy skills are encouraged to use the Read 180 program to increase fluency, 3) parents and community members will be encouraged to help in the curriculum design for the Yup’ik Language Literacy/Culture Program, and 4) the entire community, along with the schools, will be involved in the Safe Schools initiative. Village councils will actively encourage parental involvement in the schools and in the activities sponsored by this grant.


Working together with Village Councils, law enforcement, and others, our Safe Schools program will prepare our students and the entire village to respond appropriately in the event of a crisis. The program will provide the tools and the instruction needed to ensure that each village’s safety plan is known and understood and that everyone in the village has the ability to respond calmly and courageously.

(iii) The extent to which the training or professional development services to be provided by the proposed project are of sufficient quality, intensity, and duration to lead to improvements in practice among the recipients of those services.


SWRS recognizes the importance of a sustained professional development program. As noted in previous sections, it is a key component of our project because the success of the program is dependent on quality teaching skills. Teacher training will be ongoing and sustained throughout the three year grant program so all teachers will have the knowledge-base they need to effectively teach our Alaska Native students. Workshops and recurrent in-service training will be used to provide them with best practices and proven strategies for reading instruction. They will be provided with information about the heritage of Alaska Natives so they will better understand the special needs of Alaska Native students and parents with whom they are working.

(E)
 QUALITY OF PROJECT PERSONNEL. (15 points)
(1) In determining the quality of project personnel, the Secretary considers the extent to which the applicant encourages applications for employment from persons who are members of groups that have traditionally been underrepresented based on race, color, national origin, gender, age, or disability.


SWRS is committed to actively recruiting Alaska Native candidates as teachers and/or classroom aides. Recruitment for these positions will occur in cooperation with each of the nine Village Councils. Recruitment advertisements for positions that need to be filled will indicate that Alaska Native preference will be given for qualified applicants. SWRS is an Equal Opportunity and Affirmative Action Employer.

(2) In addition, the Secretary considers one or more of the following factors:

(i) The qualifications, including relevant training experience, of the project director or principal investigator.


Karen T. Swenson, M.Ed., is the SWRS Elementary Director of Education. She has been with the District for 8 years and has vast experience and educational background in working with elementary-aged and Alaska Native students. Her Master of Education degree in Elementary Education was earned in 1981 from Weber State College where she graduated with honors. She has 18 years experience teaching reading to elementary students and was a principal at one of SWRS schools for three years where she worked with Yup’ik aides to improve methods of delivery for K-6 Yup’ik classes. In addition, Ms. Swenson has supervised elementary programs for SWRS for the past three years where she has been instrumental in implementing the First Steps Oral Language program and improving the reading program by instituting a variety of new methods and strategies. She is a proponent of data-driven school reform and will ensure that all teachers understand its importance in improving their teaching and their students’ learning.


Timothy P. Whaling is our Secondary Director of Education. He earned his Master of Education in Public School Administration at the University of Alaska Southwest in Juneau. He will co-direct this project with Ms. Swenson. Mr. Whaling has worked in education in Alaska throughout his entire career. He has vast classroom experience and management experience.


Resumes are attached for both Ms. Swenson and Mr. Whaling.

(ii) The qualifications, including relevant training and experience, of key project personnel.

Erika Drain is the SWRS Media Specialist. She has degrees in Photography and Graphics Arts, Elementary Education, a Masters in Technology in Education and an endorsement in Library Science. She has worked with SWRS as the Media Specialist/Technology Trainer since 2001 and was a Technology Reading Mentor for rural schools in Alaska prior to joining the district. She has vast experience working with staff and technology, including training them to use computer-based reading programs and an integrated literature-based program. Ms. Drain will oversee our Yup’ik language distance-learning class and the installation and use of the reading programs. (Resume is attached)


Suzan Wiley was a teacher from 1984 until 2001, when she became the District’s Elementary Curriculum Specialist. Ms. Wiley has vast experience working with Alaska Native students, including those in need of Special Education, in all subjects and grade levels. During the 2002-2003 school year, she helped teach a 6-credit Reading Course using distance-learning technologies. Ms. Wiley will provide her curriculum expertise and support to teachers as we implement the programs described in this proposal. (Resume is attached)


Principals at each of our nine schools will oversee overall program implementation on their local campuses. Each of our principals has years’ of experience working with Alaska Native students – beginning in the classroom and moving into administration. 

