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    (a)Need for Project: Breaking down the barriers of academic inequity and responding to the challenge of providing high quality academic programs for disenfranchised children, Provisions Academy is a progressive educational leader in North Carolina (NC). On behalf of the NC Charter School Consortium (NCCSC) and a network of state charter schools, educators, businesses, community agencies and the NC Department of Pubic Instruction, Provisions is requesting funding to implement a model FLAP program that will merit national replication. Building on its long history of delivering foreign language instruction, Provisions will deploy an innovative K-12 sequential program that will thrust the schools of the NCCSC consortium to be on the cutting edge of foreign language education. We have entitled this 3-year initiative: Shugyou (which means ‘the pursuit of knowledge’ in Japanese). Lessons learned from the Provisions’ foreign language model, best practices gleaned from research, an extensive needs assessment of our teachers, parents and students, and the human and financial resources of our local communities will be pooled to provide a powerhouse service system that will ensure that every child who graduates from a NCCSC academy is literate, proficient and is able to communicate in at least one critical foreign language. Shugyou meets several of the competitive and invitational priorities of FLAP due to the fact that it will improve Provision’s current middle school level Japanese program and expand the model among grades K-12 at all of the partnering NCCSC schools through a phased-in, technology rich, teacher supported approach. To compete in the local and global workplace which are rapidly requiring fluency in Japanese (these include a growing Japanese owned manufacturing business and emerging foreign trade market in NC), Shugyou is vital to our students’ future employment and success. Over 150 businesses in our communities are seeking Japanese fluent professionals along with many government, social and public service agencies desiring these same skills. As our school leadership, teachers and consumer population are aware of these career opportunities and the benefits that foreign language study has on students (including an improvement in English literacy skills, motivation, academic achievement, and critical thinking), Shugyou comes with the overwhelming support of all NCCSC stakeholders. Two thousand elementary students, 1,185 secondary students and 26 teachers of 6 high-needs NCCSC schools will be served by Shugyou. All of the schools are state designated local education agencies. The following chart summarizes the demographics of the 6 participating NCCSC schools: 

	School Name
	# of Students
	Demographics
	% Free/Reduced 
	% English Learners

	Provisions Academy (Lee County)
	350 


	64% African American

22% Hispanic

9% Anglo

5% Asian


	86%
	5%

	Carter G. Woodson (Forsyth County)
	1,500


	
	90%
	35%

	Imani Academy 

(Guildford County)
	500


	
	86%
	5%

	Healthy Start Academy (Durham County)
	800


	
	90%
	15%

	SPARC Academy 

(Wake County)
	600


	
	86%
	15%

	Crossroads Academy (Mecklenburg County)
	800


	
	93%
	5%


     Located in close proximity to one another in central NC, the 6 county region that will be served by Shugyou is home to 2,612,900 residents (28% African American, 9% Hispanic, 3% Japanese, 60% Anglo). Risk factors unique to our region include high unemployment rates (ranges from 6%-25%); an elevated adult illiteracy rate (32%); a large number of residents (ranges from 23%-69%) who are not English speaking (13% speak Spanish, 9% speak Japanese which is increasing by 6% annually); and a soaring high school dropout rate (12%). Challenges specific to NCCSC schools include: ( Large English Language Learner (ELL) population: 13% of NCCSC students are ELL (in Spanish), compared to 9% of all US students. ( Large Special Education Population: 19% of NCCSC students are enrolled in special education programs, compared to 12% of all US students. (  High Poverty Rate: 89% of NCCSC students live in poverty or are low income, compared to 31% of all US students. The per capita income rate of the target region is $23,837, which is much lower than the state ($25,177) and national ($41,400) averages. Computers, housing, higher education and a steady income are scarcities for the families of NCCSC children. 

      NCCSC schools serve a population of 4,550 K-12 students who are ethnically diverse with 91% being members of traditionally underserved minority groups. The average NCCSC child reads 3 grade levels below proficiency in English; 47% of students are under-proficient in reading; 40% are under-proficient in math and science; and 70% are under-proficient in social studies. Because our schools are strongly committed to meeting the tenets of NCLB, there is growing pressure to dedicate more and more financial resources to providing remediation and intervention for struggling students in these traditional subject areas; which means the rest of our programs suffer. Teacher turnover (30%) and student mobility (50%) are further challenges causing a reinvestment of funds to be used for “re-training” of teachers and remediation for transfer students. A program, like Shugyou, which can positively impact the economics of the region (via financial stipends/career advancement to teachers) and that will ignite in children an excitement for learning foreign language (F-L) is greatly needed. The FLAP grant will provide a major influx of resources and best practices to bring our F-L programs into the 21st century and sustain them over time. Shugyou will address the needs of NCCSC students on many levels as research shows that F-L enhances student motivation, commitment to school, and academic gains in all subjects. Shugyou will be rewarding for all students as well as an attractor to enhance and retain student enrollment. Parents will want their children to attend our progressive F-L programs.

      NCCSC schools recognize the importance of F-L instruction and our commitment to teaching F-L has advanced our network in taking a leadership role within the state in this capacity. Our commitment to F-L was solidified by the state and school-level adoption of the NC Second Language Standard Course of Study (SLSCS) in 2000, which defines the goals, objectives and benchmarks of second language education as part of the core curriculum of elementary and secondary level students in NC (in addition to being a necessary competency to graduate). At this time, Provisions offers Japanese (in 6th, 7th, and 8th grades) and French and Spanish courses at 4 distinct elementary and secondary grade levels. The other NCCSC schools offer French and Spanish courses at the secondary level, and an elective course in these subjects at the elementary level in 3rd and 5th grade. Despite these offerings, only 15% of the total NCCSC student population takes a foreign language course at any one time for about 30-60 weekly minutes and there are significant gaps among the grade levels in which such courses are taught (non-sequential) which causes students to forget what they learned in between courses. This approach is counter to the research of Met and Rhodes (1990) that shows F-L instruction at every K-12 grade level is the most effective way to achieving fluency and the student achievement and motivation gains defined by research. Shugyou will fill these F-L course scheduling gaps as it outlines a phased-in implementation process for NCCSC schools to deliver beginning (level 1), developing (level 2), expanding (level 3), and advanced (level 4) Japanese courses at all grade levels (sequential) over a 3 year period; thus increasing the proportion of students taking a critical F-L class to 70% for at least 75 minutes weekly (i.e., the dosage recommended by the research). NCCSC schools have observed Provision’s Japanese F-L model and are extremely excited to introduce this language to a student population that will benefit academically, occupationally and recreationally. Block scheduling, instructional looping, tutoring to help students catch up, providing teachers with training on such topics as direct instruction and how to integrate F-L across the curriculum (thus meeting SLSCS: Connections Benchmarks) are just some of the Shugyou best practices that will ensure implementation success. 

