Lianda Resource Solutions

Projects with Industry Narrative


     (1) Extent of need for the project (20 points). 

(i) The applicant has demonstrated a demand in the competitive labor market of the geographic area to be served for the types of jobs for which participants will be placed and, if appropriate, trained. 

(A) The applicant may demonstrate the demand for those jobs by describing an existing current labor market analysis, other needs assessment, or one that it has performed in collaboration with private industry. 

(B) The labor market analysis or needs assessment must be consistent with the current and projected local employment opportunities identified by the local workforce investment board for the community under section 118(b)(1)(B) of the Workforce Investment Act of 1998; and 

(ii) The job placement and, if appropriate, job training to be provided meets the identified needs for personnel in specific occupations or occupational categories in the geographic area to be served. 
     Over the past 25 years, disability laws of the United States have undergone the dramatic shift from a model of charity and compensation, to medical oversight, to what are now considered civil rights.  Existing employment mores and policies have come to focus on increasing the labor force participation of qualified persons with disabilities and reducing their dependence on governmental entitlement programs. Federal laws such as the Workforce Investment Act of 1998, the Ticket to Work and Work Incentives Improvement Act of 1999, and the ADA, exemplify overwhelming public support for enhancing employment opportunities for working age persons with disabilities and preventing discrimination in the workplace (Blanck, 2000; Cook & Burke, J., 2002). Yet, despite these monumental advances, there are still areas of this great nation that remain untouched by such developments. There are very few areas in the country that are in as great a need for employment reform as Lee and Mecklenburg Counties of southwestern North Carolina, where the majority (85% as based on US Census data) of persons with a physical, emotional, and/or mental disability are unemployed and report incomes below the federal poverty line. Data also tell us that if an individual with a disability is lucky enough to obtain employment in these communities, the statistical probability of ever making an earning above minimum wage is less than 10%. 

    The lack of accessible employment opportunities for Lee and Mecklenburg County citizens with special needs is, however, only part of the equity problem. In preparing for the writing of the PWI grant, our strategic planning team asked a large handful of employers in North Carolina the following question: “do you currently employ someone who has a disability; and if not, why?” With no employer surveyed reporting that he/she had on staff a person with special needs, we found the following 2 responses to the latter part of the question to be the most common:

· Response #1: “Because no one like that has ever applied to work here.” 

· Response #2: “Because I have never found someone with a disability who was qualified to work in the positions my company has to offer.” 

    These two responses tell us that few North Carolina employers are opposed to hiring individuals with challenges – in fact many employers indicated the desire to establish a more diverse workforce. But if what they were saying is true, it would be impossible to accomplish such diversity if no qualified persons with special needs were applying for the jobs. This information has led us to define the other half of the equity problem here in North Carolina: lack of training and job skills development programs to prepare individuals with special needs for the local competitive workforce. When assessing the resources available in the targeted communities to provide job training, we have found more gaps than actual service offerings. Students and young adults of Lee and Mecklenburg Counties with special needs, who are between the ages of 16 and 22, make up one of the largest segment of the population who falls through the cracks in the job training service system. This population is inadvertently being set up to perpetuate the cycles of unemployment, poverty, and dependence that are a tradition here in North Carolina. 

    As it is always important during the planning of any endeavor to identify and understand the core problems that need to be addressed before mapping out the solutions, a variety of data (which are described in detail below) reveal that the two key barriers to preventing Lee and Mecklenburg Counties from transitioning into more diverse, integrated workforce communities are:  lack of knowledge and accessible work opportunities from the employers side – and the lack of workforce training and development services to prepare local residents with special needs for potentially available work opportunities. Research findings and best practices documented in this programming field point out that the only way to combat this two-sided equity problem is (1) through the provision of a comprehensive program, service system, and long-term solution that would educate target community industry leaders and employers on anti-discrimination laws and integration strategies regarding the hiring of persons with special needs; and (2) a dually functioning initiative that would help build a strong knowledgeable workforce of individuals with special needs through the provision of training, apprenticeships, job mentoring, integrated career placement and other supports to ensure their employment success and retention. This two-pronged, comprehensive approach to workforce and community reform is exactly what our collaborative intends to do with the Projects with Industry grant opportunity.

      American poet, Robert Hensel, once wrote, “There is nothing in this world that is more important to one’s self-worth and esteem as the ability to achieve independence through meaningful work…placing one foot in front of the other and reaching far beyond one’s own limitations, no obstacle or task is too hard for us warriors to overcome as we join in a common mission to prove our disabilities have not won.” Unfortunately, the many citizens of southwestern North Carolina, who uphold such fervor that they, too, could accomplish great feats and rewards in the workplace despite their physical or other life challenges, may never have the opportunity to join such a brave workforce community without the proposed Projects with Industry grant…which justifies our urgent appeal for grant funding. You see, here in Lee and Mecklenburg Counties, it is statistically more likely for an individual with special needs to win the state power ball lottery than it is for him/her to work a steady job and earn a living that is above the minimum wage. The absence of specialized training programs, accessible employment opportunities, and job placement services in this region of the state defines the enigmatic barriers that prevent our disproportionately large group of capable but challenged citizens from accessing and thriving in the workforce community. It is too often the case that upon exiting the secondary school system, the majority of special needs residents fall through the cracks and become lost in a fragmented system that abruptly discontinues education, training, and independent living services long before it should. It is, therefore, our (the community and stakeholders of Lee and Mecklenburg County) vision to utilize the Projects with Industry (PWI) grant and our proposed career development, integrated job placement, and long-term career advancement service system as a catalyst that will forge a pathway of workforce equity, independent living, self-sufficiency, and self-worth and esteem among those residents who will no longer be forgotten. Lianda Resource Solutions (LRS) – a long-time North Carolina provider of job training and placement services for individuals with special needs - is requesting PWI grant funding in the amount of $300,000 (per year for 3 years) for the purpose of systematically developing, implementing, assessing, and sustaining a comprehensive, scientifically-based program model that will act as a vehicle for expanding job and career opportunities in the target communities’ competitive job market for secondary school-age students and young adults with disabilities (ages 16-22). We have selected this population to be the primary recipients of services because it is the most under-served – and because our network of charter schools, community, and industry partners have the facilities, staff, knowledge and resources already in place to best serve students of this age range through a quality program (rather than attempting to serve everyone with resources that would be spread too thin). The intent of the proposed program, which we have entitled “Chance 4 Success,” is to (1) establish flexible yet effective approaches to job training and rehabilitation that align with current and projected labor market needs and employer defined skill sets, and (2) to facilitate the coordinated expansion of partnerships with target community industry partners and businesses so that participation in the program will result in “sustained, meaningful work” and “self-sufficiency” for this traditionally under-served, disadvantaged, special needs population. Our dual program approach of deploying education, outreach, and partnerships with local businesses – while, at the same time, providing individuals with special needs the training, skills development, career placement, and support they need to transition into the local competitive job market – is specifically designed to reduce and eliminate the 2 key equity barriers, described above, that are unique to our targeted two county region.

     Despite the fact that the majority of target area residents with disabilities would like to work and earn a descent living, less than 15% are employed at any one time. It was once written in the 1986 Lou Harris study, that “not working is the truest definition of what it means to be disabled.” This is an insightful statement when taking into consideration that there are more than 113,340 individuals in the two target counties that have a mental, emotional, and/or physical disability which likely has a profound impact on their ability to enter into employment. Over half of these individuals are members of underserved minority groups and nearly all are reported to live in poverty. According to researchers, an individual who lives with these 3 fundamental attributes – disability, minority status, and poverty – has less than a 5% probability of ever gaining self-sufficiency and long-term employment. Equally problematic is the fact that if and when target area residents with disabilities achieve employment, their level of earnings and opportunities are not comparable to others.

      Although there remains a great deal of work to be done to achieve our goal of increasing the skills, employment, and self-sufficiency of target area secondary students and young adults with special needs – and although there appears to be a scattering of resources in place to allow us to do so, it is important to note that there actually is a very strong infrastructure of partners and resources in Lee and Mecklenburg County who have worked together for many years and who are committed to operating Chance 4 Success as a long-term initiative in the target southwestern region of the state. Our past accomplishments which have prepared us for this grant started with the development of the Business Advisory Council (BAC), which is primarily located in Mecklenburg County (but which operates a subcommittee of partners serving the Lee County region). Various schools and agencies joined forces with Lianda Resource Solutions and the regional Workforce Investment Boards (of Charlotte and Lee) to help establish the BAC forum with the mission of developing a service system that would enable students to gain vocational and career skills to be self-sufficient, productive members of industry and society. All schools in NC hold reciprocal agreements with the state Department of Labor, therefore the state is also a key player in BAC activities. Three key state charter schools are long time members of the council and have agreed to take a leadership role in coordinating a Projects with Industry program on their school sites: Provisions Academy of Lee County, and Crossroads Charter Academy and Kennedy Charter Academy of Mecklenburg County. 

       As the BAC has grown to include additional members from the private industry sector, local businesses (both small and large), state -sponsored work and vocational rehabilitation programs, parents, students, and individuals with special and other needs, the BAC has met on a regular basis since its founding to collaboratively plan for school-to-career programming in the target region school systems and the community as well as assess the effectiveness of such programming on the ability of students to meet long-term career, training, and post-secondary education goals. Backed by technical support from the state Labor Commission amd the North Carolina Department of Public Instruction, the BAC has initiated positive economic and other changes in what has traditionally been a depressed and underserved minority community. 

     The two counties that will be serviced by the Projects with Industry initiative are home to 852,076 residents (25% African American, 10% Hispanic, 60% Anglo, 5% Asian). Large urban cities, such as Sanford and Charlotte – including several HUD enterprise/empowerment zones – are contained in this region. Illiteracy and under-education are social problems that prevent the targeted communities from flourishing as 32% of residents are illiterate in the English language and 20% have less than a 12th grade education. Thirteen percent of the total population of this area (113,340 total residents) have a significant disability, which is proportionally high when compared to the state rate of only 7%.  

     The BAC and other stakeholders from throughout the targeted communities have worked with Lianda Resource Solutions (the selected lead applicant of the PWI proposal) to establish a programming and funding initiative that will create a state-of-the-art school-to-career program and service system – for the secondary level school students, ages 16-22, enrolled in the special education programs of Crossroads, Provisions and Kennedy Charter Schools. The first step in forming this initiative involved the creation of a stakeholder PWI strategic planning team. The team was charged with the duties of: assessing the competitive employment opportunities of Lee and Mecklenburg industry; performing a gap analysis to determine what PWI related services are being offered vs. what PWI related services need to be offered; determining the interest of local employers in diversifying their workforce to include individuals with special needs; and gauging the job training needs and interests of the targeted special needs community. The assessment process was carried out over the past several months and included the interviewing of local service providers, employers, and individuals with special needs – as well as an archival analysis of economic and labor reports. What we found from this process was disturbing. For example, the lack of accessible job training and rehabilitation services for younger individuals with special needs in the targeted communities was a key service gap that was very easily identified through the assessment process. One of the only providers of vocational development services is the state funded vocational rehabilitation agency of Lee and Mecklenburg County. These agencies offer adults with special needs the following services: vocational assessments, counseling, job placement, and job training services. At this time, less than half of the graduates of target region secondary schools (who were enrolled in special education programs at the public school level) qualify for the vocational rehabilitation services. Moreover, vocational rehabilitation staff are not commonly asked to be a part of the IEP’s or transition teams of secondary level and graduating students with special needs, which a significant gap in best practice and transitional services. Other workforce development boards and colleges do exist in the two counties. While some enroll a small percentage of mildly disabled adults, none are designed to meet the independent living and work skills development needs of persons who may have a severe mental or physical handicap. Moreover, all of the above listed programs serve only adults – and none incorporate services for older secondary level students with disabilities or school-to-career transition activities, which are desperately needed to prepare students for independent living and economic independence.

    Through a series of interviews with the administrative members of the 3 partnering charter schools and the BAC, the PWI planning team found that there are 250 enrolled students or recent graduates (of these schools) with severe and/or significant disabilities, between the working ages of 16 and 22, without any job skills training or employment readiness skills development opportunities being offered or accessible at this time. A large number of these types of students leave the charter public school system, each year, seeking vocational programs and/or work opportunities. However, only a small handful of special education students from these schools ever enroll in a postsecondary training or degree program – and less than 10% of those enrolled will persist to complete a postsecondary training certificate or a degree. 

     The BAC and its charter school partners believe that such a huge gap in the existing school-to-career transitional service system is an opportunity waiting to happen and is a problem that can best be addressed with the Projects with Industry grant. An intensive career-focused program that instills in these students – early on - a sense of “strong work ethic” and that offers them skills that truly align with those needed by employers in the Lee and Mecklenburg competitive job market is the recipe that will make our program a success and is an effective model that has used in similar communities throughout the United States.  Lianda Resources, the three charter schools, the BAC, and several local business and industry partners are proposing, under the PWI reforms, to create a new and improved school-to-career transition service system – using partner and grant resources - to include seamless school-to-career transitional programming that is customized for secondary school and working age, special education students enrolled in the 3 charter schools (ages 16 to 22).  The proposed Chance 4 Success model will operate directly on the 3 charter school campuses and will provide partial training and development services on the nearby Fayetteville State University campus to enhance the connections and collaborations between secondary and higher education. The PWI strategic planning team reports that the charter school’s student consumer population (approximately 2,000 total enrollment) is ethnically homogeneous and economically impoverished with 64% of students being African American, 22% being Hispanic, and with 89% of enrolled students being eligible for the Federal Free and Reduced Lunch program. Thirteen percent of students are English Language Learners – all whose home language is Spanish. The predominate attributes of poverty and literacy challenges contribute to the chronic low achievement levels of local charter school secondary students. State standardized test scores (30-44 points below the state average in nearly all core areas) and the chronic academic failure of students repeatedly place the charter schools amongst the poorest performing in North Carolina which deprives many of our students the desire to stay in school (7% dropout rate) and go to college (only 15% ever go onto a postsecondary institution). These achievement issues are magnified for special education students of the schools who are up to 60% more likely, than their peers, to fail on state testing and in their school classes. 