(iii) The qualifications, including relevant training and experience, of project consultants or subcontractors.
Resource Associates Professional Evaluation Agency will be responsible for performing an independent evaluation of our program. As described in Section (H) “Quality of Evaluation Design, they will use an evaluation design that was developed using sources from the US Department of Education Evaluation Reporting requirements and standards, the University of NM Applied Research Department, the Southwest Educational Development Laboratory, and the National Council on Native Research and Culture.

The Videl Corporation will be retained to train schools and villages in emergency responses and crisis management. Their training will include coordinating locations of each safety kit, setting up communication channels for two-way radios, and the operation and maintenance of safety kits.

Specialists from Pearson Digital Learning will come to our school to train reading teachers to use the Waterford Early Reading Program. This training will include information about using data-driven assessments to increase student achievement, curriculum integration, and designing lesson plans to integrate program resources into the classroom curriculum.

(F) ADEQUACY OF RESOURCES. (5 points)

(i) The adequacy of support, including facilities, equipment, supplies, and other resources, from the applicant organization or the lead applicant organization.

(ii) The extent to which the budget is adequate to support the proposed project.

(iii) The extent to which the costs are reasonable in relation to the objectives, design, and potential significance of the proposed project.

Our schools have adequate facilities and access to distance learning technologies. The Waterford and Scholastic programs are already in use at several schools and have proven successful. These programs are relatively expensive but are one-time costs that will continue to benefit the students for years to come. We have spread the program costs across the three years so that the youngest students that testing reveals suffer the greatest need will benefit first. The Scholastic licenses will be provided first to those schools whose test scores indicate the largest number of struggling readers.

Safety kits are also one-time purchases that will be used for years to come. The added value of two additional years of training will prepare us to meet crises as they occur with calm and courage. 


Travel is expensive in our district since schools are spread so far apart geographically. It is vital that our teachers receive professional development training and that Elders are intimately involved in all facets of our program. 
(G) QUALITY OF MANAGEMENT PLAN. (10 points)

(1) In determining the quality of the management plan for the proposed project, the Secretary considers the adequacy of the management plan to achieve the objectives of the proposed project on time and within budget, including clearly defined responsibilities, timelines, and milestones for accomplishing project tasks.


SWRSD works in partnership with the community and support agencies to implement and evaluate state and federal grant contracts. For the Alaska Native Education Program, SWRSD and its partners will utilize a multi-level accountability and management infrastructure which requires a system of “checks and balances” from key administrators, staff, and stakeholders of all agencies.  Fiscal Management:  The SWRSD finance department and the Project Director will work together to oversee the grant budget and expenditures. School staff will use hard copy PO Request Forms that list materials and supply items and associated dollar amounts. These must be signed-off by Site Coordinators who will compare the requests with contract line items to ensure requests are allowable and approved by DOE. Copies of PO’s and receipts of purchase will be kept on file to document expenditures. Budget adjustments, carry over, and line item debits/credits will be tracked by the finance department according to GAAP. Monthly budget reports will be presented to the Board for assessment and approval. Process Management: Every activity will be charted and assigned a set of appropriate “tracking measures.” Site Coordinators will maintain these process evaluation-tracking measures on file as evidence of activity progress and efficiency. The reports will detail the progress of activities and their milestones in a chart format that can be compared to the site “action plans.” During Board meetings, the progress reports will be compared to contractual obligations to determine progress. Outcome Management: Data collected from survey instruments and site-based assessments will be coded, aggregated, and scaled by the evaluator in order to establish a baseline “profile” of the participant cohorts.  The Director will establish mid-annual and annual benchmarks of performance/progress that align with the goals, objectives, and outcomes of the program. Profiles will be updated twice per year utilizing new data collected from sites and will be compared to the benchmarks and performance outcomes of the program at regular meetings to identify performance strengths, weaknesses, and needed modifications. Monitoring: The evaluator will perform quarterly monitoring visits to site offices and will compare process tracking, outcome evaluation, and fiscal documentation to benchmarks, reports, state reporting requirements, and the grant contract. Information gaps will be documented and used to make improvements.
Manokotak, Togiak and New Stuyahok will have their own volunteer Community School Association Board and a full-time site program manager. Koliganek has a volunteer Community School Association board and a part-time site program manager. The five small sites will each have their own volunteer Community School Association Board and will share a full-time district program manager that is housed in the district office: They are responsible to work with the school staff, students and community services agencies. The site Association Board will comprise, at a minimum, parents, students, administrator, and teachers, parent or advocate of disabled and gifted students, representatives from the Village Council, and community at large.  
(H) QUALITY OF PROJECT EVALUATION. (15 points)

(i) The extent to which the methods of evaluation are thorough, feasible, and appropriate to the goals, objectives, and outcomes of the proposed project.