      Among NCCSC schools, there is a defined achievement gap that exists among ELL and special education students as these subgroups score an average of 35% below their NC peers on state testing in every core subject area. As NCCSC schools serve a large Spanish ELL population, it is vital that Shugyou address the unique needs of these children. Research offers consistent strategies for how to educate this student population; which include: the incorporation of foreign language resources found in the community; respect and value for the language and the cultural experiences that students bring into the classroom; parent involvement; collaborative and cooperative learning; multi-layered levels of instruction in heterogeneous class settings; and classroom environments that scaffold instruction and concentrate on reading, writing, communication and formal usage of languages (Marcos, 1999). All of these strategies will be infused into the Shugyou program design. F-L programs that use these practices are validated to improve students’ learning in English reading and writing because literacy skills learned in the study of a F-L are transferred across subject areas and reinforced in different disciplines. Especially for young students acquiring literacy and for ELL children, Shugyou will reinforce emerging literacy skills and provide students with deeper cognitive and metacognitive understandings of how language works and its relation to literacy (Brown, 2001).
       Unique to our schools is a strong commitment to strengthening F-L education for students with special education challenges. Most special needs students are enthusiastic about F-L studies and must be given the opportunity to participate. Research suggests that by providing a flexible, customized curriculum coupled with teaching strategies that build the strengths of students, the principles of universal classroom design are best practices to meet the individualized learning needs of students with challenges (and ELL children). A universally designed classroom creates a student-centered learning environment that maximizes every student’s ability to achieve. Each student is viewed in the context of having unique strengths and learning needs - and curriculum materials used are represented in multiple formats including manipulatives, auditory, pictoral, movement, digital and online resources. The Center of Research on Education (1997) additionally cites several examples of effective instructional strategies for teaching students with special learning needs, including: learning facilitated through joint productive activity among teachers and students; language development in all instructional activities; the contextualization of home and community skills and experiences in the classroom and curriculum; and providing challenging and cognitively complex instruction with advancement based on the demonstrated proficiency of each student. Currently, Provisions offers an inclusion-based F-L program (incorporating the above principles) that provides students with special needs the opportunity to learn with general education students, holding all students to the same rigorous standards while offering scaffolding supports to enable children to succeed. While Provisions has made important strides in providing quality F-L instruction as can be seen in the fact that its special needs children achieve at higher levels than this same population at other sites, data still reveal that in almost all cases, students with special needs fail F-L and other courses a much greater rate than their peers. To meet NCLB mandates, NCCSC schools cannot allow these children to be left behind. Shugyou will address these equity issues as it will train F-L teachers on the principles of universal design and the above listed practices that are validated to improve learning outcomes for students with special needs. All NCCSC schools will begin instructing F-L in an inclusionary environment that incorporates the promising practices used by Provisions and other models. 
       The SLSCS incorporates a technology competency requirement that guides schools in developing a coherent approach to teaching students skills in understanding and using technology (based on the National Technology Standards). In order for technology integration to be successful in F-L education, teachers require content curriculum skills, technology training/support, and the availability of hardware and software. At this time, there are F-L multimedia laboratories in 2 of the NCCSC schools, but the equipment is mostly outdated and unusable. At 4 of the NCCSC schools, there are no dedicated technology, software, web-based access programs or equipment that is used in F-L studies. Among all of the schools, the average computer is outdated by 4-6 years, 52% of computers do not have internet access, there are only 10 terminals per every 1000 children, and no NCCSC teacher has received technology training within the past 2 years. Shugyou outlines a plan to address these needs as a portion of the budget will be used to buy new equipment, software and materials for all the schools to establish F-L labs. The labs will be resource centers for F-L learning as they will host computer technology that is linked to F-L portals for students to do research and homework, engage in F-L speaking and auditory practice, receive computerized instruction, and explore the benefits and career opportunities of studying F-L. Training for F-L teachers on strategies for integrating technology into the curriculum, for using instructional technology and for meeting the SLSCS technology competencies will positively impact our schools’ pedagogy (and will equip students with the skills they need to thrive in the 21st century).            The SLSCS defines performance indicators of F-L learning that fall into the following domains: communication, culture, comparison, connections and communities. Cultural learning is strongly emphasized in the SLSCS, however, only one of our school’s F-L curriculum (Provisions) has a cultural learning piece. The curricula proposed by Shugyou will eliminate this disparity as it offers: adventure-based activities that make it exciting to explore modern day cultures and history; comparative studies of geography, economics and cultures of Japan and the local Japanese community; and opportunities to interact (email pen pal, face-to-face mentoring, presentations, fieldtrips) with F-L speaking peers and volunteers of Japan and the local community. Our partners from North Carolina Central University’s (NCCU) F-L Department and the North Carolina Japan Business Center have agreed to recruit at least 50 of their Japanese F-L speaking employees (or students) to spend at least 20 hours a year with NCCSC children engaging in conversational F-L activities, sharing information on culture, and reading and writing in a dual immersion environment. Not only will our students build F-L communication skills, but this will also enhance the English fluency of these volunteers.

        The SLSCS describes specific learning outcomes that define what students should know and be able to do by the end of each stage of their language study. Although the SLSCS assumes participation in language programs that start in Kindergarten and encourages rigorous assessment, there is no formal testing provided by the state (nor any of the NCCSC schools) to assess student learning needs and proficiency in F-L. Shugyou will address this gap by providing schools with resources to conduct an annual F-L assessment (based on ACTFL oral, reading, culture and comprehension instruments). Because teachers have expressed the need for classroom assessments to regularly gauge the learning needs of students so that data-driven-decision-making can take place at the curriculum-instruction planning level, a Shugyou Resource Specialist will work with teachers, the curriculum developers and evaluator to modify the assessments included in the Power-Glide curriculum units to create a testing toolkit for teachers to use to drive classroom management. Student assessments embedded in the instructional technology supplement of the proposed curriculum will further assist teachers in this capacity. Rubrics and surveys will also be developed to assess teacher pedagogy, classroom environment, use of research practice and the quality of instructional artifacts. All of these components of Shugyou will benefit our partners at the NC Department of Education by providing a testing model for the state (and schools) to use to measure critical language proficiency at the classroom and school system level.

        NCLB defines F-L as a core subject, thus F-L teachers are held to the same requirements for “highly qualified status” as all other core subject teachers. NCCSC schools employ 20 (multiple subject licensed) teachers who instruct F-L at the elementary level and 6 who instruct at the middle and high school level. Unfortunately, none of our multiple subject teachers have been formally trained to teach F-L subject matter; few of our F-L teachers are “highly qualified” to teach F-L (despite their fluency); and all are required to juggle multiple subject classes (English, PE) in addition to F-L instruction. Based on the examination of teacher qualifications, 50% NCCSC students are being taught F-L by not-highly qualified teachers. There are also high numbers of emergency credentialed educators who are teaching F-L in NCCSC schools - none who have attained the status of highly qualified (most don’t have college degrees). Moreover, none of the ELL or special education teachers who teach approximately 16% of our students have F-L certificates and none studied F-L as an undergraduate. These data indicate that Shugyou must concentrate on not just getting F-L teachers highly qualified but also on building capacity and a pre-service and induction-mentoring system for elementary, ELL and special education instructors who are or will likely be teaching F-L. The fact that so many of our students are being taught by under qualified teachers is alarming to our school administrators due to the fact that NCLB requires that all teachers be highly qualified by the end of this past school year. It is our intent to use the FLAP grant to provide the training and university/professional credits necessary to help our teachers meet this mandate. 