      Working to fulfill these many service gaps and combat the long-standing cycles of poverty, under-achievement, and unemployment that plague the target region, the proposed Chance 4 Success model will provide first time vocational assessment, appropriate and customized job skills training, transitional support triaging, on-the-job skills development opportunities, and integrated career placement and coaching to what could be considered the most “under-served” subpopulation of the community: special education and severely disabled students. Over the 3 year program period, at least 132 special education students, ages 16 to 22, (of the 3 participating schools) who have been diagnosed with a moderate to severe developmental, emotional, and/or physical disability (i.e., learning disabled, mental retardation, blindness, epilepsy, deaf/hearing impaired, physical challenges, traumatic head injuries, spinal cord injuries, down syndrome, autism, and a variety of other disabilities that hinder students’ ability to become competitively employed and independent), will access our newly established service system that will enable them to gain relevant skills that align with those job “skills” in demand by local employers and local industry. Note that all persons enrolled in the program will have a significant disability and at least 50% of the program participants will have a severe disability. Based on school enrollment reports, we anticipate that a little less than half of those enrolled in the Chance 4 Success program will be reported to have learning disabilities, 10-15 enrollees will have the challenge of mental retardation, 6-7 will be gifted-talented, 2-3 will have the challenge of autism, and the remainder will report to have severe multiple disabilities including physical and developmental challenges. The Chance 4 Success model is scientifically-based and has been replicated on other charter and public school sites throughout North Carolina with a success level that has far exceeded all expectations. The challenges of other pilot program sites tell us that the key to successful implementation of such a model relies on each school’s ability to prepare students for jobs that they can likely acquire and that reflect rapid industry growth in the competitive job market – as well as the students’ career interests and transitional needs. 

    Another vital step to the PWI strategic planning process included an analysis of competitive employment and labor trends of the target region – as well as face-to-face interviews and planning meetings between the BAC, industry leaders, schools, and the PWI strategic planning team. The following chart provides an overview of those industry sectors that were identified as ‘high growth’ as well as regional and local organizations in each of the areas that have agreed to provide job openings for Chance 4 Success program graduates:

	Industry Sector
	BAC Member Companies willing to Hire Special Needs Students
	Potential Job Openings

	Office/Clerical
	Fred Webb Law Office, Stevens Foundation, Halford Fore Law Firm, WBF TV 46 Community Broadcasting, Charlotte Area Transit System, Public Library, Premier Barber Shop
	Clerical/General Office: secretarial, data entry clerk, reception, office management

	Food Service and Hospitality/Tourism Pathway
	Tom Hunter Road Assisted Living, JT Davenport and Sons Inc., Pantry Inc., PJJD Enterprises, Great Food Services, Charleston House Restaurant, Hilton University, Hampton Inn, Presbyterian Hospital, Arby’s, Pizza Hut, McDonald’s, 
	Food Service and Hospitality/Tourism: hospitality, food and beverage service, chef-assistant, chef positions, kitchen aid

	Retail
	Green & Associates, McHenry Associates, Wal-Mart, Sams Club, Target, Marshall, Home Depot
	Retail/Inventory Service: inventory specialist, retail clerk, customer service specialist, customer greeter, stock room worker

	Forestry and Agriculture
	Teamsters, JL Ford Inc., Harris Teeter
	Trail and Agricultural Maintenance: greenhouse workers, tomato agriculture assembly line specialists, quality control inspectors, field controllers, harvesting, trail maintenance, visitor center worker

	Child Development
	Communities in Schools of Lee County
	Child Development Assistant-Recreation Specialist: child care assistant, recreation specialist, assistant teacher, coaches aide

	Mechanical
	Car Pros, Lee County Industries, Wilkinson Cadillac-Pontiac-GMC, Center Heating and Air Conditioning
	Trained Mechanical Assistants (HVAC specialist, assistant tech, installation specialist, safety specialist)


 (2) Partnership with industry (25 points). 

(i) The extent of the project's proposed collaboration with private industry in the planning, implementation, and evaluation of job development, job placement, career advancement activities, and, to the extent included as part of the activities to be carried out by the project, job training activities; & 

(ii) The extent of proposed participation of the BAC in -- 

(A) The identification of job and career opportunities within the community, consistent with the current and projected local employment opportunities identified by the local workforce investment board for the community under section 118(b)(1)(B) of the Workforce Investment Act of 1998; 

(B) The identification of the skills necessary to perform the jobs and careers identified; and 

(C) For individuals with disabilities in fields related to the job and career availability identified under paragraph (b)(1)(i) of this section, prescribing either -- 

(1) Training programs designed to develop appropriate job and career skills; or 

(2) Job placement programs designed to identify and develop job placement and career advancement opportunities. 
     Lianda Resource Solutions (LRS) – a long-time North Carolina-based provider of job training and placement services for individuals with special needs - intends to use the Chance 4 Success program as a vehicle for establishing an improved service network of job training, career development, and integrated job placement and advancement services targeted for special education students, ages 16-22, which will operate in the impoverished and disadvantaged Kennedy, Provisions, and Crossroads Charter Schools. Our proposed program and service system will be based on a foundation of well-established, long-standing partnerships with local rehabilitation providers, Fayetteville State University, regional Workforce Investment Boards, One-Stop Centers, and private industry. Chance 4 Success's close collaboration with industry derives from a model of service that has evolved over a period of several years and involves individuals from Lianda Resource Solutions, the Business Advisory Council, school administrators and teachers, students, parents, individuals with special needs, and countless leaders and employers from the private industry sector. Highly responsive to the needs of its community, Chance 4 Success will create and implement innovative ways to partner with local industry leaders.  The well established and what will be an expanded Business Advisory Council under the Chance 4 Success program - will play a vital role in supporting the program’s implementation through the provision of program planning assistance, program development and assessment activities, as well as assistance through the direct delivery of various elements of the program. The Business Advisory Council represents a strong infrastructure of partners and resources in southwestern North Carolina – who have worked together for many years and who are committed to operating Chance 4 Success as a long-term initiative in the target region. 

     Lianda Resource Solutions, the BAC, and other stakeholders from throughout the community have worked diligently with the 3 participating charter schools over the past several months to collaboratively plan and prepare for a programming and funding initiative that could potentially replicate the successes of other model efficacy-based school-to-career programs and service systems. The first step in creating this initiative involved the creation of a stakeholder PWI strategic planning team. The team was formed several months ago and was composed of the following members of the BAC: Lianda Resource Solutions administrators; each schools’ special education administrator, principal, and teachers; a representative from the university and local businesses; as well as several parents and students who either have or have been impacted by a disability. The team was charged with the duties of formally assessing the potential employment opportunities of target community industry; performing a gap analysis to determine what PWI-related services are being offered vs. what services need to be offered; determining the interest of local employers in diversifying their workforce to include individuals with special needs; and gauging the job training needs and interests of the targeted special needs community. The assessment process was carried out by the strategic planning team over the period of several months and included the interviewing of service providers, employers, and individuals with special needs – as well as an archival analysis of economic and labor reports and data collected over the years by the local Workforce Investment Board and Department of Labor. 

      Based on the findings of the assessment, the Chance 4 Success model was selected as the most appropriate service system to meet the needs of the target population. The proposed Chance 4 Success model will provide first time vocational assessment, appropriate and customized job skills training, transitional support triaging in collaboration with our vocational rehabilitation partners, on-the-job skills development opportunities, and integrated career placement and advancement support to what could be considered the most “under-served” subpopulation of the region: special education and severely disabled students. Over the 3 program years, the Chance 4 Success collaborative will serve 132 students (44 per year), and will place 100 students over 3 years (33 students per year) in steady employment positions. Eligibility will include charter school students, ages 16 to 22, who have been diagnosed with a moderate to severe developmental, emotional, and/or physical disability (i.e., learning disabled, mental retardation, blindness, epilepsy, deaf/hearing impaired, physical challenges, traumatic head injuries, spinal cord injuries, down syndrome, autism, and a variety of other disabilities that hinder students’ ability to become competitively employed and independent). Note that at least 50% of the program participants will likely have severe disabilities. Based on school enrollment reports, we anticipate that a little less than half of those enrolled in the Chance 4 Success program will be reported to have learning disabilities, 10-15 enrollees will have the challenge of mental retardation, 6-7 will be gifted-talented, 2-3 will have the challenge of autism, and the remainder will report to have severe multiple disabilities including physical and developmental challenges.

      After the target service population was recommended and approved by the BAC, the strategic planning team was charged with working with the BAC and the participating schools to determine how and when the program should operate.  It was also at this time that the strategic planning team engaged in additional partnership building and needs assessment activities to best determine how the proposed program offerings could be customized to meet the employment needs of local competitive growth industries so that we could be assured that the program’s training pathway would lead to steady employment and economic self-sufficiency for the target service population. A series of meetings between the PWI strategic planning team, school principals, the university, and Special Education personnel from the charter schools were held in where the needs and service gap data was reviewed and a very general outline of the proposed program’s goals and target service population was presented. It was at these meetings that the 3 schools committed to providing office and classroom space for the PWI staff and participants to use during the program period. Our university partner also offered to provide space for part of the program operations in its one-stop career center so that students could use the university resources to explore – via internet, trade books, and video - potential career fields and common job duties and challenges associated with various careers. The strategic planning team also felt that transporting the students to the university campus would allow them to become familiar and comfortable in the higher education setting so that those who chose to pursue a postsecondary education training or degree program would be encouraged to do so. Collaborative planning with the university also allowed the planning team and BAC to identify ways in which PWI students could gain college credit while attending PWI courses – as well as other strategies for integrating post-secondary credits and courses with the PWI offerings. 

      Another vital step to the strategic planning process included an analysis of competitive employment and labor trends of the local community – as well as face-to-face interviews and planning meetings between the BAC, industry leaders, and the PWI strategic planning team. This process would allow the strategic planning team to match employment trends/competitive job shortage areas with potential PWI job training categories and training content. By doing so, we could greatly increase the chances of targeted students landing a steady job after training. Moreover, by acquiring the commitments of industry leaders to provide jobs to our students and to participate in the development of the training curriculum so that it is reflective of vital employer defined skill sets, we could maximize the chances of a steady job placement even more. Based on the assessment and partner collaboration process, the employment sectors considered to be in great need of a significant number of entry-level employees who have the capability and potential skills of target population special needs students are listed in the chart above.

    Planning for the Projects with Industry grant has allowed our consortium the opportunity to establish memorandum of agreements with high growth businesses and organizations who have committed to joining the BAC to accomplish a variety of oversight, programming, and evaluation support duties related to the Chance 4 Success program. As a result of our strategic planning efforts to date, the BAC has expanded its membership to include both industry leaders, vocational rehabilitation agencies and counselors, and several local service providers. All members of the BAC are required to make a written commitment to active participation prior to being accepted as a member. They must participate in at least 80% of the BAC meetings (held 1-2 hours monthly) and establish a memorandum of commitment with the BAC that outlines their organization’s role and pledge to supporting the BAC efforts. Although Lianda Resource Solutions has been selected to be the lead fiscal agent of the grant, the Chance 4 Success program will functionally operate and will be governed by the BAC. The role of the Council will include: (1) developing grant expenditure and accountability policies and procedures – and comparing performance against such policies to ensure the grant is being delivered on time and within budget; (2) systematically and collaboratively reviewing the evaluator’s and staff’s outcome evaluation and process evaluation reports to determine if benchmarks and outcomes are being met – and to provide directives to program administrative staff to make appropriate adjustments to ensure compliance with the grant contract; (3) engage in sustainability-related activities as well as replication activities which may include hosting fundraisers, performing grant writing, delivering presentations on the program to funders-other grantees-or other potential replication entities throughout the country;  (4) packaging and promoting the program to potential replication sites through presentations, technical assistance, and through the development and dissemination of a replication handbook which will document the best practices, strengths, and challenges of the Chance 4 Success initiative; (5) the establishment/revitalization of employer to employer networks and the coordination of special job fairs that will allow Chance 4 Success students to meet with their potential employers; (6) requiring that the industry members of the BAC join Chance 4 Success curriculum development and review teams to set course objectives and learning goals, define employment skill sets and training outcomes, perform curriculum review and modifications as needed, and related activities to ensure that all learning is aligned with the job skills that employers require of the type of positions the students are pursuing in the program; (7) sponsoring disability awareness training as well as ADA compliance support and outreach to target community businesses; (8) conducting workshops and training sessions for local employers on ADA, inclusion and integration issues, and strategies for successfully employing individuals with special needs; (9) overseeing a service system that offers career planning advisement, professional mentoring, and special school-site training opportunities for Chance 4 Success students;  (10) arranging for students to interview for jobs and internship positions in target community businesses and industry leaders who are part of the BAC – as well as holding our partners accountable for maintaining job openings that will be filled with Chance 4 Success graduates;  (11) working with the industry and business members of the BAC to establish a career advancement plan per each type of job category that students will fill – which will act as a road map for enabling students to navigate through the work system so that they may take full advantage of job mentoring, internships, training, and testing that could lead to promotions and raises; (12) making presentations on the benefits of the PWI opportunities to professionals and industry leaders; and (13) increasing awareness of PWI activities through media presentations, dissemination of information, and professional networking. 