The goals of our program are to: 1) increase the reading proficiency of our students, 2) preserve the rich Alaska Native culture, tradition and language, 3) ensure students feel safe and are ready to learn, and 4) increase parental and community involvement in the schools. Objectives and outcomes are described in Section (C) “Quality of Project Design.”


Methods of evaluation are thorough, feasible, and appropriate: A thorough and comprehensive program evaluation will be conducted as part of the Alaska Native Education Program under the direction of Resource Associates Professional Evaluation Agency (RA). RA has extensive experience and expertise in all aspects of program evaluation, including extracting quantitative data from the school district’s database and working collaboratively with personnel throughout the district, and schools. The proposed evaluation plan has been designed in as cost-efficient a manner as possible so that the majority of funds will be concentrated on direct services. Sources used in developing this evaluation design include the US Department of Education Evaluation Reporting requirements and standards, the University of NM Applied Research Department, the Southwest Educational Development Laboratory, and the National Council on Native Research and Culture. 

From these sources and following the requirements of the RFP, RA has developed a comprehensive evaluation plan with input from stakeholders. RA will provide periodic formative and summative evaluations based on identified goals and objectives and established performance parameters. The proposed evaluation was designed in compliance with the GPRA requirement to use performance indicators to set goals for the program. Both qualitative and quantitative techniques will be used to examine program progress based on the following three research questions: 

1) Did the program decrease retention and increase promotion of the students participating in the reading program? 

2) Did the program enable the target population to achieve greater preparedness for crisis situation in schools, community and for parents?  

3) Did the program facilitate changes in the targeted administrators, staff, and students' attitudes toward reading intervention, cultural literacy, and crisis preparedness? 


Pre-and post-intervention methodology and repeated measurements will be used. Pre-defined outcome indicators will be tracked throughout the three-year program timeline. The target population/group is defined as the 722 students, and 4,855 community adult members in nine villages who have been identified as “universal” or “at-risk” or “high-risk.” 

The following methodology will be applied throughout the three-year evaluation period for every component of our program:

1) Collect baseline measures from target group, assess mid-year progress and data from target group, and assess end-of-school year progress and end-of-program progress and data from the target group. 

2) Evaluation of implementation strategies: Process evaluation will be conducted on a formative and summative basis in the management and delivery of services. Techniques to be used in gathering process evaluation data will focus on questionnaires, survey forms, and interviews. These techniques will be developed to focus on quality of processes and their effectiveness in achieving objectives. As described above, SWRS staff will also be responsible for maintaining day-to-day process evaluation tracking measures (i.e., practice drills, minutes of meetings, case files, test scores) on file as evidence of activity progress and efficiency. The Program Director will be responsible for compiling and disseminating monthly process evaluation reports to the third party evaluator and others so that progress is continually assessed. Consumer and staff satisfaction data will also be gathered through focus group style meetings that are described in detail, below. 

3) Objective performance measures. (See Section H(iii) below)

4) Methods of evaluation will provide performance feedback: Under the advisement of the third party evaluator, program administrators will implement the following strategies to ensure high quality, consistent performance monitoring: 


A) The Program Director will develop a process evaluation report each month that will be submitted to the school board, the central school district administrative offices, schools, and collaborating agencies. The report will detail the progress of activities in a project design rubric format that can be easily compared to the “management plan” grant contract. 


B) The evaluator will perform quarterly site visits to participating offices and service sites where he/she will check for appropriate process documentation, appropriate data collection techniques, proper fiscal handling and reporting techniques, and fidelity. The evaluator will develop and forward a list of recommendations for improvement after every site visit that will be immediately addressed by staff to ensure compliance with the grant contract and for continuous improvement. 