     Only 5% of NCCSC teachers who instruct F-L classes report to have completed a training in a F-L related subject last school year. Provisions is the only academy that provided training in this subject matter which was limited to 3 hours. F-L teachers outside of Provisions report to have received only 5 training hours over the past 5 years in F-L related subject matter and no teacher has received practitioner support or mentoring despite the fact that nearly 100% of our teachers reported a “high interest” in these services. Personnel records show that 75% of NCCSC F-L teachers will have taught less than 3 years (non-tenure). There are also several NCCSC F-L teachers who are expected to retire within the next 3 years. NCCSC teachers – particularly those who are novice to the field of education – all report to be in great need of content knowledge building training in addition to the need for learning new and engaging instructional skills and classroom/curriculum management strategies. At this time, the majority of teachers report that the focus of their F-L classes is primarily content presented based on (mostly outdated) textbooks and is absent of engaging pedagogical strategies. Current F-L instruction outside of Spanish does not even use a curriculum (only teacher lesson plans and homegrown units developed years ago that are not aligned with state and national standards). Rudimentary teaching methods (lectures, worksheets, textbooks, independent study) are the norm. Research on F-L learning points out that these strategies have a tendency to create non-engaging environments. Other pedagogical approaches, such as cooperative learning and adventure-based projects, do the opposite and pull the learner into the subject matter in an engaging manner. Despite the fact that the current instructional practices and the outdated curriculum of our schools are clearly out of alignment with best practice, little has been done to date to address these problems. But, why? On top of the fact that our school budgets have been severely cut over the past few years, more money is being pushed towards math and reading with few dollars available for student and teacher education in F-L. The reason behind this lies in the fact that math and reading are assessed by the state and linked with NCLB accountability mandates (and purse strings). An initial 3 year investment of federal dollars to help train our teachers and to purchase a seamless K-12 curriculum that uses updated textbooks to support direct content instruction – along with engaging web-based learning adventures and self-paced instructional technology that would be fun and exciting to any learner…will fill these service gaps. Consistent, intensive teacher training will become a staple for NCCSC schools due to changing academic standards, new technologies, and also because of the sizable teacher turnover rates of our schools which means that there is a large population of teachers who have limited experience in the classroom. Our university training partner (NCCU) will create a specialized training series for Shugyou that incorporates research-based professional development, content knowledge building, active research and practice in effective and engaging pedagogical practices (i.e., data-driven decision making, use of assessment, cooperative learning) and which further incorporates a mentoring component that will allow teachers to transfer what they have learned into the classroom. Forty hours a year of workshops, summer institutes and job-embedded training will be offered to support teachers in obtaining highly qualified status and enhancing their knowledge and skills. By focusing on content building and effective instructional modeling, the Shugyou trainings will assure maximum effectiveness in fostering positive change in F-L curriculum and instruction among participant teachers, thus increasing the likelihood of catalyzing student achievement. Research verifies the fact that students who actively participate in effective F-L instruction by qualified teachers have a greater likelihood of scoring at the proficient level on state and national tests in the relative subject matter and do better on their SAT’s (particularly in language and vocabulary). All NCCSC teachers who instruct a F-L or who will integrate F-L across the curriculum will participate in the trainings and will be provided financial stipends, credit towards a masters degree/continuing education/certification and other incentives so that 100% of these teachers obtain highly qualified status. This, in turn, will positively impact student achievement and will enhance the job retention levels of staff.

    Another key service gap that is specific to our charter schools is teacher isolation. In NCCSC schools, 100% of F-L teachers work alone in their buildings. In schools of larger districts, F-L teachers have weekly meetings and study groups which are excellent sources for collaboration on planning and curriculum development. Despite the fact that our schools have the distance learning technology in place to support this type of collaboration, we lack the funds to pay for a strong leader to coordinate this process. Shugyou will reduce teacher isolation by providing a Resource Specialist to support teachers with job-embedded mentoring at the school level. Moreover, the F-L lab technology will enable teachers to participate in online discussion boards to share strategies, lesson plans, best practices and to troubleshoot issues. Staff will be hired to facilitate study groups and curriculum planning among F-L teachers through virtual and face-to-face meetings. This includes teachers of many subjects coming together to plan curriculum integration activities in multiple subject areas. NCCSC teachers will further collaborate with practitioners and other F-L teachers through attendance at regional F-L conferences where they will continually sharpen their skills. 

       (b)Quality of the Project Design: Six NCCSC academies are proposing to implement a critical-needs FL model that will be replicated throughout the state and the nation. A full-time Program Director who is a long time F-L educator and proven leader will guide and shepherd implementation. Shugyou will improve and expand upon Provision’s exemplary F-L program for students in elementary, middle and high school grades. The model will consist of 5 components: ( an improved, challenging instructional program following the principles of universal design and state/national F-L standards; ( an extensive teacher professional development program; ( meaningful parent involvement; ( greater community involvement and cultural initiatives; and ( formal and informal student and teacher assessments. Shugyou is based on the concept that every F-L learner is either beginning, developing, expanding or advanced in his/her F-L proficiency – and that courses reflecting each of these levels should be readily available to all learners based on their individualized needs and proficiencies (a point-of-entry model). This takes into account the unique needs of special education, ELL and other learners (including Japanese heritage learners if they were to enroll in our schools). Based on the research of Rosenthal, a typical learner must complete at least 400 hours of F-L instruction over his/her K-12 career to reach the expanding and advanced level of fluency, which reflects our long-term mission of ensuring that every NCCSC graduate reaches such levels. This dosage varies among students who may be exposed to the language at home or who have learning challenges; thus the point-of-entry concept is critical. This same research shows that students who begin their studies before the age of 10 are much more likely to gain proficiency at the developing and advanced levels, which is why we are proposing to: implement Shugyou in the early grades with activities aimed at exposure and at building receptive readiness; and continue the program at the elementary level and beyond through sequential language instruction which progresses through spiraled, curriculum-based stages throughout a student’s educational career – allowing for seamless movement from stage to stage. NC standards define the performance outcomes that should be demonstrated at each of the 4 proficiency levels and will therefore be used as a measuring rod to drive program assessment, curriculum adoptions and methodology. At the program’s conclusion, the 6 academies will have expanded their Japanese programs; will have more teachers trained in meeting the F-L needs of all learners; and will have technology enriched curriculum, assessments and instructional artifacts aligned to standards and best practice. An initial investment in one time technology purchases, teacher training, creation of the assessment toolkits and curricular purchases will enable our schools to establish Shugyou over a 3 year period and perpetuate the above programming elements (particularly through our proposed train-the-trainer and teacher mentoring/induction services) when federal funds are no longer available. The only expense that will need to be covered after funding ends is that of the Program Director and the Resource Specialists. Because the population of our communities and schools continues to grow at an average of 3-5% annually, state allocated funds that come with higher school enrollment will be more than adequate to cover these costs. Moreover, local businesses that hire Japanese fluent persons and our university partner (NCCU) have also made commitments to help sustain the effort through financial assistance and resource sharing of volunteers and training. To date, $900,000 in donations and grants has been raised by the schools and these partners to match the grant request. As NCCU will push in the Shugyou training activities into its large teacher education and certification program, thousands of future teachers will begin their careers applying the Shugyou’ principles and methodologies in state and national school communities. A quasi-experimental research design will enable our collaborative to extract the most effective practices of the program; package these practices into a model handbook; and disseminate the model through presentations, publications, technical assistance and by opening our campuses to others to observe the program’s delivery. NCCSC will disseminate information about Shugyou (including lesson plans/materials/assessments and its empirical-based results) through various organizations, presentations and consortia. These include: the SERVE Center for Continuous Improvement (a designated Regional Education Lab which conducts applied research and dissemination of research-based practices); the Education Resources Information Center (a clearinghouse that collects, organizes and synthesizes findings from research); the NC F-L Association and its 3,0000 members; the American Council on the Teaching of F-L’s (ACTFL); the Center for Applied Linguistics; the NC Center for the Advancement of Teaching, and others. The Shugyou website will be used to share program lesson plans, assessments and downloadable webcasts of training – creating a library a resources for national dissemination. Teacher listserves and postings of student work, worldwide, will be another form of dissemination hosted on the site.