     During the planning phase of the grant, the BAC and the fiscal applicant of the grant worked together to develop the following management framework and system of checks and balances which are designed to advance the BAC’s role in program governance: Fiscal Management: Lianda Solution’s Finance Department, the BAC, and the Chance 4 Success program administrators will work together to oversee the grant budget and expenditures. The charter schools and other subcontractors of the program will hold an agreement with Lianda Solutions that describes an expense – reimbursement or other payment arrangement process as well as a set monthly and annual budget. The site level program staff who will be working out of the schools will use hard copy PO Request Forms that require them to list needed materials and supply items with associated dollar amounts. Prior to any purchasing, these forms must be signed-off by a designated program administrator who will be required to compare the requests with the budget contract line items to ensure requests are allowable and have been approved by the grantor. Copies of PO’s and receipts will be kept on file to document expenditures. Budget adjustments, carry over, and line item debits/credits will be tracked by the lead fiscal agent’s Finance Department according to federal and state grant reporting requirements. This information will be compiled into regular budget reports, which will be presented to the BAC and the grantor for approval. Process Management: Every program activity will be charted and assigned a set of appropriate “tracking measures” to document progress and performance (i.e., sign in sheets, surveys, minutes of meetings). Program administrators will maintain these measures on file as evidence of activity progress and efficiency, which will be compiled into monthly process evaluation reports to be disseminated to the BAC. During BAC meetings, the progress that is documented will be compared to “promised” contractual obligations (via a scope of work matrix) to determine progress and needed modifications. Outcome Management: Data collected from survey instruments and site-based assessments will be coded, aggregated, and scaled by the evaluation team in order to establish a baseline “profile” of the participant cohorts. The BAC will establish mid-annual and annual benchmarks for performance/progress that align with the Chance 4 Success goals, objectives, outcomes – and that incorporate the performance measures required for reporting in the RFP guidance. As these data profiles are updated regularly throughout each grant year utilizing new data collected from control and experimental cohorts, the profile outcomes will be compared to the benchmarks and performance outcomes of the program at regular BAC meetings to identify performance strengths, weaknesses, and needed modifications. Monitoring: The Evaluator will make regular monitoring visits to the program site where she will compare process tracking, outcome evaluation, fidelity checklists, and fiscal documentation to benchmarks, reports, state reporting requirements, and the grant proposal. Performance gaps will be documented and used by the BAC and staff to make program improvements. The evaluation team will work with the program staff to develop an annual evaluation report to the US Department of Education. These accountability reports will include a comprehensive overview of progress in meeting the Chance 4 Success goals, objectives, activities, outcomes, and performance indicators, as described in the evaluation plan set forth below – as well as a description of the challenges of our efforts to date. 

     In an organized effort to increase opportunities for young persons with disabilities to transition into meaningful and integrated employment positions and careers, Chance 4 Success will – under the governance of the BAC - deliver employment training and placement services that specifically target the needs of employers and industry partners and focus on their recognition of individuals with disabilities as having the capability to be highly effective employees. Research supports the fact that the majority of employers will rate their employees with disabilities high on job performance and ability to accomplish job tasks.  Employers of individuals with disabilities are also more likely to retain these employees for longer periods of time with steady pay increases due to their development of skill mastery, focus on task, and strong loyalty to the organization. The need to educate employers on these benefits is essential at this time due to the fact that local growing industry is producing an intensifying labor demand as well as an all too often overlooked population that has a strong desire to work. Employer education and outreach will therefore be a vital component to our program. 

      The premise of Chance 4 Success is to ensure that students have solid entry level skills that make them viable candidates for competitive employment vacancies; however, the underlying purpose of the program is to assist students with disabilities to obtain high level occupation skills that “open the doors” for advancement to high level paying jobs that will guarantee self-sufficiency, quality of life, and career satisfaction. The collaborative strategic planning process that was carried out between the PWI strategic planning team (which included BAC members, local persons with disabilities, parents, the university, special education school system representatives, partnering industry members, vocational rehabilitation members, and many more) enabled us to customize the Chance 4 Success training and job placement components of the model to the competitive labor opportunities and skill sets perceived by our partnering employers that are needed to be successful in the targeted job positions. The curriculum, instruction, training, apprenticeships, and other job skill readiness and development aspects of the Chance 4 Success program will specifically target the enhancement of these skill sets so that we may effectively equip special education students of the targeted schools with the knowledge, information, and skills they need so that they can transition into meaningful, long term employment in what has been identified by the State, Workforce Investment Board, BAC, and local industry as rapid growth industry sectors. It is important to note that we felt it was important - during the planning process - to gauge if the proposed training and career pathways were of interest to potential student enrollees. Those “job categories” that are of high interest to students that will be targeted for specialized training and employment placement to be offered through the Chance 4 Success initiative include: (1) clerical-general office positions; (2) hospitality, tourism, food preparation and food service positions; (3) retail worker positions; (3) trail and agricultural maintenance positions; (4) child development assistance - recreation specialists; (5) agricultural assembly line inspection and quality control; and (6) trained mechanical assistants. Each of these job categories will represent a career pathway that the students may choose which will transition them through the training and education components of the Chance 4 Success program to steady integrated job placement and a regular paycheck. Students will be supported in the process of gauging their career interests and selecting to participate in the pathway that best meets their career goals, life goals, and income-employment needs. The BAC industry partners will remain actively involved in the student training and job placement process once the students select their pathway of choice. BAC member industry partner involvement will include participating in curriculum reviews and modifications to best align training content with employer defined on-the-job skill sets; providing occasional instruction and presentations to students both prior to their enrollment and during the job training component of Chance 4 Success that offers more in-depth information on the industry and duties/advancement opportunities involved in working in such an industry; attending BAC meetings; and establishing workplace internships and paid apprenticeships for the participants that will help our students become even more prepared for their future careers. It will be the primary job of our BAC industry partners to ensure that there are plenty of job openings and placements for the Chance 4 Success students once the students have graduated from the training part of the program.  

    Several of our industry partners have signed memorandums of understanding that document their commitment to providing several job openings for trained Chance 4 Success participants in the area of clerical-general office which will require the following on-the-job skills: data entry, computer and MS Excel and Office skills, filing, customer service skills, basic reception skills, and the use of standard office equipment (i.e., copy machine, fax machine, etc.). 

    Several other companies have committed to offering job openings for trained Chance 4 Success participants in the area of food preparation and service - which will require the following on-the-job skills: understanding food inventories, calculating recipes for large groups, cooking as an assistant, following directions, kitchen sanitation, nutritional content of food, and food presentation. All of these skills will be learned through balanced classroom and on the job training activities. 

     Other companies have additionally committed to provide a minimum of 20 job openings for trained Chance 4 Success participants in the area of retail and inventory - which will require the following on-the-job skills: using a computer or scanner to track inventory, customer service and the ability to work in a team environment, grouping inventory by categories, retail sales, and organizing retail racks and areas. On-the-job training opportunities will also be provided by partnering companies so that students could begin to fill the retail positions in a fast tracked environment. 

     Additional industry partners have further committed to providing a minimum of 15 job openings for trained Chance 4 Success participants in the area of trail and agricultural maintenance which will require the following on-the-job skills: customer service when working in the visitor’s centers, horticulture, environmental protection, erosion prevention, knowledge of native vs. exotic vegetation, proper vegetation removal or support, park table and bench repair and construction, wildlife and land conservation, and visitor safety. All of these skills will be learned through balanced classroom and on the job training activities as coordinated by the Chance 4 Success staff and industry partners.

    Our partners have further committed to providing a minimum of 10 job openings for trained Chance 4 Success participants in the area of child development-recreation which will require the following on-the-job skills: understanding the child development cycle, strategies for enhancing learning in children, classroom and outdoor safety, importance of physical education and gross motor skill development, how children learn, communication, encouragement, etc. 

    Additionally, our agricultural partners committed to providing a minimum of 30 job openings for trained Chance 4 Success participants in the area of field and produce assembly line inspection and quality control, which will require the following on-the-job skills: assembly line machine maintenance, product inspection, horticulture, and machine safety. All of these skills will be learned through balanced classroom and on the job training activities as provided by the program. These partners also agreed to support the program by matching students with on-the-job training opportunities so that they could begin to fill these positions in a fast tracked environment while receiving pay and benefits. 

     Additional business partners have committed to providing a minimum of 5 job openings for trained Chance 4 Success participants in the area of trained mechanical assistance, which will require the following on-the-job skills: heating system repair and mechanics, air conditioning system repair and mechanics, job safety, installation, and customer service. The businesses also agreed to support the program by matching students with on-the-job training opportunities so that they could begin to fill these positions in a fast tracked environment. 

     Prior to enrolling in the program, special education students of the 3 participating charter schools – who meet the target population age and grade ranges – and their parents (or advocate) will be provided with individualized information on the program participation opportunities. We anticipate that at least 80% of targeted students will enroll in the program. Prior to enrolling, students will work closely with their transition teams from the schools to complete a career needs assessment and interest process which will help support the students in selecting the pathway that best meets their career goals, life goals, and income-employment needs. Included on the transition teams will be Counselors and staff from our local Vocational Rehabilitation offices. These partnering staff have agreed to sit on the teams, in-kind. The transition teams (which also include industry partners of the BAC) will remain actively involved in the student training and job placement process once the students select their pathway of choice. The Chance 4 Success classroom-based training component will take place during the after school period for 3 hours per day, 3 days per week on the participating charter school campuses.  The campuses will continually operate 3-4+ pathway-specific training workshops at any one time that will enable students to learn in a small group environment. Each career pathway will be composed of 4 components: a soft skills employment course, a job-readiness skill development course, a field-based apprenticeship/internship course, and the employment placement coaching component. There will also be touchback workshops scheduled throughout the program period that will invite all students – regardless of where they are in their coursework – to received advanced skills training in their pathway field which will be designed to build skills needed (as identified by industry partners) for career advancement. Different career pathways may be scheduled for different time blocks of the year which will allow highly motivated students to complete more than one training pathway if such cross training could allow for potential job advancement. The following chart provides an example of the after school training block schedule for the clerical-general office pathway:

	
	Year 1, Semester I
	Year 1, Semester 2
	Year 2, Semester 1
	Year 2, Semester 2
	Year 3, Semester 1

	Soft Skills Employment Course
	x
	
	
	
	

	Clerical-General Office Job-Readiness Skill Development Courses
	x
	x
	
	
	

	                    Career Advancement Touchback Workshops
	
	x
	x
	x
	x

	Clerical-General Office Field Apprenticeship
	
	
	x
	
	

	Clerical-General Office Employment Coaching
	
	
	x
	x
	x


    The classroom-based training courses will cover a series of lessons on a large variety of themes, content, and curricula which are academic focused and which align with the North Carolina Career standards, academic content standards, and BAC employer defined skill sets. The courses will be facilitated in small groups (or one-on-one as appropriate to meet the instructional needs of the student). Staff will offer students with physical, emotional, and/or developmental disabilities the opportunity to participate and learn through active engagement in their environment. Teachers, counselors, and staff who are trained in special education interventions/delivery systems will be hired to provide appropriate interventions per each participant as based on the student’s IEP’s and school performance data, as well as scaffold instructional approaches to vary instruction and supports to enhance the mastery of skills and content at each student’s level. Every student will use a portfolio to track performance, interests, progress, and course schedules. Staff will work with the students to develop the portfolio and its contents – which will include information on the students’ career interests, IEP and transition plan goals, transition resources, a matrix of such goals with the Chance 4 Success activity schedules to enhance integration between Chance 4 Success programming and IDEA requirements, notes from regular meetings with students to document their continued interest and needs, and copies of student report cards and grades to help both the students and staff identify additional needs for academic remediation and other supports (which will be made available on the program site during the summertime). Communication of these portfolios and data with homeroom teachers and parents will be carried out by Chance 4 Success staff on a regular basis. Based on the students’ recommended participation schedule documented in their portfolios, students will be scheduled to complete the 4 components of their selected career pathway according to their needs and availability. 

    The following paragraphs provide a detailed description of each of the 4 components of the Chance 4 Success program:

    Component #1-Soft Skills Employment Course: Vital to the students’ mastery of job readiness skills is the opportunity to learn the rudimentary soft skills that are required of most employees. During this semester long course, students will learn about transitions to employment principles, which include occupational awareness, occupational vocabulary, occupational alternatives, basic information on the “Realities of the World of Work,” employment-related knowledge and skills, life skills, independent living skills, developing resumes, self-marketing, job interview strategies, communication skills, self-grooming, navigating transportation and other solutions, building teamwork skills, and exploring job specific standards. Special presentations from our partners at the local Vocational Rehabilitation Centers will introduce students to voc rehab services, resources, and opportunities. Many of the lessons will take place in our partner university’s one-stop career center where students will be transported to use the facility and work with facility and program staff to watch career videos, develop 8-12 year career and education plans, explore industry trade books, and use the university’s career porthole to search for jobs and ask questions of local employers and industry leaders via the internet.

        Component #2-Job-Readiness Skill Development Course: The Job-Readiness Skill Development courses represent the higher-level classes that students will need to develop their job pathway skill sets and will include opportunities for students to be assessed on the industry standards for the specific fields of employment that they are pursuing. Depending on the pathway, there may be 1 to 6+ different job-readiness skill development courses that are required per each pathway – per each student over the course of one or more semesters. Each semester long course will be designed to help students develop job skills that are specific to the career pathway and future position(s) that they have chosen. Staff from our BAC industry partners and Vocational Rehabilitation Centers will regularly visit the program site to provide volunteer or paid instruction as well as skill demonstrations. Field trips will regularly be scheduled, as well, so students can become familiar with their future workplaces and co-workers. It is important to note that the pathway schedules will remain flexible so that students may change their pathway selection if they feel that it is no longer the right choice for them. Student tracking or the practice of pressuring students to select a pathway that is not based on the student’s choice and interest will not be allowed. Chance 4 Success staff will work with industry partners and Vocational Rehabilitation Center staff to continually identify additional skill sets that could be used to help students advance in their job placements. As these are identified, several touchback training workshops will be scheduled each year for each pathway for students to participate in so that they can continually advance their skills and abilities. 