C) Consumer satisfaction data will be collected and discussed at weekly staff meetings and quarterly meetings to assess the progress and quality of services. Utilizing Baldrige quality tools (i.e., Plus Delta, Force Field Analysis) the staff will continuously identify strengths and weakness in the delivery of services and work with district administrators, USDOE, and the evaluator to make reasonable modifications to maximize the efficiency and positive impact of services. 

5) Replication: The evaluation agency will develop a handbook that will be broken into the following sections: program description/research results; staff, evaluation tools, and resources for replication; and state/other funding opportunities that could support replication. The evaluator and key staff will agree to provide presentations on the program and handbook at 3 statewide meetings per year. The handbook will be available for dissemination at these meetings and will be mailed to administrators of districts throughout Alaska. The SWRS staff will additionally develop and upload a webpage that will provide similar information as well as an interactive technical support bulletin board for schools and educators.

(ii) The extent to which the methods of evaluation are appropriate to the context within which the project operates.


The methods of evaluation included in our program are appropriate for assessing the performance of Alaska Native students living in isolated, rural villages. These students are often labeled as “at risk” because their academic performance is assessed “using means designed for white children in city schools in the Lower 48,” according to Deborah Webber Werle, president of the Arctic Division of AISES. The Alaska Native teachers and Elders who helped design this program are keenly interested in providing a wide variety of evaluation methods to gauge student performance. Therefore, evaluation techniques will include performance-based assessment, standardized testing and oral interviews, all of which will provide quantifiable assessment of student achievement. Alternative techniques that assess both short-term learning and long-term retention have been included because they have been shown to more accurately reflect the understanding of Alaska Native students. Program evaluation techniques permit teachers and education specialists to assess student achievement at the beginning and end, as well as throughout the three-year program. Adjustments to the program will be made as indicated by evaluation results.

(iii) The extent to which the methods of evaluation include the use of objective performance measures that are clearly related to the intended outcomes of the project and will produce quantitative and qualitative data to the extent possible.

Several program outcome indicators will be tracked and analyzed throughout the three-year program. A team of educational researchers from Resource Associates will utilize the Alaska Standards for Quality Schools and the State’s Content and Performance Standards to measure program success. We will also rely on the Assembly of Alaska Native Educators’ Alaska Standards for Culturally-Responsive Schools to measure whether the program is meeting cultural standards.


The outcome indicators for the program are: promotion rate, TerraNova standardized test scores, high school competency exam test scores, course passing rate, grade point average, course grade in reading, cultural awareness levels, student attitudes toward educational achievement (youth risk survey will be used), and parent attitudes toward educational achievement (parent risk survey will be used). 


A consumer and staff satisfaction evaluation system will also be employed under the advisement of the third party evaluator. During every key program activity (i.e., parent education sessions, after-school classes), consumers will be encouraged to complete and submit consumer satisfaction surveys that measure their level of access, “buy-in,” and satisfaction with the service. Moreover, the Program Director will facilitate two focus group sessions (one for staff and one for student and parent consumers) where attendees will discuss access and implementation strengths and weaknesses and provide recommendations for improvement. Staff and stakeholders will regularly review survey and focus group data during formal meetings so that feedback can be applied to modify and improve upon program strategies in a cycle of continuous improvement.
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U.S. DEPARTMENT OF EDUCATION FUNDS

	Budget Categories
	Project Year 1

(a)
	Project Year 2

(b)
	Project Year 3

(c)
	Project Year 4

(d)
	Project Year 5

(e)
	Total

(f)

	1. Personnel
	196,733
	273,069
	318,870
	
	
	788,672

	2. Fringe Benefits
	60,987
	84,651
	98,850
	
	
	244,488

	3. Travel
	9,842
	9,842
	9,842
	
	
	29,526

	4. Equipment
	
	
	
	
	
	

	5. Supplies
	218,078
	137,316
	77,316
	
	
	432,710

	6. Contractual
	114,360
	95,122
	95,122
	
	
	304,604

	7. Construction
	
	
	
	
	
	

	8. Other
	
	
	
	
	
	

	9. Total Direct Costs

(lines 1-8)
	600,000
	600,000
	600,000
	
	
	1,800,000

	10. Indirect Costs
	
	
	
	
	
	

	11. Training Stipends
	
	
	
	
	
	

	12. Total Costs

(lines 9-11)
	600,000
	600,000
	600,000
	
	
	1,800,000
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Budget Narrative

Year One

	Expense 
	Description
	Amount

	
	
	

	Personnel
	
	

	
	
	

	Technology/Reading Specialist
	One technology/reading specialist will be hired during the first year of the grant to oversee the implementation of the Early Reading and Read 180 programs at all campuses. This individual will be hired during the 1st quarter of the first year of the grant.