      Direct content-based instruction will be the fundamental form of F-L classroom delivery by Shugyou teachers. This approach is a rigorously developed, highly scripted method for teaching that is fast-paced and provides constant interaction between students and teachers. In the F-L classroom, direct instruction is extremely effective and is validated to result in rapid academic and fluency gains that persist and increase self-esteem and motivation because children have real skills they can be proud of. The use of spiraling curriculum and instruction will also play a key role as F-L concepts and culture will be repeated in different formats and contexts and as they are integrated throughout the curriculum of our arts, history, English, math, and other classes. All NCCSC teachers will be trained in these skills, as well as the use of technology, assessment and new and improved instructional methodologies. Because the needs of students vary, instruction must vary as well. Teachers will learn how to use cooperative learning; how to create power-block thematic learning periods where teachers of all different subject matter will integrate a F-L concept/unit into their lesson plans; and how to use games, treasure hunts, poetry, art, and cultural exchanges to ignite learning. Shugyou will additionally incorporate new approaches to reading, comprehension, culture and writing in the F-L classroom, as well as the use of annual and daily classroom-based assessments (including auditory oral language, writing, cultural and fluency components) to collect data to improve curriculum offerings and address student needs. All Shugyou classes will incorporate the following tenets as based on research of effective practice: curriculum will integrate learning in the 5 domains defined by state and national standards (culture, connections, comparisons, communities, interpersonal-interpretive- presentational communication); 90%-100% of instruction at the developing level (and above) is delivered in the foreign language; F-L will be used for classroom management in addition to instruction; avoid using translation as a tool for clarifying meaning; provide learners with a rich language environment that includes extended listening opportunities such as narration, descriptions and explanations; and provide learners with meaningful concrete experiences making extensive use of visuals, props, realia and hands-on activities.

     Program goals are: ( to enhance students’ abilities and skills to culturally appropriately communicate in Japanese; ( to gain knowledge, insight and understanding of other cultures and languages; ( to participate in multilingual communities at home and internationally; and (to enhance the qualifications, content knowledge, interest in and instructional effectiveness of F-L teachers. Using surveys, assessments and rubrics - baseline and annual (post) data will be collected from a control and experimental group of students, teachers and families to measure where we started, if we are fulfilling our goals and objectives, and what modifications need to be made to improve implementation. An evaluator will gather, interpret and present these data and findings on a regular and systematic basis to a Steering Advisory of stakeholders (teachers, administrators, parents, staff, students) that will govern the grant so that refinement can be made in a cycle of continuous improvement. Program objectives are as follows:

     Student Instructional Objectives: By the end of the grant term: ( all NCCSC schools will operate K-12 sequential Japanese courses at the elementary, middle and high school level. As each school’s phase-in schedule will differ, all schools have committed to ensuring that Japanese year-long courses are available to 4 grade levels by year 1, an additional 4 grade levels by year 2, and an additional 5 by year 3; ( 3,185 students (70%) will complete at least one full-year Shugyou course; ( at least 80% of NCCSC participating students will score at the proficient or advanced level in reading, speaking, communicating, culture and writing using a modified ACTFL scale in Japanese; ( a 10% decrease of students who fail F-L courses; ( a 5% increase among graduates who go onto study F-L in college; ( 3 hours of weekly tutoring will be available to support  students who require extra assistance. All of these objectives will be measured by student grades, school schedules, activity reports, student aptitude survey and student assessments.

      Parent and Community Involvement: By the end of each grant year: (at least 80% of participating parents and students will demonstrate greater knowledge of a F-L and culture as assessed by a program developed survey and focus groups; ( fifty volunteers/parents who are fluent in Japanese will give 20 hours annually to make cultural presentations to students, host student and family field trips, and mentor and tutor students in a one-on-one supervised environment. Objectives will be measured by lesson plans, participation logs, partner contracts and aptitude surveys.

      Training Objectives: By the end of the grant term: ( at least 26 NCCSC teachers instructing F-L classes (or who will be integrating F-L content) will participate in at least 75% of the annual 40 hours of the Shugyou professional development workshops, summer institutes and job-embedded trainings (to be measured and documented with sign-in sheets, trainer materials, and syllabi); ( at least 80% of participating teachers will demonstrate improved knowledge of workshop/course content, use of assessment, improved instructional strategies, improved curriculum and an enhanced interest in the F-L subject matter as measured by teacher surveys, rubrics and observation assessments.

      To help implement Shugyou, two Resource Specialists will be hired who, in conjunction with the Program Director, will work to support classroom teachers. Led by the Specialists, 3 sub-committees will be formed (one for elementary, one for middle and one for high school level) of F-L teachers, administrators, parents and stakeholders from each school who will meet virtually and via face-to-face on a weekly basis to engage in study group activities (discussing/troubleshooting training content), share curricular and instructional resources, collaboratively plan program events and activities and create curriculum maps, instructional artifacts, and lesson plans. Vertical curriculum planning among the sub-committees will also occur. The Specialists will continually research learning theories and best practices and present these resources to the sub-committees. The Specialists will also study and observe Japanese programs offered in other schools throughout the nation so that best practices may be documented and shared. The Specialists will train teachers and administrators in the issues that will be faced, including curriculum, teaching, scheduling and assessment challenges; inform all school staff and parents about the anticipated program, how it will be implemented and the supportive roles they will be asked to play; develop a master calendar; and support dissemination activities. As the program is implemented, the progress in professional development, course delivery, and parent and community involvement will be systematically monitored by the Program Director and the Steering Advisory through the review of archival data (sign-in sheets, process evaluation reports, minutes of meetings) and outcome data (surveys, assessments). Delivery gaps will be identified and addressed systematically through directives to the Specialists and sub-committees. Anticipated outcomes of Shugyou are as follows: 
     Improved Student Proficiency in Japanese: Based on the research of Dr. Robert Blair (PhD in Linguistics), the proposed curriculum for Shugyou will be the scientifically-founded, state and national standards-aligned Power-Glide core curriculum (with auditory supplements) to be delivered via direct instruction by NCCSC teachers. The Power-Glide instructional technology supplement will be used during F-L lab time (approx. 45 minutes weekly), which offers a variety of lessons at each grade level incorporating virtual cultural tours, fun interactive language adventures, oral language practice and video gaming activities to build fluency in a self-paced, engaging, computerized environment. Embedded assessment threads that teachers, parents and students can use to measure progress will help identify specific standard strands, which will be applied daily, and used to design individualize instruction for each learner. Efficacy studies of the curriculum verify that students of all socio-economic and special needs subgroups using the program show higher levels of engagement and motivation to learn, maintain higher learning retention levels, are more culturally knowledgeable and have higher proficiency levels in Japanese communication and literacy. As based on research, at the primary levels, the curriculum will focus on building the foundations for later, more complex learning that leads to real communication and proficiency. Thus, the emphasis at those levels is equally on speaking, proficient use and on weaving the underlying fabric for making acquisitions possible while increasing actual communicative use. This building sequential approach is supported in research and is theoretically in line with language development structures. As the stages of learning progress, the shift from exposure to proficiency and usage shifts with it, from gradual to accelerated, and the scope of the curriculum and course offerings move toward expanded levels of learning, increased opportunities and exposure.  