     The Clerical/General Office Pathway will use an adaptable curriculum that emphasizes skill development in the following areas: basic and intermediate computer skills, use of printers, troubleshooting office equipment, installing software, keyboarding, working in an office team environment, being accountable to supervisors and office managers, proper office attire, accounts receivable-accounts payable, data entry, internet-e-mail skills, computer and MS Excel and Office skills, filing, customer service skills, medical and insurance billing, basic reception skills, and the use of standard office equipment (i.e., copy machine, fax machine, etc.).  Pathway courses in this area will be based on career standards that were chosen from the United States Office of Personnel Management “Operating Manual for Clerical and Administrative Support Positions” handbook, that sets standards for clerical and administrative support positions for government employees. Examples of proficiency requirements are as follows: Clerk Typist—general office skills competencies and 40 words per minute typing speed; Data Transcriber—general office skills competencies, skills in operating an alphanumeric data transcribing machine, and 40 words per minute typing speed; etc.     

     The Food Service and Hospitality/Tourism Pathway will use an adaptable curriculum that emphasizes skill development in the following areas: kitchen sanitation, food and beverage service, hospitality standards, food and beverage budget and inventories, calculating recipes for large groups, understanding the components of a breakfast-lunch-dinner meal, cooking as an assistant, kitchen safety, exploring exotic foods and spices, following directions from a chef supervisor, nutritional content of food and the USDA food pyramid, classic food preparation, plate presentation and garnishing, complex sauces, and introductory to baking and desserts.

     The Retail/Inventory Service Pathway will use an adaptable curriculum that emphasizes skill development in the following areas: basic computer skills, using a computer or scanner to stock inventory, understanding common inventory management information systems, customer service and working in a team environment, grouping inventory by categories, retail sales, and organizing retail racks and areas.

     The Trail and Agricultural Maintenance Service Pathways will use adaptable curricula that emphasize skill development in the following areas: history of the national parks service, environmental protection and citizen environmental access philosophies, customer service when working in visitor’s centers, horticulture, environmental protection, erosion prevention, knowledge of native vs. exotic vegetation, proper vegetation removal or support, park table and bench repair and construction, weatherization, greenhouse projects, seeding-planting, wildlife and land conservation, and visitor safety. 

     The Child Development Assistant-Recreation Specialist Pathway will use an adaptable curriculum that emphasizes skill development in the following areas: understanding the child development cycle, early childhood development, anti-bias classroom, classroom assessment and observation, family and community strategies for enhancing learning in children, classroom and outdoor safety, importance of physical education and gross motor skill development, how children learn, communication, and encouragement.

     The Trained Mechanical Assistants Pathway will use an adaptable curriculum that emphasizes skill development in the following areas: installation, heating system repair and mechanics, air conditioning system repair and mechanics, job safety, customer service, diagnostic practices, correct hazardous waste disposal, science of heating and cooling principles, and basic theories of electricity. 

   Component #3-Field-based Apprenticeship/Internship Course: After the students complete their last job-readiness course, they will be ready to participate in a field apprenticeship opportunity. The length and availability of the paid apprenticeships will be at the discretion of the industry partners. Most apprenticeships (or internships) will be at least 2 months in length, for a minimum of 2 days per week, 3 hours per day. We have commitments from most of our partners to provide compensation of at least minimum wage to students during this training phase. The work-based learning component of the program will enable targeted students with disabilities to (1) gain basic and high-level technical competence through the work environment, (2) gain broad technical competence and understand all aspects of the industry through rotation of job responsibilities, (3) gain personal and social competence in the workplace, and (4) work with Chance 4 Success staff and employers in the workplace who will convey clear expectations and assessments of progress towards achieving specific job related tasks.

     Component #4-Employment Placement Coaching:  Students must meet the industry standards assessments which will be carried out during the above courses with a minimum of 60% accuracy before being placed in the field for permanent employment. At this time, students will be matched to work at a BAC partnering business or industry site for a minimum of three days each week at a compensation of at least minimum wage with benefits. Employment positions must be meaningful and in alignment with the students’ interests. Students will be transported to and from the schools and job sites by the program funded Counselors (as needed). Every student will receive regular job coaching and monitoring from their Chance 4 Success Counselors and their assigned workplace supervisors so that they can continually improve their job performance and receive input and support on ways to obtain advanced job skills and knowledge that could potentially lead to career advancement.

(3) Project design and plan of operation for achieving competitive employment (25 points). 

(i) The extent to which the project goals and objectives for achieving competitive employment for individuals with disabilities to be served by the project are clearly stated and meet the needs identified by the applicant and the purposes of the program; 

(ii) The extent to which the project provides for all services and activities required under §379.10; 

(iii) The feasibility of proposed strategies and methods for achieving project goals and objectives for competitive employment for project participants; 

(iv) The extent to which project activities will be coordinated with the DSU and with other appropriate community resources to ensure an adequate number of referrals and a maximum use of comparable benefits and services; 

(v) The extent to which the applicant's management plan will ensure proper and efficient administration of the project; and 

(vi) Whether the applicant has proposed a realistic timeline for the implementation of project activities to ensure timely accomplishment of proposed goals and objectives to achieve competitive employment for individuals with disabilities to be served by the project.
     Lianda Resource Solutions (LRS) – a long-time North Carolina-based provider of job training and placement services for individuals with special needs - is requesting PWI grant funding for the purpose of systematically developing, implementing, assessing, and sustaining a comprehensive, scientifically-based program model that will act as a medium for expanding job and career opportunities in Lee and Mecklenburg Counties for secondary school-age students and young adults with disabilities. Our vision is to utilize the Projects with Industry (PWI) grant and our proposed career development, integrated job placement, and long-term career advancement service system as a catalyst that will forge a pathway of workforce equity, self-sufficiency, and self-worth and esteem among those students who are in the greatest need and who are the most under-served. The purpose of the Chance 4 Success program is four-fold, and includes…

· The creation and expansion of job and career opportunities for working age students (ages 16-22) with disabilities in the competitive labor market by engaging the talent and leadership of private industry as partners in the job training and rehabilitation process.

· Equipping the target service population with employer and state defined career skill sets and the knowledge needed for entry into and advancement in the local competitive job market.

· The creation of practical and integrated workforce settings for the target service population to be placed in steady long-term employment opportunities.

· The provision of job placements and career advancement opportunities to the participants of the program.
     Chance 4 Success is ultimately designed to empower students with disabilities to participate more fully and successfully in the workplace and to use steady employment as a tool for achieving economic self-sufficiency. The program is structured to offer participants a foundation from which they can choose to develop or improve their skills as they…

· Gain insights into the world of work.

· Explore opportunities and make choices about employment options and career goals.

· Receive full support in obtaining job placements and career development training.

· Receive guidance and full support through the job application and interview process.

· Benefit from job development services and receive retention and continued career advancement support.

    Projects with Industry funding will enable our consortium to establish flexible yet effective approaches to job rehabilitation that align with current and projected labor market needs as well as facilitate the coordinated expansion of partnerships with local industry and businesses so that participation in the program will result in “sustained, meaningful work” and “self-sufficiency” for the targeted, traditionally under-served, disadvantaged, special needs population. Chance 4 Success will operate from October 1, 2005 through September 30, 2008 on Kennedy, Provisions, and Crossroads Charter School campuses (with various components of the program to be provided on job sites and on our partnering university campus) - which are located within Lee and Mecklenburg Counties. The overall student enrollment of the participating schools (approximately 2,000 students with 380 special education students) is mostly comprised of impoverished (100% low-income or poverty), traditionally under-served minority students (64% African American, 22% Hispanic). With a collaborative mission to eliminate the cycles of welfare, poverty, and inequity that are so predominate in this region, our consortium of partners propose to respond to the federal priorities set for PWI through the establishment of a comprehensive school-to-career education and job skills training and transition system that will support local students with disabilities (ages 16 to 22, for at least 132 participants over the 3 year period) with a variety of individualized services, which include overarching case management, vocational assessment and career/educational transition planning in collaboration with Vocational Rehabilitation Centers, job training, apprenticeships and on-the-job skill development opportunities, job coaching, integrated job placement, career advancement-focused touchback trainings, and life skills/independent living skills training opportunities so that they are empowered and equipped to demonstrate higher levels of educational performance, strengthened commitments to school and career, and enhanced abilities to achieve postsecondary/vocational education and career goals. Our consortium additionally proposes to establish a school-based, summer-time program that will offer program participants who are at-risk of academic failure with individualized literacy and business math development services, adult basic education, and other college credit learning opportunities that are designed to enhance the students’ SCANS skills (which are nationally recognized academic skills that are demanded by most employers). Moreover, a strong partnership with the Business Advisory Council and industry stakeholders will enable us to revolutionize our existing school-to-career program to incorporate innovative training opportunities on rapid growth occupational areas for the targeted special needs population which will focus on food service, clerical-general office, child development, retail, and forestry-agricultural career domains. The success of this training component will rely on significant input from the Business Advisory Council, Vocational Rehabilitation Centers and our industry partners to provide policy, guidance, and information on the training and employment trends and opportunities of the target region. The comprehensive services of the Chance 4 Success program will result in the job placement of at least 100 program graduates by the end of the 3 year grant period, of which 100% will have a significant disability and over half will be severely disabled. The direct cost benefit ratio is $6,818 per student participant which breaks down to $900,000 in requested grant funds divided by 132 participating students. Again, we anticipate that there will be at least 100 retained career placements over the program period which further breaks down to $9,000 per career placement, which is low due to the Lead Fiscal Agent and its partners’ commitment in covering much of the operational, facility use, and technology costs of the program. Chance 4 Success will further address the federal competitive priorities of the grant by deploying innovative strategies to recruit and hire staff with disabilities. PWI funds will specifically be used to establish one full-time Program Director position, several Counselor positions, Career Instructors, and support staff who will be responsible for implementing and assessing the program while maintaining strong relationships with our many industry and business partners. The consortium of providers will make a special effort to recruit highly qualified staff who are indigenous to the target service population in terms of ethnicity, race, culture, language, and disability. Funds will mostly be used to cover the start-up costs of the initiative, such as curriculum and training related purchases – which will be sustained over time by the collaborative. The enthusiastic support of our local schools, public, and private-based industry partners lends strong credibility to the PWI philosophy and approach as a viable path to competitive employment in the target region. Substantial increases in the percentage of individuals with special needs who have been placed in competitive employment; increases in the weekly earnings reported by employed PWI participants; and a large proportion of participants who demonstrate long term employment retention and growth in earnings are just a few of the expected outcomes we anticipate from the program. By the third year of Chance 4 Success, we will have acquired the research validation needed to substantiate the effectiveness, best practices, and efficacy of the program model – which will be documented, packaged, disseminated to, and replicated by hundreds of other communities and employers throughout the country who share our vision of offering individuals with special needs boundless opportunities and a CHANCE 4…EDUCATION, CAREER, AND LIFE SUCCESS!
    The Chance 4 Success program meets the statutory and competitive requirements of the federal Projects with Industry grant and congressional guidance through its defined target service population and program activities. As is referenced above, the target service population will be students of the 3 participating charter schools, ages 16 to 22, who are currently enrolled in the schools’ special education program. In order to qualify for enrollment into special education at any public school, a student must go through a series of parent approved testing and assessment processes as well as an IEP collaborative planning process to determine what the child’s disability is, the severity of the disability, and how best to serve each child in the most inclusive, least restrictive environment possible. This process requires involvement and input from the students, their families, their family physicians, the schools’ Special Education staff and transition team advocates, and members of the local Vocational Rehabilitation Centers. This systematic process will help to ensure that all students who enroll in the Chance 4 Success program have been diagnosed with a significant disability – and have been involved in the necessary steps of developing the appropriate transition and individualized education plans that define the students’ goals and pathways to graduation, post-graduation education, and career. Nearly all of the students who will be served in the Chance 4 Success program have been a part of this system since elementary school age – which has allowed school staff and teachers (many who will likely work directly in the Chance 4 Success program) to have an exceptional understanding of the students’ needs, challenges, abilities, and dreams. The ongoing services and communication with the students’ families will also support the Chance 4 Success program staff in obtaining buy-in from parents to enroll their students in the program and obtaining feedback from families on program strengths and weaknesses so that we may continually improve our services to best meet the needs of student participants. Over the 3 program years, 132 special education students, ages 16 to 22, who have been diagnosed with a moderate to severe developmental, emotional, and/or physical disability (i.e., learning disabled, mental retardation, blindness, epilepsy, deaf/hearing impaired, physical challenges, traumatic head injuries, spinal cord injuries, down syndrome, autism, and a variety of other disabilities that hinder students’ ability to become competitively employed and independent), will access our newly established service system that will enable them to gain relevant skills that align with those job “skills” in demand by local employers and competitive growth industry. These students will be recruited from the existing enrollment base of the special education population of the charter schools. At this time, there are a large number of students who are enrolled in the schools that could potentially qualify for Chance 4 Success enrollment, however, we have developed the objectives of the program to serve a minimum of 132 of these students in case a portion of the students are not able to actively participate (due to existing after school therapy, sports, or other commitments). If necessary, we will arrange to use BAC and existing entitlement resources to expand the number of program slots to a higher number over the 3 year program so that no one is turned away. 