$45,802 (annual salary exclusive of fringe benefits) 
	$              38,168

	
	
	

	Yup’ik Certified Language Teacher
	Teacher will help develop Yup’ik language course and will be responsible for providing distance-learning classes to all 9 campuses

Annual salary: $45,802 (exclusive of fringe benefits)
	45,801

	
	
	

	Reading Program Coordinators
	6 Reading Program Coordinators will receive stipends of $2,000 (exclusive of fringe benefits) each for supplemental work assisting students, parents and villagers in the after-school program at the 6 smallest schools in the district.

6 Coordinators * $2,000
	12,000

	
	
	

	Yup’ik Language Instruction Aides – Large schools
	Three Aides, preferably Alaska Natives, will receive annual salaries of $16,794 (exclusive of fringe benefits) to facilitate the Yup’ik Language courses at the 3 largest schools. The class will be taught by a certified Yup’ik language instructor using distance-learning technologies.

3 * $16,794
	50,382

	
	
	

	Yup’ik Language Instruction Aides – Smaller schools
	Six Aides, preferably Alaska Natives, will receive annual salaries of $8,397 (exclusive of fringe benefits) to facilitate the Yup’ik Language courses at the 6 smaller schools. The class will be taught by a certified Yup’ik language instructor using distance-learning technologies.

6 * $8,397
	50,382

	
	
	

	Subtotal - Personnel
	$            196,733

	
	
	

	Fringe Benefits
	Fringe benefits are 31% of the annual salary. Benefits include retirement, insurance, and worker’s compensation.
	$              60,987

	
	
	

	
	
	

	Travel
	
	

	
	
	

	Elder’s Academy 
	9 Elders (one from each Village) will attend quarterly 2-day Elder’s Academy in Dillingham

Airfare, hotel ($75/ea) and food costs ($25/ea) for 9 elders are $1,148.

1,148 travel * 4 trips
	$                4,592

	
	
	

	Technology/Reading Specialist to Small Schools
	The Technology/Reading Specialist will visit each of the 6 small schools five times during the school year to ensure that the reading programs are being properly implemented on the campus

6 schools * 5 trips * $125 (average cost per trip)
	3,750

	
	
	

	Technology/Reading Teachers to SWRS
	Technology/Reading Specialists at 3 large schools will attend quarterly meetings at SWRS District offices in Dillingham to ensure that reading programs are being properly implemented on each campus.

3 teachers * 4 trips * $125 (average cost per trip)
	1,500

	
	
	

	
	
	

	Subtotal - Travel
	$                9,842

	
	
	

	Supplies
	
	

	
	
	

	Waterford Early Reading Program
	
	

	Teacher and/or Student workstations
	One computer school including curriculum and classroom management software 

9 schools * $2,768 per computer
	$              24,915

	
	
	

	Waterford Early Reading Program Licenses
	3 licenses will be purchased for the six small schools to share during the first year of the grant (usage will be rotated among the three schools)

3 licenses * 3,863 each
	11,590

	
	
	

	Waterford 5-Pack of Student Materials
	36 5-Packs * $700 each
	25,200

	
	
	

	Waterford Teacher Resource Center
	7 packs * $1,300 each

(Note: 2 large schools already have the Waterford program in place) 
	9,100

	
	
	

	Scholastic Read 180
	
	

	Stage B for use in grades 4-8
	2 Stage B licenses for use in 2 large schools

2 licenses @ $33,700 each
	67,400

	
	
	

	Yup’ik Literacy Materials
	Curriculum and materials necessary for teaching the Yup’ik Language course via distance-learning at all 9 schools
	10,018

	
	
	

	Videl Corporation Safety Kits 
	For all 9 Village Councils and schools: 
	75,000

	
	Units
	Part
	Price/Unit
	

	
	150
	Injection Molded Case
	47.83
	

	
	50
	Insert #1
	244.92
	

	
	