      Reducing Academic Inequity: Shugyou will address academic achievement gaps among students by integrating a variety of teaching strategies that are designed to wrap around each student’s individualized needs. The proposed instructional model is based on the National Standards’ “weave of curricular elements” or strands. To meet the specific needs of ELL students, for example, teachers may draw upon the teaching strategies outlined by Duran, Draper & Hicks, stressing community and parental involvement, and collaborative and cooperative learning. Research suggests that the most important element in teaching ELL children is to make them feel a connection with their ethnic heritage. With support from program partners, volunteer Japanese speakers from a variety of backgrounds (including Hispanic origin Japanese speakers) will visit our F-L classes to expose students to both community and academic varieties of their native and Japanese language. Students will also be asked to interview family and community members to strengthen linguistic and cultural ties to their F-L and community. Teachers will work to improve their student’s reading and writing skills by having students read and compare their native language newspapers with English and Japanese papers, write stories and work on writing exercises and fun projects that integrate multiple learning domains in F-L, etc.

      Students with special learning needs will benefit from the research of Orton & Gillingham, Elke Schneider and the Center for Research on Education, which outlines alternative teaching and learning techniques such as joint productive activity and cognitively complex instruction. By employing the principles of universal design, all students will benefit from a highly structured, multisensory, direct and explicit approach that helps them to see and understand how language is structured and that provides ample opportunities for practice in a language-controlled environment (Schneider, 1996). Shugyou instruction will assist students with special learning needs by providing learning experiences that demonstrate how language rules and verbal descriptions are drawn from real world experiences. Through training, teachers will also be better prepared to meet the needs of students with special learning needs in heterogeneous classrooms. In mixed ability classroom settings that may include ELL children and students with special needs, F-L teachers will learn to diversify and scaffold instruction. The ability to use student data for curriculum planning as well as access authentic resource materials (Japanese alphabet, audio tapes, assessments) will help teachers identify student strengths and challenges at many levels to support the delivery of diversified instruction.

     Improved Teacher Content Knowledge & Pedagogy: The challenges for F-L teachers are extensive. Teachers today require a combination of competencies and backgrounds that are unprecedented in the preparation of language educators. (Pesola, 1994) F-L teachers in all settings are working with student populations that are culturally, socio-economically, linguistically and academically diverse. Some of these students speak Spanish or other languages at home or are exposed to diverse languages; as a result, these students have very different proficiencies and needs than the monolingual English speakers that F-L teachers are accustomed to working with (Campbell, 1996). Because students want to learn F-L for many different reasons and they have many different ways of learning, the proposed curricula and instruction must be diverse and flexible enough to address a wide range of student abilities and learning styles. NCCSC teachers are likely under-prepared for these challenges and methodology as many are not highly qualified to teach F-L and as most are novice to the education field. As Shugyou courses will emphasize the use of Japanese in the classroom, NCCSC teachers must have strong language skills. The use of thematic and integrated learning will also require teachers of different subjects be knowledgeable about and have a strong vocabulary in the thematic areas and content being explored; to be responsive to student interests in various topics; and to be able to work in teams with content-area teachers. The emphasis on collaborative learning and student self-directed learning requires teachers to be able to act as facilitators, counselor and resources in addition to serving as language experts. 

    Training through Shugyou will prepare teachers in all of these areas. For NCCSC teachers (who instruct or who are involved in instructing foreign languages), at least 40 hours of workshops and training will be tri-led by expert F-L practitioners from the Foreign Language Department of NCCU, curriculum vendor companies, the ACTFL and master F-L teachers (K-12). The annual training schedule will include a 2-day summertime institute, 3 full-day touchback workshops during the school year and ongoing monthly job-embedded training/mentoring. Topics for the formal trainings will reflect teachers’ expressed interests, needs and service gaps – and may include: Content Building Blocks of Japanese; Talk the Talk: the Link between Speaking and Learning F-L’s; Teaching with Technology; Data-Driven-Decision-Making; Diversified Instruction for the Language Learner Child; ACTFL Testing and Certification; Teaching the Special Needs Child; etc. The trainings will provide access to the most current research, reform efforts and practices of effective F-L programs. Teachers will also have the opportunity to attend (free of cost) at least one ACTFL national or regional conference or colloquia each year on the topics of teaching foreign languages and research-based learning. Teachers will receive paid membership to the ACTFL along with subscriptions to scholarly journals that provide up to date research. For job-embedded training, the Resource Specialists and NCCU practitioners will spend at least one day a week on each school site to assist NCCSC F-L teachers as they model lessons, co-teach and provide onsite follow-up support and touchback trainings, as needed. They will also help establish a mentor training program where experienced teachers mentor less-experienced teachers and coach each other toward program goals. Additionally, they will coordinate action research activities in the areas of fluency, communication and instruction involving the use of technology and assessment. Through these activities, NCCSC teachers will learn how to identify and use data to improve their F-L classes and student needs. University credit gained from the trainings will be applied towards obtaining highly qualified teacher status and continuing education, all free of cost.