      During the strategic planning process, the BAC and planning team collaboratively investigated a number of workforce development program models and curriculum that could potentially be used for Chance 4 Success. Several discussions with model developers, model implementers, and evaluators led our team to identify the Chance 4 Success model as the best fit to meet the needs of target population students. Chance 4 Success is a scientifically-based model that is replicated from Western Michigan University’s scientifically researched-based, “Taxonomy for Transition Programming” framework. The model is culturally relevant, adaptation oriented, and inclusion-based as it has been replicated successfully – with positive results – among populations with special needs who come from traditionally-underserved and impoverished minority groups. Taxonomy for Transition Programming is an applied framework of secondary practices associated with improving the post-secondary outcomes of minority, secondary age students and young adults with disabilities. The model includes “practices” in 5 distinct areas: student-focused planning, student development, interagency and interdisciplinary collaboration, family involvement, and program structure and attributes. The conceptual framework represented by Taxonomy for Transition Programming operationalizes a transition perspective of education and depicts a consumer-oriented paradigm that serves as its foundation. The programming is based on 5 components that are established to provide transition-focused education. The Chance 4 Success service system is defined and will be implemented through these 5 component areas, which are reflected in the goals and objectives of the program. Curriculum and program design are interwoven within this deliverable framework. The following chart summarizes the principles and strategies tied to each of the 5 categories of practices that will be addressed by Chance 4 Success staff: 

	Five Categories of Practice
	Implementation Principles
	Core Strategies for Accomplishing Successful Transitions

	Program Structures and Attributes
	Program structures and attributes will be features that relate to efficient and effective delivery of transition-focused education and services, including attributes of a program that provides the framework for a school-to-college and career transition perspective. By operating from the transition paradigm, the program will put into place those structures and policies that reflect the notion that post-graduation outcomes and activities of 100% of its students are important and achievable through the program supports.
	-Use outcome-based curricula.

-Provide flexible program and curricular options to meet student needs.

-Participate in program and curriculum development and evaluation with stakeholders from the business, vocational rehabilitation, school, family, and student domains.

-Teach students in integrated and inclusive settings.


	Student-Focused Planning
	Program related planning practices must focus on using assessment information and facilitating students' self-determination to develop individualized education programs based on students’ post-school goals and career interests. 
	-Identify and document students’ post-school goals, learning preferences, and need for accommodations.

-Use a variety of assessment information as a basis for the individual education program.

-Identify measurable transition-related goals and objectives that focus on postsecondary education or training, employment, independent living, and community and leisure activities.

-Develop educational experiences that correspond with post-school goals and objectives, such as participation in college preparatory curricula and/or in vocational and technical education.

-Through the individual education program plan, specify responsibility for transition-focused instructional activities or services.

-Develop students’ abilities to participate meaningfully in the development of their IEP and transition plans.

-Utilize a planning process that is student-centered and facilitates students’ self-determination, including student decision-making.

-Provide appropriate accommodations that facilitate student and family involvement in the individual planning process, and specifically in the program and IEP meetings.

-Evaluate the progress or attainment of student goals regularly, including student evaluation of his or her progress.

	Student Development
	Student development practices will emphasize life, employment, and occupational skill development through school-based and work-based learning experiences, which are in concert with the School-to-Work components. Student assessment and accommodations should provide a fundamental basis for student development that results in successful transition.  
	-Teach academic and work skills in the context of real life experiences.

-Teach self-determination skills.

-Teach social skills for school, work, and community living.

-Teach learning strategies and study skills.

-Teach independent and family living skills.

-Develop students’ career awareness.

-Develop accommodations and adaptations that meet student needs across a variety of settings, such as academic, vocational, home, and community.

	Interagency Collaboration
	Interagency collaboration practices will facilitate involvement of community business, Vocational Rehabilitation, workforce development organizations, and agencies in all aspects of transition-focused education. Interagency agreements that clearly articulate roles, responsibilities, communication strategies, and other collaborative actions that enhance curriculum and program development will foster collaboration and resource sharing.
	-Interact effectively with community service providers to identify and address students’ service and support needs.

-Collaborate with general and vocational educators and future employers regarding students’ skill development needs.

-Provide information about upcoming service needs of students for strategic planning purposes.

-With appropriate authorization from students and families, provide student assessment information to relevant service providers.

	Family Involvement
	Family involvement practices will be associated with parent and family involvement in planning and delivering education and transition services; including facilitating such involvement. Family-focused training and family empowerment activities will increase the ability of family members to work effectively with educators and other service providers to enhance the education of their student. Program staff will be prepared to learn from the parents of their students as they will make frequent contact with families to report progress updates, student successes, and needs. 
	-Provide pre-individual education program planning activities for parents.

-Identify and provide information about transition services and program and/or curriculum options to families.

-Facilitate parent attendance at individual education program planning meetings.

-Actively include parents and family members in program and pathway planning and decision-making process.



      Vital to the success of the training component of the Chance 4 Success program will be the selected curriculum and instructional approaches. Because we will be serving a large population (132 over 3 years) of special education students who have many varying degrees of challenges and abilities, it will be essential to scaffold, adopt, and customize appropriate instruction in both a small group – and one-on-one environments – to ensure that each student is able to accomplish and demonstrate learning goals and skill sets on their own timeline. It is important to note that because we have such diversity among the targeted students, we have worked with our BAC industry partners to identify several types of jobs per each core job category that the students could feasibly and realistically fill upon completion of their training – taking into account their special challenges. For example, for the general office work category, students could potentially work as data entry clerks or filing specialists (requiring limited skills other than typing or the organizing of information), receptionists, and secretaries – with career advancement opportunities leading to administrative assistant, executive assistant, or even an office management position. The continual transition teaming and education planning process which will take place prior to the students’ enrollment in the program and throughout the program will allow staff the opportunity to continually assess each student’s career interests and interest changes, progress in accomplishing training goals, and abilities to meet testing competency’s of career skill sets so that the decision of the job placement type and level can be made collaboratively (between the family, staff, student, and employer) based on real information that can prescribe the challenges the student is ready to meet in the workplace. In order to provide – in the training component of the program – a curriculum and instruction model that could best prepare all students for the level of work that is right for them, the Chance 4 Success instructors – who will be specially trained and highly qualified in the field of special education and vocational training – will apply a cumulative, highly structured, sequential approach to individualized classroom learning that will use the modalities of hearing, sight, touch, movement, multi-sensory learning materials, software, and other mediums in our multi-sensory, student-centered training environment. Our instructors will apply the research-based instructional practices of Kleinert, Browder, and Piaget as they use explicit and systematic instruction in addition to multi-sensory teaching aids. Classroom instruction will focus on specific, measurable responses that may either be discrete (singular) or a response chain (i.e., task analysis), and that are established through the use of defined methods of prompting and feedback based on the principles and research of applied behavior analysis. Visual teaching aids will include such things as computer technology and pictographic and photographic communication systems, task sequencing cards and timetables, as appropriate. The explicit, tangible and concrete nature of these strategies is consistent with research concerning the level of cognitive development usually attained by students with moderate to severe intellectual disabilities. It is common for students with varying levels of intellectual disabilities to have some, if not all, of the following characteristics: poor attention skills, poor memory capacity, . Compared to students with mild intellectual disabilities, those with moderate to severe intellectual disabilities usually have significantly poorer capacity in these regards. Due to their typical learning characteristics and level of cognitive stage attainment, students with moderate to severe intellectual disabilities who are enrolled in the Chance 4 Success program will require forms of instructions that provide high levels of cognitive scaffolding and cognitive prosthesis. Cognitive scaffolding is typically a temporary type of teacher or peer support provided until the learner internalizes an understanding whereas cognitive prosthesis, is a term used to describe the facilitation of cognitive processes (i.e., learning, memory, reasoning, and problems solving) by the permanent or long term externalization or objectification of these processes in the learner’s environment. Cognitive prosthesis will be facilitated by such things as consistent and predictable daily routines; explicit, structured, systematic teaching; task analyzed activities; visual management tools (i.e., work sequences and schedules, visual communication systems, computational technology); and simplified yet functional models of social reality. This instructional approach is supported by a large body of research demonstrating the successful use of visual aids to assist self-regulation in a range of functional tasks performed by students with an intellectual disability (i.e., time-management, cooking skills, use of microcomputers, self-care skills, community survival skills, and the acquisition and maintenance of vocational skills). Therefore, visual teaching aids and visual self-management aids will be incorporated into the instructional process, as well as the following elements of explicit and systematic instruction: 1. Highly prioritized functional, observable and measurable goals and objectives; 2. Activity analysis and task analysis; 3. Embedded ICT skill instruction within a functional activity sequence; 4. Explicit availability of positive reinforcement; 5. Errorless learning via response prompting strategies such as “most - to – least prompts” or “time delay prompts;” and 6. Systematic generalization strategies. For higher functioning students, our instructors will include various non-direct methods of instruction such as cooperative learning and peer-tutoring in addition to multi-sensory direct instruction, based on the individualized needs of each student.
poor capacity for generalization of concepts and skills, poor capacity for classification/categorization, and poor incidental and observational learning
     The Chance 4 Success model is further designed to provide for all services and activities required under section 379.10 of the RFP. The following table outlines the service requirements of the RFP compared to the services that will be provided by Chance 4 Success staff:

379.10 Service Requirement #1

-Provide for the establishment of a Business Advisory Council (BAC), comprised of representatives of private industry, business concerns, organized labor, individuals with disabilities and their representatives, and a representative of the appropriate DSU, that will (1) identify job and career availability within the community, consistent with the current and projected local employment opportunities identified by the local workforce investment board for the community under section 118(b)(1)(B) of the Workforce Investment Act of 1998; (2) identify the skills necessary to perform those jobs and careers; and  (3) prescribe for individuals with disabilities in fields related to the job and career availability identified in §379.10

    The Business Advisory Council, which operates under the legal authority of Lianda Resource Solutions, represents a consortium of organizations that have been providing rehabilitation, job, and career development opportunities for local students and individuals with disabilities within the state of North Carolina for many years. The BAC, the local regional Workforce Investment Board, and other stakeholders from throughout the target region have worked diligently with Lianda Resource Solutions and the targeted charter schools over the past year to establish the PWI program initiative. Planning for the Projects with Industry grant has allowed our consortium the opportunity to establish memorandum of agreements with additional high growth businesses and organizations who have committed to joining the BAC to accomplish a variety of oversight, programming, and evaluation support duties related to the Chance 4 Success program. As a result of our strategic planning efforts to date, the BAC has expanded its membership to include both industry leaders and several local service providers. The current membership of the BAC is comprised of representatives of private industry, business concerns, organized labor, individuals with disabilities and their representatives, and representatives of our local Vocational Rehabilitation Centers. All members of the BAC are required to make a written commitment to active participation prior to being accepted as a member. They must participate in at least 80% of the BAC meetings (held 1-2 hours monthly) and establish a memorandum of commitment with the BAC that outlines their organization’s role and pledge to supporting the BAC efforts. The Chance 4 Success program will functionally operate and will be governed by the BAC. The role of the Council will include: (1) developing grant expenditure and accountability policies and procedures – and comparing performance against such policies to ensure the grant is being delivered on time and within budget; (2) systematically and collaboratively reviewing the evaluator’s and staff’s outcome evaluation and process evaluation reports to determine if benchmarks and outcomes are being met – and to provide directives to program administrative staff to make appropriate adjustments to ensure compliance with the grant contract; (3) engage in sustainability-related activities as well as replication activities which may include hosting fundraisers, performing grant writing, delivering presentations on the program to funders-other grantees-or other potential replication entities throughout the country;  (4) packaging and promoting the program to potential replication sites through presentations, technical assistance, and through the development and dissemination of a replication handbook which will document the best practices, strengths, and challenges of the Chance 4 Success initiative; (5) the establishment/revitalization of employer to employer networks and the coordination of special job fairs that will allow Chance 4 Success students to meet with their potential employers; (6) requiring that the industry members of the BAC join Chance 4 Success curriculum development and review teams to set course objectives and learning goals, define employment skill sets and training outcomes, perform curriculum review and modifications as needed, and related activities to ensure that all learning is aligned with the job skills that employers require of the type of positions the students are pursuing in the program; (7) sponsoring disability awareness training as well as ADA compliance support and outreach to local businesses; (8) conducting workshops and training sessions for local employers on ADA, inclusion and integration issues, and strategies for successfully employing individuals with special needs; (9) overseeing a service system that offers career planning advisement, professional mentoring, and special school-site training opportunities for Chance 4 Success students;  (10) arranging for students to interview for jobs and internship positions in local businesses and industry leaders who are part of the BAC – as well as holding our partners accountable for maintaining job openings that will be filled with Chance 4 Success graduates;  (11) working with the industry and business members of the BAC to establish a career advancement plan per each type of job category that students will fill – which will act as a road map for enabling students to navigate through the work system so that they may take full advantage of job mentoring, internships, training, and testing that could lead to promotions and raises; (12) making presentations on the benefits of the PWI opportunities to local professionals and industry leaders; and (13) increasing awareness of PWI activities through media presentations, dissemination of information, and professional networking. During the planning phase of the grant, the BAC and the fiscal applicant of the grant worked together to develop the following management framework and system of checks and balances which are designed to advance the BAC’s role in program governance: Fiscal Management: Lianda Solution’s Finance Department, the BAC, and the Chance 4 Success program administrators will work together to oversee the grant budget and expenditures. The schools and other subcontractors of the program will hold an agreement with Lianda Solutions that describes an expense – reimbursement or other payment arrangement process as well as a set monthly and annual budget. The site level program staff who will be working out of the schools will use hard copy PO Request Forms that require them to list needed materials and supply items with associated dollar amounts. Prior to any purchasing, these forms must be signed-off by a designated program administrator who will be required to compare the requests with the budget contract line items to ensure requests are allowable and have been approved by the grantor. Copies of PO’s and receipts will be kept on file to document expenditures. Budget adjustments, carry over, and line item debits/credits will be tracked by the lead fiscal agent’s Finance Department according to federal and state grant reporting requirements. This information will be compiled into regular budget reports, which will be presented to the BAC and the grantor for approval. Process Management: Every program activity will be charted and assigned a set of appropriate “tracking measures” to document progress and performance (i.e., sign in sheets, surveys, minutes of meetings). Program administrators will maintain these measures on file as evidence of activity progress and efficiency, which will be compiled into monthly process evaluation reports to be disseminated to the BAC. During BAC meetings, the progress that is documented will be compared to “promised” contractual obligations (via a scope of work matrix) to determine progress and needed modifications. Outcome Management: Data collected from survey instruments and site-based assessments will be coded, aggregated, and scaled by the evaluation team in order to establish a baseline “profile” of the participant cohorts. The BAC will establish mid-annual and annual benchmarks for performance/progress that align with the Chance 4 Success goals, objectives, outcomes – and that incorporate the performance measures required for reporting in the RFP guidance. As these data profiles are updated regularly throughout each grant year utilizing new data collected from control and experimental cohorts, the profile outcomes will be compared to the benchmarks and performance outcomes of the program at regular BAC meetings to identify performance strengths, weaknesses, and needed modifications. Monitoring: The Evaluator will make regular monitoring visits to the program site where she will compare process tracking, outcome evaluation, fidelity checklists, and fiscal documentation to benchmarks, reports, state reporting requirements, and the grant proposal. Performance gaps will be documented and used by the BAC and staff to make program improvements. The evaluation team will work with the program staff to develop an annual evaluation report to the US Department of Education. These accountability reports will include a comprehensive overview of progress in meeting the Chance 4 Success goals, objectives, activities, outcomes, and performance indicators, as described in the evaluation plan set forth below – as well as a description of the challenges of our efforts to date. 