	4- Two-way radios
	
	

	
	
	2 - Headlamps
	
	

	
	
	2 – SMGL clamshell
	
	

	
	
	2 – FWB clamshell
	
	

	
	
	First-aid kit
	
	

	
	
	Grab-N-Go small bag
	
	

	
	100
	Insert #3
	18.03
	

	
	
	For SMGL & FWB clamshells
	
	

	
	400
	SMGL clamshell
	38.66
	

	
	
	Smoke mask, goggles, light stick
	
	

	
	400
	FWB 1-day/pk clamshell
	10.16
	

	
	
	2400/cal food bar, 3-pk water pouch, thermal blanket
	
	

	
	150
	Alarms
	63.37
	

	
	12
	Satellite phones
	599.00
	

	
	12
	1-yr Service – Satellite phone
	419.40
	

	
	
	Installation and Training
	12,500.00
	

	
	
	

	Subtotal - Supplies
	$            218,078

	
	
	

	Contractual
	
	

	Waterford Early Learning Program
	One-year professional development training and technical support 
	$              45,000

	
	
	

	Stipend/Honorarium for Elder’s Academy
	Stipends for Elders to attend 2-day Elder’s Academy

13 Elders (2 ea from 3 large villages; 1 ea from 6 small villages) * 2 days * $50
	5,200

	
	
	

	Stipend/Honorarium for Monthly Survival/Cultural Classes
	Stipends for Elders to perform monthly classes on Yup’ik tradition, culture and values

13 Elders (2 ea from 3 large villages; 1 ea from 6 small villages) * 8 months * $40
	4,160

	
	
	

	Resources Associates - Evaluation
	Annual cost for evaluation services of Alaska Native Education Program
	60,000

	
	
	

	Subtotal - Contractual
	
	$            144,360

	
	
	

	Total First Year Program Budget
	$            600,000


Year Two

	
	
	

	Expense 
	Description
	Amount

	
	
	

	Personnel
	
	

	
	
	

	Technology/Reading Specialist
	One technology/reading specialist to oversee the Early Reading and Read 180 programs at all campuses. 

$45,802 (annual salary exclusive of fringe benefits) 
	$              45,802

	
	
	

	Technology/Reading Specialist
	One technology/reading specialist hired at mid-year of the grant to oversee the Early Reading and Read 180 programs at largest school (Togiak)

$45,802 (annual salary exclusive of fringe benefits)
	22,901

	
	
	

	Technology/Reading Specialist
	One technology/reading specialist hired at mid-year of the grant to oversee the Early Reading and Read 180 programs at 6 small schools (housed at Koliganek)

$45,802 (annual salary exclusive of fringe benefits)
	45,802

	
	
	

	Yup’ik Certified Language Teacher
	Teacher will help develop Yup’ik language course and will be responsible for providing distance-learning classes to all 9 campuses

Annual salary: $45,802 (exclusive of fringe benefits)
	45,802

	
	
	

	Reading Program Coordinators
	6 Reading Program Coordinators will receive stipends of $2,000 (exclusive of fringe benefits) each for supplemental work assisting students, parents and villagers in the after-school program at the 6 smallest schools in the district.

6 Coordinators * $2,000
	12,000

	
	
	

	Yup’ik Language Instruction Aides – Large schools
	Three Aides, preferably Alaska Natives, will receive annual salaries of $16,794 (exclusive of fringe benefits) to facilitate the Yup’ik Language courses at the 3 largest schools. The class will be taught by a certified Yup’ik language instructor using distance-learning technologies.

3 * $16,794
	50,382

	
	
	

	Yup’ik Language Instruction Aides – Smaller schools
	Six Aides, preferably Alaska Natives, will receive annual salaries of $8,397 (exclusive of fringe benefits) to facilitate the Yup’ik Language courses at the 6 smaller schools. The class will be taught by a certified Yup’ik language instructor using distance-learning technologies.

6 * $8,397
	50,382

	
	
	

	Subtotal - Personnel
	
	$            273,069

	
	
	

	Fringe Benefits
	Fringe benefits are 31% of the annual salary. Benefits include retirement, insurance, and worker’s compensation.
	$              84,651

	
	
	

	
	
	

	Travel
	
	

	
	
	

	Elder’s Academy 
	9 Elders (one from each Village) will attend quarterly 2-day Elder’s Academy in Dillingham

Airfare, hotel ($75/ea) and food costs ($25/ea) for 9 elders are $1,148.