      Increased Parent and Community Involvement: The parental involvement component of Shugyou will entail greater communication between parents and schools via the Shugyou F-L website and school-based activities.  We will use the principles of An Educator’s Guide to Working with Parents (1986) to shape this component, which includes: partnering; empowering parents to be collaborators and problem solvers; reinforcing the schools’ efforts with children and parents; providing opportunities for children to present their work and progress to parents; parents encouraged to offer volunteer assistance to teachers, parents’ associations and other parents; and parents as advisors and co-decision makers - providing input on program policy. By acknowledging parents as their child’s first and most important teachers, their vital role in school and at home will be respected and celebrated. Parents will be members of the Shugyou Steering Advisory and curriculum teams – and will be asked to provide valuable feedback about activities and needs of their children. At least 20 annual hours of evening F-L parent workshops will be delivered by the Resource Specialists at each NCCSC site in the F-L multimedia laboratories; which are designed to increase awareness and to enhance parents’ skills and abilities in technology and F-L’s.  Prior to the first session, a needs/interest assessment will be distributed, inviting parents to list topics for workshops they would like to attend and indicate any expertise they would like to share with other parents.  Emphasis will be placed on the use of technologies for F-L instruction. Topics may include: Parents as Partners in F-L Education; How to Support and Extend F-L Learning Experiences at Home; Using Computers for F-L Learning; etc. We may also invite parents to share their strengths and talents with other participants and/or to volunteer as multilingual or language learning tutors and mentors for our students. They could even provide cultural and cooking demonstrations to the children as we enrich our understanding of F-L and cultures together! All sites will open their labs to parents during evening hours so they can make online visits to the National Parent Information Network, F-L web sites (www.mafla.org, www.gvia.com) and the Power-Glide portal that offers downloadable materials on home-based strategies for strengthening language learning, standards and best practices. 

     National F-L standards and the SLSCS both emphasize utilizing the cultural community to enhance F-L instruction, student engagement and culturally appropriate fluency among students (which are validated outcomes based on the research of the ALA). We are fortunate that many native Japanese speakers reside in our immediate communities. With support from NCCU (who has agreed to recruit their F-L Japanese speaking students) and the Japan Center (a network of more than 150 Japanese businesses, including Itochu – one of the largest trading companies in the world) who will recruit its membership’s employees – at least 50 Japanese speakers will regularly present in front of our F-L classes to strengthen links between F-L study and community. They will also donate at least 20 hours a year to come onsite with our children (in a supervised environment) and offer individualized tutoring and mentoring in Japanese. Volunteers will share their culture and knowledge with the children in our schools and the adults in the community. Connections between careers that require fluency in Japanese will be emphasized as Japanese professionals from NCCU and Itochu present and host field trips on college and business opportunities open to Japanese speakers.  Itochu has also agreed to cover the cost of an annual fieldtrip to Japan for NCCSC children where we will visit our ‘Japanese Sister School’ and engage in a full immersion, cultural experience of a lifetime! Students will also take field trips to museums and cultural events in their communities, which include: the Japanese Culture & History Center, Cherry Blossom Festival, Museum of Tolerance, and the Japanese Performing Arts.

         The above goals, objectives and outcomes are designed to yield important information for staff, teachers, administrators and schools wanting to adopt Japanese programs. The quasi-experimental evaluation will provide meaningful information about the effectiveness of the program’s approach and strategies. By year 3, we will have acquired the research efficacy needed to extract the model’s best practices, which will be documented, packaged, disseminated to and replicated by other NC schools that share our vision of leaving no child behind and no F-L teacher unsupported. Among the dissemination activities will be the presentation of results at the annual NC F-L Teacher Conference, which will reach an audience of over 5,000 NC educators and administrators. From this and other presentations and scholarly publications, the NC Council for Foreign Language Education will be created to form the organizational basis for a network of teachers and school administrators committed to improving the teaching and learning of foreign language in North Carolina schools. The Council will offer technical support teams to help with replication and trainings for adoption sites in addition to producing F-L resources for schools, teachers and parents. 

       (c) Quality of Program Personnel: Applications for employment in NCCSC schools are strongly encouraged (and equally considered) from all qualified persons, particularly those who are members of traditionally under-represented groups based on race, ethic, color, national origin, gender, age or disability. NCCSC will rely on historically black colleges, mainstream and minority newspapers, the State Office of Employability and other non-traditional mediums for posting job openings so that diverse members of the community have access to and can apply for employment in an equal opportunity environment. We have tentatively identified Mr. Michael Breitenfeld (a current F-L teacher fluent in German and Japanese) to serve as the full-time Program Director (20 hours a week will be paid by the grant, the remaining 20 hours a week will be an in-kind contribution). Michael is the director of Provisions’ F-L initiative and is well qualified for this position. His educational credentials include: a master's degree in special education from NCCU; 10 years of instructing F-L classes at the elementary, middle and high school level; working as a special education teacher and administrator of special education; and 10 years experience working with high-needs, ELL, minority and high poverty children and families. He is a long-time affiliate of the Japan Center and is a board/stakeholder member of many cultural agencies and Japanese organizations in the local community. He has also participated in extensive training related to: F-L learning theory; F-L instruction for special learning populations; F-L educational assessment; F-L research-based pedagogical practice; and F-L curricular alignment and development. Mr. Breitenfeld will report directly to the Provisions’ School Administrator and the Shugyou Steering Advisory. Duties will include: overall administration/supervision of Shugyou; coordinating scheduling with school principals/administrators/committees; hiring personnel; maintaining program records; meeting with the evaluator to develop the evaluation design, instruments and gauge evaluation procedures; coordinate training activities and content; and purchasing materials and equipment.

      Two Resource Specialists (.50 FTE each) will be hired to float from site to site. The Specialists must hold: state foreign language teaching certification; proficiency in written and oral communication in Japanese; understanding of the diverse F-L population in central NC, ELL children, students with special learning needs and the challenges of learning a less commonly taught language; proven ability to work collaboratively with others; 5+ years experience in teaching F-L and teacher training; and completed training in F-L learning theory, assessment, content building and pedagogy. Reporting to the Director and Principals, the Specialists’ duties include: support the development of lesson plans and assessments; implement the job-embedded training and teacher mentoring-induction with NCCU; assist teachers with technology supportive instruction; offer support to teachers by coaching them through difficult lessons; coordinating sub-committees and parent workshops; and maintaining an ongoing record of program activities and schedules.

      Hourly F-L teachers will provide tutoring and instruction for students and parents after school and during the evenings workshops. In addition, teachers will participate in professional development, curriculum development, and assessment activities, and will be paid hourly rates when working overtime on these program activities.

       Consultants, who have demonstrated expertise in all appropriate F-L instructional areas, will assist staff in professional development and evaluation. Consultants include: assessment and F-L consultants from the Center for Applied Linguistics; Dr. Jean Kamuabo (a professor of F-L and linguist) from NCCU who specializes in diversifying instruction in foreign language classrooms; and Dr. Robert Blair (BYU head of F-L, 30 years teaching F-L). Moreover, Dr. Bernadette Todacheene (PhD in education, long-time instructional experience in F-L, 12 years experience in evaluating educational programs, research and grants) will coordinate the evaluation plan by developing evaluation instruments and conducting the evaluation to determine the effect of program participation; providing constant input to the Director and stakeholders; and preparing quarterly and annual performance reports in a continuous feedback loop.