      GPRA:  The majority of the data needed to determine whether or not the proposed PWI program is achieving the GPRA objectives as defined in the RFP will be collected through the IDEA inventory. The GPRA standards for the program, and our strategies for evaluating them, include:

· Placement rates of individuals with disabilities into competitive employment (% of individuals placed in competitive employment).  The IDEA Inventory will include an item where the transition team will document whether the participant is currently involved in work/study, sheltered employment, supported employment or competitive employment.

· The same item from the IDEA inventory will be coupled with additional IDEA inventory items to determine the % of those exiting the program who are placed into competitive employment; the % of everyone served inn the program who are placed into competitive employment; the % of those who were unemployed for 6 months or more who are placed into competitive employment; the % of those with severe disabilities who are placed into competitive employment; and the average change in earnings among those placed in competitive employment.
· The IDEA Inventory includes an item where the participants' current wage will be recorded as well as their starting wage at their current position, as well as their highest wage ever earned and their lowest wage ever earned. Through those items we will not only be able to determine change in average earnings, but how well current earnings compare with previous earnings across the board.
· Average cost per placement of individuals placed in competitive employment: per GPRA guidelines, will be calculated based on program expenditures divided by number of students successfully placed in competitive employment.

379.10 Service Requirement #2
-The provision of training programs designed to develop appropriate job and career skills.

-The provision of job placement programs designed to identify and develop job placement and career advancement opportunities.

-The provision of job development, job placement, and career advancement services. 

-Training in realistic work settings to prepare individuals with disabilities for employment and career advancement in the competitive labor market.

-Provide individuals with disabilities with supportive services that are necessary to permit them to maintain the employment and career advancement for which they have received training under this program.

     In strong collaboration with local industry and businesses, the three participating charter schools will host the Chance 4 Success program - offering transition-focused programming that will meet the unique needs of students with disabilities, while also meeting the transition services requirements of the Individuals with Disabilities Education Act (IDEA). Due to the large proportion of the student population of which approximately 150 are secondary level students who currently receive special education services as well as the high rate of unemployment in the target county region, it was determined by the schools and the Business Advisory Council that the only way to accommodate the needs of students with disabilities and employers in the area would be to establish a transitional service system that would provide targeted students with career skills that match the needs of area employers. After conducting a thorough assessment of industry needs and growth opportunities, the BAC concluded that the Projects with Industry grant provides an ideal opportunity to fund such a scientifically research-based, transition service system that could address the needs of the currently underserved, disabled, (mostly) minority student population. Prior to entry into the PWI Chance 4 Success program, all special education students enrolled in the participating schools – and their families - will attend a program orientation that provides information on the Chance 4 Success services, BAC involvement opportunities, and projected outcomes and benefits of the program. Because the target population is already enrolled in the schools that will be hosting the program, the only referral system that will be needed would be referrals made from the schools’ special education departments to the site level program staff, so that they can solicit participation based on the special education enrollment list. A seamless referral system will therefore be put into place where information and contacts of the current and new special education student registrants of the schools who meet the participation eligibility criteria of the program will be provided systematically with program staff. To ensure that no child falls through the cracks, the program staff will meet regularly with the transition teams of the schools to review student files, Chance 4 Success enrollment status, and participation progress. The teams will include members of our local vocational rehabilitation centers so that appropriate goals and resources can be made for students post graduation. If we are unable to meet our student participation/enrollment goals, the program staff will solicit referrals from voc rehab, private schools, and private/governmental service agencies of individuals to participate in the program who meet our general criteria for enrollment. Upon enrollment into Chance 4 Success, program and special education staff (of the schools) will arrange for targeted students to complete a variety of career interest surveys and exploration activities to help pinpoint their areas of interest and employability. Students will work with their teachers, Chance 4 Success staff counselors, and parents to collaboratively develop an 8 Year Transition Plan that is based on data collected from their academic and career interest surveys. Classes and career pathways will be chosen collaboratively as revised IEP’s will begin to address the specific career goals of the student as he/she prepares to enter the Chance 4 Success training pathways. During their sophomore, junior, and senior years, students with disabilities and those with substantial disabilities will receive services from Chance 4 Success upon enrollment into the program. Students may begin in the program at age 16 which is an acceptable age according to the North Carolina Labor Law to initiate paid work experience related activities.

      The premise of Chance 4 Success is to ensure that students have solid entry level skills that make them viable candidates for competitive employment vacancies; however, the underlying purpose of the program is to assist students with disabilities to obtain high level occupation specific skills that “open the doors” for advancement to higher level paying jobs that will lead to self-sufficiency, quality of life, and career satisfaction. The collaborative strategic planning process that was carried out between the PWI strategic planning team (which included BAC members, local persons with disabilities, parents, the university, special education school system representatives, partnering industry members, vocational rehabilitation partners, and many more) enabled us to customize the Chance 4 Success training and job placement components of the model to the competitive labor opportunities and skill sets perceived by our partnering employers that are needed to be successful in the targeted job positions. The curriculum, instruction, training, apprenticeships, and other job skill readiness and development aspects of the Chance 4 Success program will specifically target the enhancement of these skill sets so that we may effectively equip special education students with the knowledge, information, and skills they need so that they can transition into meaningful, long term employment in what has been identified by the State, Workforce Investment Board, BAC, and local industry as rapid growth industry sectors. Those “job categories” that are of high interest to students that will be targeted for specialized training and employment placement to be offered through the Chance 4 Success initiative include: (1) clerical-general office positions; (2) food preparation and hospitality positions; (3) retail worker positions; (3) trail and agricultural maintenance positions; (4) child development assistant-recreation specialty positions; (5) field and tomato assembly line inspection and quality control; and (6) trained mechanical assistants. Each of these job categories will represent a career pathway that the students may choose which will transition them through the training and education components of the Chance 4 Success program to steady integrated job placement and a regular paycheck. The pathways are general in that they can include several different jobs that require different and varying levels of skills. Students will be supported in the process of gauging their career interests and selecting to participate in the pathway that best meets their career goals, life goals, and income-employment needs. The BAC industry partners will remain actively involved in the student training and job placement process once the students select their pathway of choice. BAC industry partner involvement will include participating in curriculum reviews and modifications to best align training content with employer defined on-the-job skill sets; providing occasional instruction and presentations to students both prior to their enrollment and during the job training component of Chance 4 Success that offers more in-depth information on the industry and duties/advancement opportunities involved in working in such an industry; attending BAC meetings; and establishing workplace internships and paid apprenticeships for the participants that will help our students become even more prepared for their future careers. It will be the primary job of our BAC industry partners to ensure that there are plenty of job openings for Chance 4 Success students once they have graduated from the classroom training part of the program.

     The Chance 4 Success program will primarily operate during the after school period for 3 hours per day, 3 days per week (during the school year) on the 3 participating charter schools campuses.  The sites will continually operate 3-4+ pathway-specific training workshops on separate, divided areas of their campuses that will enable students to learn in a small group environment. Each career pathway will be composed of 4 components: (1) a soft skills employment course (where students will learn about occupational awareness, occupational vocabulary, occupational alternatives, vocational rehabilitation services and resources, basic information on the “Realities of the World of Work,” employment-related knowledge and skills, life skills, independent living skills, developing resumes, self-marketing, job interview strategies, communication skills, self-grooming, navigating transportation and other solutions, building teamwork skills, and exploring job specific standards); (2) a job-readiness skill development course (where students will master employer and industry defined skill sets specific to the job that they will enter; this also includes touchback training workshops in future program years to help students build advanced skills that could lead to job promotions, etc.); (3) a field-based apprenticeship/internship course (where students will work in the field – as supported by coaches and employers – in preferably paid apprenticeships and internships); and (4) employment placement coaching supports (where students will enter into a paid employment agreement at the industry partners’ sites (an integrated safe environment), and where students will receive regular coaching, monitoring, and support from staff and employers.

379.10 Service Requirement #3
-To the extent practicable, the modification of any facilities or equipment of the employer involved that are to be used by individuals with disabilities under this program. However, a project may not be required to provide for this modification if the modification is required as a reasonable accommodation under the Americans with Disabilities Act of 1990 (ADA), 42 U.S.C. 12101-12213

-Assist employers in hiring individuals with disabilities

-Improve or develop relationships between grant recipients or prospective grant recipients and employers or organized labor

-Assist employers in understanding and meeting the requirements of the ADA, as that Act relates to employment of individuals with disabilities

    The BAC and program staff will work together to provide a variety of supports for our business and employer partners so that they are well prepared to accommodate a diverse workforce that includes Chance 4 Success program graduates with disabilities. During the first month of the grant program and on a quarterly basis, a team of Chance 4 Success staff and BAC members (including a member of our Vocational Rehabilitation Center partners) will perform a walkthrough at each potential employment site of the program. An ADA inventory checksheet will be used to assess the physical environment, level of inclusion and integrated approaches of the working environment, company policies and procedures, and the availability of access/assistive devices to support individuals with special needs. In order to be a part of the program, each business/industry entity must be deemed ADA compliant by a score of 80 or better on the checksheet. Preliminary discussions and site visits to employer workplaces indicate that all of our business partners will easily pass this assessment; however, those who do not will receive a list of directives from the assessment team regarding modifications needed to take place prior to participating in the program. The BAC will work closely with non-compliant businesses to support them in acquiring the resources needed to meet such directives. Many BAC member agencies will have the ability to donate ramps, assistive technology, the time of their staff to help perform minor refurbishments, etc. to support employers. If this is not enough, the Program Director will request permission from the Department of Education that a very small portion of the grant dollars be used for workplace refurbishments (if absolutely necessary). Industry and business partners will also receive continuous support during the program from the Chance 4 Success Counselors (paid by the grant) who will visit students’ job sites, meet with employers to troubleshoot problems and solutions, and arrange for additional student training based on continued employer needs and the skill demands of their jobs. Partner and outside employers of the region will continually be engaged to participate in various aspects of the program through regular training (which is described below), BAC membership, and the technical assistance and supports offered by grant staff.

   Throughout the duration of the program, the BAC will host and facilitate several employer education workshops that will support the Chance 4 Success business partners – and other businesses throughout the community to meet ADA requirements and enhance the diversity of their workforce to include individuals with special needs. The curriculum that will be used for the workshops will be the “Windmills Attitudinal Training” curriculum, which is a high-impact, attitudinal training program developed by the California Governor's Committee on Employment of People with Disabilities. The BAC trainers will receive professional development from the curriculum creators on best practices for instruction and business recruitment strategies prior to hosting the workshops. The curriculum consists of 11 sections (or modules) that use participation and discovery as learning vehicles. The training focuses on attitudes and human factors, but it also concerns issues including legal requirements and accommodation. The modules primarily consist of exercises relevant to the everyday world of work to which participants can relate and then remember on the job. The Windmills program also incorporates language and requirements of the Americans with Disabilities Act of 1990. This curriculum was designed to be easily portable, and it is comprised of 11 training modules that take about one hour each to complete. The modules will be incorporated into a series of 2-day workshops in which a minimum of 30 employers of the region will attend throughout the program period. The curriculum targets mid-level managers, human resources professionals, and first-line supervisors; however, it is an effective tool for any employee. Employers who have attended the Windmill training report a significant increase in the hiring of people with disabilities and feel more confident in working with disabled persons. Managers feel more confident about supervising people with disabilities. Windmills helps employers to successfully include persons with disabilities as an excellent labor resource. The 11 modules of the curriculum are as follows:

MODULE 1 - Establishes group and individual identity. Provides opportunity for participants to better understand their own feelings and the feelings that an employee with a disability may experience in a first-encounter situation. 

MODULE 2 THE STORY - A warm-up exercise that allows participants to share personal experiences they've had with disabilities or with persons who have disabilities. 

MODULE 3 THE CALENDAR GAME - Shows the intensity of competition among people and manifests the dynamics of group interaction. Illustrates how a disabled employee can be excluded from contributing to a company. 