1,148 travel * 4 trips
	$                4,592

	
	
	

	Technology/Reading Specialist to Small Schools
	The Technology/Reading Specialist will visit each of the 6 small schools five times during the school year to ensure that the reading programs are being properly implemented on the campus

6 schools * 5 trips * $125 (average cost per trip)
	3,750

	
	
	

	Technology/Reading Teachers to SWRS
	Technology/Reading Specialists at 3 large schools will attend quarterly meetings at SWRS District offices in Dillingham to ensure that reading programs are being properly implemented on each campus.

3 teachers * 4 trips * $125 (average cost per trip)
	1,500

	
	
	

	
	
	

	Subtotal - Travel
	
	$                9,842

	
	
	

	Supplies
	
	

	
	
	

	Waterford Early Reading Program
	
	

	Waterford Early Reading Program Licenses
	3 licenses will be purchased for small schools 

3 licenses * 3,863 each
	11,590

	
	
	

	Scholastic Read 180
	
	

	Additional software licenses 
	1 Intermediate Stage A licenses for use in small schools

1 Stage B middle-school (grades 4-8) license

2 licenses @ $33,700 each
	67,400

	
	
	

	Yup’ik Literacy Materials
	Curriculum and materials necessary for teaching the Yup’ik Language course via distance-learning at all 9 schools
	33,326

	
	
	

	Supplies – Traditional Survival Kits
	Supplies for student creation of traditional survival kits – one per school
	20,000
	

	
	
	
	

	
	
	
	

	
	
	
	

	Subtotal - Supplies
	
	$           137,316
	

	
	
	
	

	Contractual
	
	
	

	Videl Corporation 
	One-year safety & survival professional development training and technical support 
	$              25,762
	

	
	
	
	

	Stipend/Honorarium for Elder’s Academy
	Stipends for Elders to attend 2-day Elder’s Academy

13 Elders (2 ea from 3 large villages; 1 ea from 6 small villages) * 2 days * $50
	5,200
	

	
	
	
	

	Stipend/Honorarium for Monthly Survival/Cultural Classes
	Stipends for Elders to perform monthly classes on Yup’ik tradition, culture and values

13 Elders (2 ea from 3 large villages; 1 ea from 6 small villages) * 8 months * $40
	4,160
	

	
	
	
	

	Resources Associates - Evaluation
	Annual cost for evaluation services of Alaska Native Education Program
	60,000
	

	
	
	
	

	Subtotal - Contractual
	
	$              95,122
	

	
	
	
	

	Total Second Year Program Budget
	$            600,000
	

	
	
	
	


Year Three

	Expense 
	Description
	Amount

	
	
	

	Personnel
	
	

	
	
	

	Technology/Reading Specialist
	Two technology/reading specialist to oversee the Early Reading and Read 180 programs at large schools (Manokotak and Togiak)

$45,802 (annual salary exclusive of fringe benefits) * 2 
	$              91,604

	
	
	

	Technology/Reading Specialist
	One technology/reading specialist hired at mid-year of the grant to oversee the Early Reading and Read 180 programs at largest school (New Stuyahok)

$45,802 (annual salary exclusive of fringe benefits)
	22,901

	
	
	

	Technology/Reading Specialist
	One technology/reading specialist hired at mid-year of the grant to oversee the Early Reading and Read 180 programs at 6 small schools (housed at Koliganek)

$45,802 (annual salary exclusive of fringe benefits)
	45,802

	
	
	

	Yup’ik Certified Language Teacher
	Teacher will help develop Yup’ik language course and will be responsible for providing distance-learning classes to all 9 campuses

Annual salary: $45,802 (exclusive of fringe benefits)
	45,802

	
	
	

	Reading Program Coordinators
	6 Reading Program Coordinators will receive stipends of $2,000 (exclusive of fringe benefits) each for supplemental work assisting students, parents and villagers in the after-school program at the 6 smallest schools in the district.

6 Coordinators * $2,000
	12,000

	
	
	

	Yup’ik Language Instruction Aides – Large schools
	Three Aides, preferably Alaska Natives, will receive annual salaries of $16,794 (exclusive of fringe benefits) to facilitate the Yup’ik Language courses at the 3 largest schools. The class will be taught by a certified Yup’ik language instructor using distance-learning technologies.