     (d) Quality of Management Plan: An ambitious program of this magnitude requires leadership and systematic management at every level across school sites and the community, within the schools and across grade levels, and beyond the community in establishing a broad network of support and advisement. As a recognized leader in F-L education, the Program Director will supervise all staff and administrative and instructional aspects of Shugyou. Forty hours per week (12 months/year) of the Director’s time will be strictly devoted to carrying out the roles and responsibilities specified in the personnel section (please cross reference) in keeping with established guidelines and time schedules for setting the program in motion. The principals of each school will set aside 5 hours weekly (in-kind) to participate in curriculum planning, training, scheduling, and to offer supportive supervision to staff and teachers. Reporting to the principals and to the Director, the 2 Resource Specialists will dedicate 20 hours a week, each, to provide mentoring and job-embedded training, co-teaching/pedagogical modeling and curriculum planning. F-L teachers being paid overtime have already agreed to help the Specialists implement the evening parent activities. Trainers from NCCU and the evaluator will report to the Director and will work closely with the specialists and teachers to deliver their specific job duties (outlined in the budget narrative, please cross reference).  At the classroom level, teachers of multiple subject areas will devote approximately 10% of their planning and instructional time to weaving the fabric for F-L learning across the curriculum. For teachers instructing Shugyou courses, at least 50% of their time will be dedicated to the grant planning, delivery, training and evaluation. These teachers will actively participate in regular curriculum planning meetings to identify strengths and weaknesses and continually make improvements to the classroom level delivery of F-L. Support staff of our schools will also help. Our technologists will maintain the F-L labs, provide technology support and training to teachers and develop the Shugyou website. Administrators of special education and ELL will also participate on the Advisory and subcommittees to make sure their children are being served appropriately. Parents and community members will play active roles in planning, implementing and evaluating the program’s progress and outcomes. Community members with F-L proficiencies and first-hand familiarity with other cultures will perform roles related to providing exposure experiences for students and supplementing direct instruction. Our partnership with NCCU and the Japan Center holds great promise for developing mutually beneficial exchanges. Both organizations have agreed to recruit their Japanese-speaking college students/membership employees to mentor NCCSC students. This represents a best practice in community involvement and exchange that requires no investment of grant dollars. With the numbers of people in active involvement roles, managerial orchestration becomes an essential element which brings the management plan full circle. Leadership and coordination in this respect shifts back to the Director at the program administrative level. Mr. Breintfeld’s experience in instructional leadership, F-L education and grant management, and his direct involvement will ensure implementation success. The budget will be managed through NCCSC’s Business Office, which will monitor all financial aspects. The Director will be accountable to the Advisory. During Advisory meetings, the objectives of the program will be tracked and compared with mid-annual program benchmarks; activities will be monitored and reported on to determine if we have met our commitments on time/within budget; and outcomes will be tracked and reported. Because the management design of Shugyou’ engages administrators, staff and stakeholders to work collaboratively to track progress and fine tune implementation based on formative and summative data, the program offerings will continually be improved upon in new and creative ways. 

      As Shugyou will operate from 10/1/06-9/30/09, a timeline of when each activity will be delivered is as follows:

	Milestones
	Timeline
	Staff

	Hire staff; offer orientations on the grant, policies, goals to staff and parents.
	By 11/06
	Principal,Director

	Create evaluation tools; active permission is obtained; pre-testing deployed. 
	By 11/06
	Evaluator

	Curriculum committees and advisory are formed. Meetings commence.
	11/06-9/09
	Director

	2-day summer institute training is delivered. Year 1 will be in November; Year 2 & 3 in July
	Trainers,Director

	F-L tech labs created at each site. All equip/other materials are purchased.
	By 12/06
	Director

	Obtain membership/publications of national agencies; attend conferences.
	12/06-9/09
	Director

	Create and manage the Shugyou website, listserves, webcasts.
	1/07-9/09
	Technologist

	Touch-back trainings are scheduled; job embedded training commences.
	1/07-9/09
	Specialist,NCCU

	Sites adopt Shugyou classes at 4 grade levels by 5/07, 4 more by 5/08, and 5 more by 5/09
	Director

	Volunteers recruited and actively engaged in mentoring students.
	2/07-5/09
	Director, Partners

	Parent workshops and tutoring scheduled; F-L labs open 2 evenings a week.
	2/07-5/09
	Specialists

	Collect (post) teacher, student, school and program data.
	Ongoing
	Evaluator

	Produce quarterly and annual process and outcome evaluation reports.
	12/06-9/09
	Evaluator

	NC Council for F-L Education is formed and deployed.
	By 5/09
	Director

	Conduct district, university and community presentations for replication. Develop replication handbook and offer TA replication teams.
	By 7/09
	Director,Council


     All time commitments and salaries are based on NCCSC approved payscales and have been developed collaboratively by administrative and potential program staff who confirm that the hours and compensation set are appropriate for fulfilling the objectives of Shugyou.  Please see budget narrative for description of each expenditure.

    (e) Quality of Evaluation: Dr. Todacheene (PhD in education, F-L specialist, 12 years experience in evaluating education grants) has collaborated with NCCSC teachers, stakeholders and administrators to design a rigorous quasi-experimental evaluation plan that will use summative and formative techniques to determine if NCCSC schools have fulfilled program goals, objectives, outcomes and activities. The focus of the evaluation is to determine if teacher training and student participation in critical F-L studies impacts pedagogy and student achievement; and to identify and refine empirical based strategies of the model so that they can be replicated. Performance indicators and instruments have been assigned to each goal, objective and outcome so that we can measure if they have been fulfilled annually and at quarterly benchmark periods. Indicators include: # of courses offered, # of students taking courses/dosage, student achievement in F-L and other classes, student/parent/teacher interest-attitude-belief-career aptitude related to Japanese studies, parent and volunteer participation dosage, teacher content knowledge-pedagogy-use of best practices. Evaluation tools, which will collect baseline and post data via defined intervals from the experimental cohort of teachers, parents and students (and from a control cohort of subjects from charter schools with similar demographics) to measure the indicators include: logs/sign-in sheets, school schedules/activity reports, annual student ACTFL assessment, student grades and instructional technology assessment output, parent-teacher-student aptitude survey, teacher observation survey, content knowledge survey, rubric to score teacher lesson plans/instructional artifacts, minutes of meetings, training syllabi, etc. See Program Design for how these are linked with each program objective. Outcome data will be coded, aggregated and interpreted by the evaluator on a quarterly basis. In a report format, her findings will be presented to the Advisory and school centered decision making teams and will be compared with Shugyou’ goals, objectives, outcomes and benchmarks. Gaps will be systematically identified through this review-comparison process as the Director, Advisory and the Evaluator make directives to staff to augment/ improve various aspects of implementation so that we remain on track. This process will allow us to identify pitfalls fast and address them immediately. Fiscal reporting, (coordinated by the NCCSC Business Office) will occur through this same scenario as monthly output on expenditures/in-kind is created and analyzed.