MODULE 4 RUMOR GAME - Shows that rumors can be frequent fixtures in the work place. Shows how and why rumors quickly become distorted as they spread and how they can have a negative impact on the job environment for a person with a disability. 

MODULE 5 PROFILE - Points out how employers have a tendency to predetermine where a person with a disability can work. This may be attributed to an employer’s lack of experience or limited exposure to the wide range of disabilities. Job matches on a case-by-case basis are explored.
MODULE 6 INTERVIEW - Demonstrates the critical importance of asking questions in the interview to resolve concerns about hiring. Participants receive helpful hints on what to say and how to say it. 

MODULE 7 PICK A DISABILITY - Allows individual fears and stereotypes about disabilities to surface. Such attitudes that are based on experience (or a lack of experience) of a disability affect a person's willingness to hire a disabled individual. It brings out participants’ fears about disabilities and demonstrates how easily emotional reactions to disabilities can be transferred. 

MODULE 8 ASK IT BASKET - Provides a safe environment for participants to ask questions about disabilities by giving them the opportunity to question anonymously. Embarrassment is avoided, and the answers come from the group. 

MODULE 9 ENCOUNTER - Includes a discussion with a panel of individuals with disabilities in a non-competitive, relaxed and information-sharing atmosphere. 

MODULE 10 WHOSE FAULT - Demonstrates how prejudices cause us to personally limit the employment of persons with disabilities because of our limited exposure to the variety of disabilities. 

MODULE 11 REASONABLE ACCOMMODATION - Looks at potential needs of workers with disabilities and possible solutions. Includes a review of the enclosed ADA question/answer sheet on the more frequently asked questions about ADA requirements. 

APPENDIX Includes a Windmills program planning guide and checklist, examples of job accommodations, a list of recommended related films/videos, a disability etiquette guide, an overview of disability legislation, and general resource information.
     One of the key resources that we will use to ensure that we accomplish the goals and objectives of the Chance 4 Success program will be the staff who are hired to work in the program. These staff’s time, as budgeted, will be fully dedicated to operating the program. Specifically, Chance 4 Success will hire 3 full-time and 6 part-time staff members to implement and sustain the program with ongoing support from the schools and the BAC by the way of supervision, curriculum development, finance and accountability support, and the provision of in-kind counselors, teachers, Special Education and vocational rehabilitation transition team members, clerical staff, etc. Chance 4 Success will serve approximately 132 students who are significantly and/or severely disabled through the provision of job training and skill development courses, with the intent of placing a minimum of 100 of these participating students (over half will have severe disabilities) in the workforce by the end of the program period. Due to the strong partnerships established with local businesses and industry, it is highly probable that the program staff will meet and exceed this goal and that the students will be placed in inclusion-based, meaningful work that truly does align with their interests and abilities.

      The Chance 4 Success Program Director will have full responsibility of overseeing the administrative, financial and supervisory responsibilities of the program.  The Program Director will be fully aware of all aspects of the grant and will be accountable for the assurances that are being made in the grant application. The Program Director will co-facilitate the BAC, but will take full responsibility in communicating the decisions and recommendations and policy statements of the BAC to staff.  The Program Director will conduct ongoing recruitment of rehabilitation and service agencies and businesses to keep a strong pool of resources and placement opportunities for the students with disabilities. The Program Director will report directly to the school principals and the Executive Director of Lianda Resource Solutions. 

     LRS will also hire a Program Manager to support the Program Director in management of the grant and program implementation. The proposed manager has a background in exceptional children’s services, guidance counseling/student services, data acquisition/data management and program management.  This position allows for a differentiation of functional activities with the director working with schools in the development and implementation, coordination of the BAC’s, and the manager working with special education administrators, transition rehab counselors and coaches, and students in the implementation of the educational component of the program.  The manager will also serve as a co-trainer of the Windmills Disability Awareness Training for employers/BAC members.

    Grant funds will allow for the hiring of two full-time Counselors. The Counselors will be hired to work at the designated Chance 4 Success sites to ensure that the schools and site level instructional staff receive the support they need to fulfill the activity requirements of the grant. The Counselors will be responsible for the collaborative development and implementation of the transition segment of the Individualized Education Plan for students – in coordination with families and school transition teams. These responsibilities include: attending transition team sessions; assisting students via the administration of interest inventories and vocational assessments to develop 8 year plans to accomplish post school outcomes; collaborating with vocational rehabilitation partners along with families-employers-and-teachers to determine/access transition and other supports that may be needed for each student; meeting regularly with staff, students, and families to review and revise the student plans; providing direct instruction as needed; etc. The Counselors will also be responsible for coordinating student travel needs to the partner job sites – as well as providing job coaching, monitoring, and assessment of students while they are on the job sites.

    Grant funds will also allow for the hiring of 6 part-time Career Instructors. The Instructors will work with BAC industry partners to collaboratively develop curriculum and instruction around the skill sets needed by employers – and in alignment with state career and academic content standards. Instructors will be responsible for providing direct classroom instruction in the after school Chance 4 Success program – with the support of the in-kind special education teaching staff and employer partners who will regularly visit classrooms to provide individualized instruction, presentations, and fieldtrip coordination. Instructors must be highly qualified, licensed teachers in the field of special education with at least 3 years experience in teaching special education students of the secondary level as well as documented experience in providing training and education in career development fields.

     The following goals and objectives have been established to ensure the successful accomplishment of the above activities and have been uniquely designed to meet the training and employment needs of the target service population:

	Feasibility Strategies
	Staff who will be Responsible for Accomplishing each Strategy
	Implementation Timeline
	Evaluation Activities to Document Accomplishments

	     Goal 1: To enhance the knowledge, capacity, and ability of local employers to diversify their workforces to include individuals with disabilities so that our network of stakeholders can successfully implement a school-to-work transition program on the 3 targeted charter school sites that will increase the number of students with disabilities who (a) will demonstrate the job, social, and life skills needed to work in the local competitive job market and (b) obtain and retain steady, appropriately compensated employment in an integrated environment in the local workforce community.

     Objective 1: By the end of the first quarter of the program, the Chance 4 Success Program Director, in collaboration with business, industry, school, and labor rehabilitation services partners, will expand membership and revitalize commitment to the Business Advisory Council so that it is representative of key industry partners who are able to employ a diverse workforce that is inclusive of Chance 4 Success graduates.

     Needs to Be Addressed: (1) Limited resources to expand existing school-to-career services to the local special education student population. (2) Fragmented service system, need for collaboration and planning among special needs service providers to fill service gaps. (3) Few employers in the area who understand and apply employment diversity hiring strategies and ADA practices.

	    The existing BAC forum will convene to review, modify, and approve job descriptions for the Chance 4 Success staff positions and arrange for the schools’ personnel office to post and advertise these positions throughout the community. 


	School Principals, BAC Board President
	By Month 1, Year 1
	Copies of job announcements, job descriptions, resumes, employment applications, and employment contracts, on file

	    The Program Director will develop an invitational letter that outlines the Chance 4 Success philosophy and business involvement opportunities. The BAC will approve and disseminate the letter to a minimum of 50 local business and industry representatives to invite membership to the BAC. The Director will also work with the existing membership population to deliver information presentations and engage in face-to-face meetings to provide further information to the staff and administrators of key entities so that they have the opportunity to participate in the BAC and its employer training events (described below).
	Program Director, BAC Board President
	By Month 2, Year 1 - Ongoing
	Copies of the invitation letter, distribution list, BAC membership list, presentation-outreach activity reports

	    The Program Director will recruit a minimum of 5 new representatives from local businesses and schools to commit to serving on the BAC and attending monthly meetings for the purpose of advising, guiding, establishing policy, and providing direction to program staff. The BAC president will update existing Memorandum of Understanding contracts to include current council members as well as the renewed purpose of the council, goals of the council, and the functions and responsibilities of each participating BAC member.
	Program Director, BAC Board President
	By Month 2, Year 1 - Ongoing
	BAC membership list, memorandum of understanding, BAC mission and vision statements, BAC procedural descriptions on file

	    The Program Director will annually deliver a half-day orientation training to the BAC (and its potential members) on the philosophy of the Projects with Industry effort, role of the BAC in the grant, benefits of hiring special education graduates, and opportunities for businesses to participate in the program. At the orientation, the BAC will explore strategies and resources that each member could contribute to sustaining and supporting the program implementation.
	Program Director
	By the end of each grant year
	Sign-in sheets, copies of handouts, meeting agenda or minutes

	    The RAEI evaluation team will hold a series of meetings (either in person or via phone) with the BAC to develop a home-grown assessment of consortium capacity. Sample questions, layout, and scaling techniques may be taken from validated instruments, such as the Communities that Care Resource Scan – but will be customized by our evaluation team for the BAC. Questions that will be included on the inventory may include, but will not be limited to, number of members, membership type/categories, breakdown of current and future financial and resource commitments to the program of each member, member roles, qualitative descriptions of existing and future sustainability strategies, program replication goals and accomplishments to date, etc. Data collected will enable the evaluation team to develop a case study on the growth and capacity changes of the BAC – as well as investigate the connections between the BAC’s involvement and how it effects the accomplishments and success of the program activities. 
	Program Director, Evaluation Team
	Baseline  (completed during the first grant quarter of year 1) and at the end of each grant year
	Copies of instrument, assessment results, output report

	     At least once each grant year, the BAC will join forces with our partnering university and the local Workforce Investment Board to host and coordinate a regional career fair. The fair will be designed to serve 3 distinct populations. The first population served will be the future enrollees of the Chance 4 Success program (students, ages 16-22, enrolled in the schools’ special education program). At the fair, students will have the opportunity to learn about the Chance 4 Success program, meet BAC industry partners and other employers of the community, and learn information about potential career opportunities, duties, and skills needed by local employers to fill their job shortages. The second population that will benefit from participation in the fair are BAC industry partners and other employers of the community who will sponsor and host informational booths and presentations on their employment needs. Finally, the parents of students will benefit from participation as they join their children in exploring and assessing their interests in the available career opportunities.
	Program Director, BAC Board President
	By the end of each grant year
	Sign-in sheets, activity report

	    The BAC and program staff will work together to provide technical assistance for our business and employer partners so that they are well prepared to accommodate a diverse workforce that includes Chance 4 Success program graduates with disabilities. During the first month of the program and on a quarterly basis, a team of program staff and BAC members will perform a walkthrough at each potential employment site of the program. Note that other employers in the community can also request this service free of cost. An ADA inventory checksheet will be used to assess the physical environment, level of inclusion and integrated approaches of the working environment, company policies and procedures, and the availability of access/assistive devices to support individuals with special needs. In order to be a part of the program, each business/industry entity must be deemed ADA compliant by a score of 80 or better on the checksheet. The BAC ADA team will work closely with non-compliant businesses to support them with the resources needed to make adjustments. Industry and business partners will also receive continuous support during the program from the staff Counselors who will visit the job sites, meet with employers to troubleshoot problems and solutions, and arrange for additional student training based on employers’ needs and skill demands. Partner and outside employers of the community will continually be engaged to participate in various aspects of the program through regular training (which is described below), BAC membership, and the technical assistance and supports offered by program staff.
	Program Director, BAC members, Counselors
	Quarterly
	Inventory checksheet instrument, inventory results, activity reports, technical support logs

	      Throughout the duration of the program, the BAC will host and facilitate several employer education workshops that will support the Chance 4 Success business partners – and other businesses throughout the community - to meet ADA requirements and enhance the diversity of their workforce to include individuals with special needs. The curriculum that will be used for the workshops will be the “Windmills Attitudinal Training” curriculum, which is a high-impact, attitudinal training program developed by the California Governor's Committee on Employment of People with Disabilities. The BAC trainers will receive professional development from the curriculum creators on best practices for instruction and business recruitment strategies prior to hosting the workshops. The curriculum consists of 11 sections (or modules) that use participation and discovery as learning vehicles. The training focuses on attitudes and human factors, but it also concerns issues including legal requirements and accommodation. The modules primarily consist of exercises relevant to the everyday world of work to which participants can relate and then remember on the job. The Windmills program also incorporates language and requirements of the Americans with Disabilities Act of 1990. This curriculum was designed to be easily portable, and it is comprised of 11 training modules that take about one hour each to complete. The modules will be incorporated into a series of 2-day workshops in which a minimum of 30 local employers will attend throughout the program period. The curriculum targets mid-level managers, human resources professionals, and first-line supervisors; however, it is an effective tool for any employee. Employers who have attended the Windmill training report a significant increase in the hiring of people with disabilities and feel more confident in working with disabled persons. Managers will feel more confident about supervising people with disabilities. Windmills helps employers to successfully include persons with disabilities as an excellent labor resource. 
	Program Director, BAC training subcommittee
	By the end of each grant year
	Sign-in sheets, copies of training handouts, activity reports

	       Objective 2: By the end of the program term, a minimum of 132 special education students (over half with a severe disability) will demonstrate increased competency in the areas of life skills, social skills, independent living skills, state-defined career-job readiness competency standards, and local employer-defined job skill sets after participating in the Chance 4 Success classroom-based and job training focused services (as determined through comparative assessment of the pre/post workforce readiness inventory data).

     Objective 3: By the end of the program term, a minimum of 100 special education students (over half with severe disabilities) will be placed in steady, integrated, employment positions in which they will be compensated at or above minimum wage with an employment retention rate of at least 6 months or more. (note that the 100 placements will annually break down to 20 in year 1……30 in year 2……and 50 in year 3).
       Needs to Be Addressed: (1) High poverty and unemployment rates among local individuals with disabilities. (2) Vast service gaps in vocational rehabilitation and school-to-work programming for secondary age students with disabilities.