3 * $16,794
	50,382

	
	
	

	Yup’ik Language Instruction Aides – Smaller schools
	Six Aides, preferably Alaska Natives, will receive annual salaries of $8,397 (exclusive of fringe benefits) to facilitate the Yup’ik Language courses at the 6 smaller schools. The class will be taught by a certified Yup’ik language instructor using distance-learning technologies.

6 * $8,397
	50,382

	
	
	

	Subtotal - Personnel
	
	$            318,870

	
	
	

	Fringe Benefits
	Fringe benefits are 31% of the annual salary. Benefits include retirement, insurance, and worker’s compensation.
	$              98,850

	
	
	

	
	
	

	Travel
	
	

	
	
	

	Elder’s Academy 
	9 Elders (one from each Village) will attend quarterly 2-day Elder’s Academy in Dillingham

Airfare, hotel ($75/ea) and food costs ($25/ea) for 9 elders are $1,148.

1,148 travel * 4 trips
	$                4,592

	
	
	

	Technology/Reading Specialist to Small Schools
	Reading and Curriculum Specialist from SWRS District office will visit each of the 6 small schools five times during the school year to ensure that the reading programs are being properly implemented on the campus

6 schools * 5 trips * $125 (average cost per trip)
	3,750

	
	
	

	Technology/Reading Teachers to SWRS
	Technology/Reading Specialists at 3 large schools will attend quarterly meetings at SWRS District offices in Dillingham to ensure that reading programs are being properly implemented on each campus.

3 teachers * 4 trips * $125 (average cost per trip)
	1,500

	
	
	

	
	
	

	Subtotal - Travel
	
	$                9,842

	
	
	

	Supplies
	
	

	
	
	

	Scholastic Read 180
	
	

	Additional software licenses 
	1 Intermediate Stage A license for use in small schools

1 Stage B middle-school (grades 4-8) license

2 licenses @ $33,700 each
	67,400

	
	
	

	Yup’ik Literacy Materials
	Curriculum and materials necessary for teaching the Yup’ik Language course via distance-learning at all 9 schools
	4,916

	
	
	

	Subtotal - Supplies
	
	$               77,316

	
	
	

	Contractual
	
	

	Videl Corporation 
	One-year safety & survival professional development training and technical support 
	$              25,762

	
	
	

	Stipend/Honorarium for Elder’s Academy
	Stipends for Elders to attend 2-day Elder’s Academy

13 Elders (2 ea from 3 large villages; 1 ea from 6 small villages) * 2 days * $50
	5,200

	
	
	

	Stipend/Honorarium for Monthly Survival/Cultural Classes
	Stipends for Elders to perform monthly classes on Yup’ik tradition, culture and values

13 Elders (2 ea from 3 large villages; 1 ea from 6 small villages) * 8 months * $40
	4,160

	
	
	

	Resources Associates - Evaluation
	Annual cost for evaluation services of Alaska Native Education Program
	60,000

	
	
	

	Subtotal - Contractual
	
	$              95,122

	
	
	

	Total Third Year Program Budget
	$            600,000

	
	
	


Appendix A

Schools In Southwest Region School District

	Village
	Population
	Grades
	Enrollment
	Free or reduced lunch
	Community Poverty
	Alaskan Native population
	Limited English Proficient

	Aleknagik
	224
	K-8
	47
	70%
	41%
	85%
	94%

	Clarks Point
	75
	K-8
	19
	79%
	46%
	92%
	98%

	Ekwok
	130
	K-8
	35
	71%
	32%
	94%
	97%

	Koliganek
	182
	K-12
	83
	77%
	19%
	88%
	100%

	Manokotak**
	399
	K-12
	138
	80%
	35%
	95%
	98%

	New Stuyahok**
	471
	K-12
	167
	78%
	32%
	96%
	96%

	Portage Creek
	36
	K-8
	10
	91%
	N/A
	86%
	98%

	Togiak**
	809
	K-12
	273
	81%
	30%
	93%
	97%

	Twin Hills
	69
	K-8
	14
	60%
	28%
	94%
	96%

	Total
	2,395
	
	786
	78%
	33%
	91%
	97%


**Large School
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