       Qualitative data will be collected via an instructional artifact analysis using a program designed rubric (as referenced above) and by performing annual focus groups among teachers, students, partners and parents to obtain feedback on aptitudes, perceptions, values and beliefs on benefits/weaknesses/ways for improving Shugyou. Satisfaction surveys administered to and completed by teachers, parents and students after key trainings and events will also be reviewed by staff during weekly planning meetings to continually identify the ways in which we can improve access, engagement and excitement for the initiative. The evaluator will perform regular site performance audits where programming, processes and fidelity will be observed. Implementation gaps will then be addressed through recommendations from the evaluator. All of these sources of information – compounded with the outcome and process data collected above – will help pinpoint where we may need to focus or redirect our community education, direct instruction, staff development and similar efforts to bring about improved results. As awareness and satisfaction of parents and community members improve, we can expect accompanying increases in participation and involvement; and as teachers’ knowledge and skills rise in relation to F-L instruction, we anticipate greater support and cooperative interaction and integration. When other schools from throughout the country receive information on the student achievement outcomes of Shugyou in F-L and other subject areas, the desire to replicate our successes will be contagious. As a model program site, we will be prepared to share instruments and procedural information with other agencies. Again, the evaluation is designed to provide performance feedback and permits periodic assessment of progress toward achieving intended outcomes. The results of the evaluation will provide guidance about effective strategies suitable for replication or testing in other settings. All objectives will be evaluated on a summative basis each year. Dr. Todacheene will produce quarterly, annual and an end-of funding term performance report for stakeholders to use to make continuous improvements.  
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	Provisions Academy
	


	SECTION A - BUDGET SUMMARYtc \l1 "BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

	Budget Categories
	Project Year 1

(a)
	Project Year 2

(b)
	Project Year 3

(c)
	Project Year 4

(d)
	Project Year 5

(e)
	Total

(f)

	1. Personnel
	$74,630
	$74,630
	$74,630
	
	
	$223,890

	2. Fringe Benefits   
	$14,180
	$14,180
	$14,180
	
	
	$42,540

	3. Travel
	$7,922
	$7,922
	$7,922
	
	
	$23,766

	4. Equipment
	$0
	$0
	$0
	
	
	$0

	5. Supplies
	$165,268
	$165,268
	$165,268
	
	
	$495,804

	6. Contractual
	$35,000
	$35,000
	$35,000
	
	
	$105,000

	7. Construction
	$0
	$0
	$0
	
	
	$0

	8. Other
	$0
	$0
	$0
	
	
	$0

	9. Total Direct Costs

(lines 1-8)
	$297,000
	$297,000
	$297,000
	
	
	$891,000

	10. Indirect Costs
	$0
	$0
	$0
	
	
	$0

	11. Training Stipends
	$3000
	$3000
	$3000
	
	
	$9,000

	12. Total Costs

(lines 9-11)
	$300,000
	$300,000
	$300,000
	
	
	$900,000
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	SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS

	Budget Categories
	Project Year 1

(a)
	Project Year 2

(b)
	Project Year 3

(c)
	Project Year 4

(d)
	Project Year 5

(e)
	Total

(f)

	1. Personnel
	$233,280
	$233,280
	$233,280
	
	
	$699,840

	2. Fringe Benefits   
	$44,323
	$44,323
	$44,323
	
	
	$132,969

	3. Travel
	$16,747
	$16,747
	$16,747
	
	
	$50,241

	4. Equipment 
	$0
	$0
	$0
	
	
	$0

	5. Supplies
	$4,450
	$4,450
	$4,450
	
	
	$13,350

	6. Contractual
	$0
	$0
	$0
	
	
	$0

	7. Construction
	$0
	$0
	$0
	
	
	$0

	8. Other
	$0
	$0
	$0
	
	
	$0

	9. Total Direct Costs

(lines 1-8)
	$298,800
	$298,800
	$298,800
	
	
	$896,400

	10. Indirect Costs
	$0
	$0
	$0
	
	
	$0

	11. Training Stipends
	$1,200
	$1,200
	$1,200
	
	
	

	12. Total Costs

(lines 9-11)
	$300,000
	$300,000
	$300,000
	
	
	$900,000
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ASSURANCEStc \l1 "ASSURANCES
Assurances ( Non Construction Programs (Standard Form 424Btc \l2 "Standard Form 424B)

Certifications Regarding Lobbying; Debarment, Suspension, and Other Responsibility Matters; and Drug Free Workplace Requirements (ED Form 80-0013tc \l2 "ED Form 80-0013)

Disclosure of Lobbying Activities (Standard Form LLLtc \l2 "Standard Form LLL)

GEPA

     The Board of Directors of Provisions Academy and its charter school partners all serve an academically, culturally, and racially diverse population and are committed to equal access and treatment for all children, employees, and the general public. With respect to this commitment, our operational policy of nondiscrimination guides and governs decision making at all levels. Board and agency policies incorporate the following principles: the Board of Directors and agency shall not discriminate against students, parents or guardians of students, employees, applicants, contractors, or individuals participating in board and/or agency sponsored activities. The Board and agency are committed to the provision of equal access in all student, employment and business programs, activities, services and operations that are deployed or provided directly by the Board, as well as those operated or provided by another entity on behalf of the Board under contractual or other arrangements. These policies are established to provide an environment free from discrimination and harassment based upon age, race, color, disability, gender, marital status, national origin, religion, or sexual orientation.

     Provision Academy’s personnel officers monitor, coordinate, and recommend action to ensure compliance with the above policies. To effectively and fairly resolve conflicts should they arise, the agency maintains grievance procedures related to equal access for applicants, employees and/or students and their families alleging discrimination. These procedures are accessible for use by students, employees, and the general public. The agency also offers its staff access to training opportunities for the purpose of increasing effectiveness in recognizing and correcting biased attitudes. Moreover, in accordance with the Americans with Disabilities Act, Provisions Academy and its partners are prepared to provide appropriate accommodations so that the proposed grant funded program is accessible to students and staff with disabilities. Specifically, the agency and its partners are committed to implementing ten (10) specific strategies for ensuring equal access to and participation in the grant program for consumers, staff of partnering agencies, and employees. The following steps will be deployed with the intent to reduce and eliminate access barriers based on gender, race, national origin, color, disability, and age to maximize participation in the grant program: 

1. Develop and administer pre-participation surveys with training/event/workshop/activity registration materials to identify special access requirements – such as wheel chair access, signers, and interpreters for program participants, as needed. 

2. Develop and implement a strategy plan that will address the identified special access needs indicated by program registrants prior to every event. All program-related events should be held in ADA accessible facilities.

3. Coordinate and offer cultural sensitivity and ADA training for program staff, as recommended by Provision Academy’s Personnel Officers.

4. Hire, recruit, and involve individuals from ethnic minority groups, bilingual individuals, consumers, and individuals with disabilities to plan, implement, and evaluate program services, to the greatest extent possible.

5. Develop or acquire and disseminate culturally relevant and sensitive curriculum and information materials that can be understood and accessible to all potential participants, regardless of their unique challenges. 

6. Offer transportation vouchers for advisory and sub-committee members of the program and participants who must use personal or public transportation to attend grant and program events, as needed.

7. Offer language/other interpretation and bilingual services for consumers and others as needed and appropriate.

8. Offer onsite childcare for individuals who must bring their children to program training events and parent activities (as possible).

9. Arrange for assistive technology devices to translate materials for participants in need of such services.

10. Post information materials, schedules of events, and program assessments on the internet – which will enable assistive computer devices to interpret the materials for users.  Ensure all potential users have direct access to these resources through the provision of usable workstations and foreign language computer labs, to the greatest extent possible.

































































































































































































































Language is not an abstract construction 


of the learned, or of dictionary-makers, but 


is something arising out of the work, needs, ties, joys, affections, tastes and aspirations of long generations of humanity, and has its bases broad and low…close to the ground.”





Walt Whitman
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