	    Key program staff will come together with the school principals, BAC members, the transition teams, and special education staff from the schools to establish a procedural handbook that defines the fiscal handling and budget request/approval system between site level staff-subcontractors-and-program administrators, enrollment qualifications for students to enter into the program, transition planning processes that will articulate with program activities and goals, family communication processes, and enrollment-student case supervision processes that will be followed during the program period. Copies of the procedural handbooks will be disseminated to and reviewed with site faculty, partners, and key staff who will be involved in program operations.
	Program Director
	By the second quarter, Year 1
	Copies of handbook, minutes of planning meetings

	    An orientation training session will be held on the school sites for school faculty. The purpose of the session will be to re-introduce the Chance 4 Success philosophy and the comprehensive components of the service system to the school faculty and staff.  Chance 4 Success staff and key BAC members will also make a minimum of 5 similar presentations to service organizations, businesses, vocational rehabilitation centers, and other interested organizations to explain the attributes and opportunities of the program. The intent of these training sessions is to familiarize the schools and local community with Chance 4 Success, provide the community with information on the work capabilities of special education students, and discuss the community’s role and responsibility in hiring students with disabilities and emphasizing the fact that the schools, agencies, and businesses are partners to assist and support youth with special needs. A communication plan will also be developed at this time – by the BAC - to identify methods of publicizing Chance 4 Success, as well as, defining communication strategies within the school system, families, and community. All program promotions will be carried out according to the plan which will include, but not be limited to, quarterly newsletters of Chance 4 Success progress, e-mail listserves to keep the community apprised of program progress, press releases, and newspaper articles. 
	Program Director, BAC Communications Subcommittee
	Ongoing
	Sign-in sheets, meeting agendas, presentation handouts, activity reports

	    The Program Director will work with school principals and staff to form at least one school-based Chance 4 Success Transition Team on each school site that will be responsible for assessing student placement and progress in Chance 4 Success. As the team meets regularly, it will review student case files, transition plans, and progress reports from the students’ program and school day teachers. The team will be comprised of vocational rehabilitation center staff, special education teachers, Chance 4 Success Counselors, school staff, and stakeholders. The team will receive a full day training session (delivered by the Program Director) that covers information on the assessment instruments, processes, and case supervision procedures. It will be the goal of the team to ensure that students are participating in program pathways and courses that meet their interests, that align with IEP and transition plan goals, and that meet their academic and other needs.
	Program Director, Counselors, Transition Team(s)


	Ongoing
	Lists of team members, minutes of meetings

	    Chance 4 Success staff will deliver bi-annual presentations on the participating school sites to targeted students and their parents on the services and benefits of Chance 4 Success participation. The purpose of the orientations is to inform and encourage parents to enroll their children in the program. Staff will additionally make alternative contacts with parents who may not be able to attend the orientation sessions through in-home visitation, phone calls, student registration booths/opportunities at parent-teacher conference days and IEP meetings, face-to-face meetings when parents are picking their children up from school, etc. During the orientations and meetings with parents, staff will work with parents to complete a simple one page enrollment package that will provide the evaluation team with active permission (and informed consent) for assessment and will document the interest of the family in allowing their child to participate in the program. Parents will be encouraged to be full partners in the transition programming for their students.
	Program Director,

Counselors, Transition Teams
	In fall and winter of each grant year


	Sign-in sheets, copies of handouts, student registration packages, on file

	    The Chance 4 Success Director, with assistance from the third party evaluator, will develop an internal process and results-based evaluation system that will be used to determine the extent to which all transition requirements under IDEA and grant requirements (including the performance indicators listed in the RFP) are being met. Outcome evaluation instruments will be developed and approved by the BAC for use in the program (after active and informed consent is obtained). Delivery of pre and post assessment schedules will commence. Please cross reference the evaluation section for additional information on the assessments and evaluation timeline. 
	Evaluation Team
	Quarter 2, Year 1 - Ongoing
	Copies of instruments, documentation of evaluation plan, annual evaluation schedule

	    Targeted students of the participating schools will complete a Career Interest Inventory which will include the CDM-Harrington-O-Shea Career Decision Making System and the Multimedia Work Activities Inventory from the American Guidance Service Secondary Special Needs products. In addition, the Multimedia School-to-Work Inventory and the Tech Prep Careers of the Future Inventory of Employment Skills will be used to develop this comprehensive assessment of students’ skills and interests. Assessment output and results will be used by staff, students, and parents to help guide the collaborative development of the students’ 8 Year Transition Plan (academic and career-focused, described in more detail below) while complimenting the students’ Individual Education Plans. A minimum of 132 students will be recruited and placed (via career learning interests and program registration, etc.) in the Chance 4 Success program after completing the inventories and planning process. 
	Counselors, Transition Teams
	Baseline and Annually
	Coded and secured copies of surveys, survey output reports

	    The Program Director and school staff will identify the student experimental and control groups (please see evaluation section for a description of each cohort and how cohorts will be identified). Immediately thereafter, the Chance 4 Success Counselors will join forces with the transition teams to systematically conduct IEP reviews and transition planning sessions with these students (and their families and advocates) which will incorporate a review and assessment of student needs, goals, academic progress, and future college, training, and career goals. During these sessions, the staff and transition teams will review student career interest inventory output and will identify strategies for integrating student IEP goals with student career/post secondary goals and interests into the student’s North Carolina state mandated 8 Year Transition Plan. Working with the Counselors, our partners from local vocational rehabilitation centers, and the Program Director, all special education students will develop or have updated their 8 Year Transition Plans and Chance 4 Success portfolios each school year. 

    Please note that although the BAC did not identify – during the planning of this grant - top careers that require specific certification from the state or boards, high functioning special education students who are between the ages of 18 and 22 will have the opportunity to attend our partnering university’s Vocational Programs and obtain program certification in nursing, welding, water treatment, cosmetology, electronics, technology, dental hygienist, construction trades and a host of other certification programs if desired. Any qualified student who demonstrates interest and aptitude in those programs will be referred to the Student Success Center at our partnering university for support in enrolling in such certification programs by the Chance 4 Success Counselor. Students will also be connected with and referred to the university and local rehabilitation agencies to complete specialized training courses that may allow for career advancement in their particular field of employment.
	Program Director, Counselors, Transition Teams
	By Month 1, Year 1 - Ongoing
	Secured copies of student files, transition plans, documentation of meeting notes, PWI Inventory Assessments and Case Reports, on file

	    During the fall of each grant year, the program staff and those transition teams and teachers who will be involved in program delivery will attend a 3 day training series that covers the delivery of the life skills curriculum, the SCANS academic focused curriculum and instructional technology, and the career-focused skills curriculum that will be used in the program. Essential to the training will be the introduction of life and career-based competencies and using competency assessments for curricular and instructional management. Training will include web-based components, small group workshops, hands on activities, and follow up practitioner demonstrations/coaching to be scheduled as touchback days in the spring of each program year.
	Program Director, Trainer Partners
	In September, January, and March of each grant year
	Sign-in sheets, training handouts, pre/post training content knowledge assessments, focus group reports

	    The Chance 4 Success classroom-based training component of the program will commence during the after school period for 3 hours per day, 3 days per week on the participating school campuses.  The program sites will continually operate 3-4+ Chance 4 Success training courses on separate, divided areas of the campus that will enable students to learn in a small group or one-on-one environment, as appropriate. Note that students will be able to complete up to 2 courses per semester in the after school program period. Each student will be scheduled to participate in 4 distinct components of their Chance 4 Success pathway program: a soft skills employment course, the job-readiness skill development courses, the field-based apprenticeship/internship course, and the employment placement coaching supports. Different career pathways may be scheduled for different time blocks of the year which will allow highly motivated students to complete more than one training pathway if such cross training could allow for potential job advancement.
	Program Director, Counselors, Career Instructors, Special Education Teachers
	During the in-school months of each school year of the grant term
	Copies of student progress portfolios, sign-in sheets, roll, assessment reports

	    By the end of the 3 year program, 132 Chance 4 Success enrolled, special education students will complete a semester long course on Life Skills Development. The course will be scheduled during the after school program period during at least one selected semester of each program year (and more frequently as necessary). The Life Skills Development course will follow the “Life Centered Education: A Competency Based Approach” curriculum (note that staff may choose to modify or change the curriculum in the Chance 4 Success courses as needed to meet the needs of their students). Vital to the students’ mastery of job readiness skills is the opportunity to learn the rudimentary soft skills that are required of most employees. During this semester long course, students will learn about transitions to employment principles, which include occupational awareness, occupational vocabulary, occupational alternatives, basic information on the realities of the world of work, employment-related knowledge and skills, developing resumes, self-marketing, job interview strategies, communication skills, self-grooming, navigating transportation and other solutions, building teamwork skills, and exploring job specific standards. Many of the lessons will take place in the university One-Stop Career Center where students will be transported to use the facility to watch career videos, develop 8-12 year career and education plans, explore industry trade books, and use the university’s career porthole to search for jobs and ask questions of local employers and industry leaders via the internet. Another core competency area that students will address in the course is daily living skills. Specifically, students will complete units on and demonstrate mastery of the (1) Managing Finances (managing money and making correct change, making wise expenditures); (2) Selecting, Managing, and Maintaining a Home (selecting adequate housing, maintaining proper care of a home); (3) Caring for Personal Needs (dressing appropriately, exhibiting proper grooming and hygiene); (4) Raising Children, Enriching Family Living (preparing for adjustment to marriage, prepare for the raising children and addressing their physical/emotional needs, balancing family with career); (5) Buying and Preparing Food (demonstrating appropriate and nutritious eating habits, planning balanced meals); (6) Buying and Caring for Clothing (washing, ironing, and proper storage of clothing); (7) Engaging in Civic Activities (understanding local laws and government); (8) Utilizing Recreation and Leisure (participating actively in group activities, knowing activities and available community resources); (9) Getting Around the Community (demonstrating knowledge of traffic rules and safety practices, demonstrating knowledge and use of various means of transportation). Students will also have the opportunity to learn and practice personal and social skills, which will entail lessons on (1) Achieving Self Awareness (attaining sense of body, identify interests and abilities); (2) Acquiring Self Confidence (express feelings of worth, tell how others see him/her); (3) Socially Responsible Behavior (knowing character traits needed for acceptance, demonstrate proper behavior in public); (4) Maintaining Good Interpersonal Skills (know how to listen and respond, know how to make and maintain friendships); (5) Achieving Independence (understand impact of behaviors upon others, understand self organization); (6) Achieving Problem Solving Skills (differentiate bipolar concepts, understand the need for setting goals); and (7) Communicating Adequately with Others (recognize emergency situations, working in a team, respecting authority and supervisors). 
	Career Instructors, Special Education Teachers
	During the in-school months of each school year of the grant term
	Copies of student progress portfolios, roll sheets, grade scores, and competency assessments.

	    The life skills curriculum is further designed to incorporate several key principles within its delivery modality, which include (1) educators must portray high expectations for students and teach meaningful and functional skills necessary to develop independence, (2) targeting skills must be chronologically age appropriate and functional from adolescence through graduation, (3) parents must be involved through the training process in order to ensure the development of functional and pertinent objectives and the transference of skills in the home setting, (4) individual adaptations or modifications must be developed in order to meet student needs and the criteria of mastery should reflect this philosophy, (5) community based instruction should be an integral focus of the training process so as to ensure skill development in natural environments, (6) instruction within the community must not be considered a one-time event but a continual process, (7) community instruction should be provided a minimum of one time per week with increased frequency as the student demonstrates competency, (8) once individual students have achieved criteria for mastery of specific objectives and perform prescribed skills, the student should perform said skills in a variety of settings with intermittent practice to ensure maintenance of skills, (9) instruction in all areas must include development of appropriate behaviors and communication skills, and (10) goals must be based and prioritized on student potential for achieving independence.
	
	
	

	     By the end of the program period, a minimum of 132 Chance 4 Success enrolled, special education students will complete a series of semester-long career-based courses and aligned work-based learning opportunities in one of the defined employment and occupational skill development learning areas. The consortium of providers has identified the following career/vocational areas for training that reflect and will assist in filling the employee/worker needs of the local competitive growth industry. Those areas are: (1) clerical/general office (secretarial, data entry clerk, reception, office management); (2) Food Service/Hospitality (hospitality, tourism, food and beverage service, chef-assistant, chef positions, kitchen aid); (3) Retail/Inventory Service (inventory specialist, retail clerk, customer service specialist, customer greeter, stock room worker); (4) Trail and Agricultural Maintenance (greenhouse workers, tomato agriculture assembly line specialists, quality control inspectors, field controllers, harvesting, trail maintenance, visitor center worker); (5) Child Development Assistant-Recreation Specialist (child care assistant, recreation specialist, assistant teacher, coaches aide); (6) Trained Mechanical Assistants (HVAC specialist, assistant tech, installation specialist, safety specialist).
    The premise of the Chance 4 Success job-readiness skill development courses is to ensure that students have solid entry level skills that make them viable candidates for employment vacancies, however, the underlying purpose of the program is to assist students with disabilities to obtain high level occupation skills that “open the doors” for continuous employment advancement. The Job-Readiness Skill Development courses represent the higher-level classes that students will need to develop their job pathway skill sets and will include opportunities for students to be assessed on the industry standards for the specific fields of employment that they are pursuing. Depending on the pathway, there may be 1 to 6+ different job-readiness skill development courses that are required per each pathway – per each student over the course of one or more semesters. Each semester long course will be targeted for helping students develop job skills that are specific to the career pathway and future position that they have chosen. Field trips will regularly be scheduled, as well, so students can become familiar with their future workplace and co-workers. It is important to note that the pathway schedules will remain flexible so that students may change their pathway selection if they feel that it is no longer the right choice for them. Chance 4 Success staff will work with industry partners to continually identify additional skill sets that could be used to help students advance in their future placements. As these are identified, several touchback training workshops will be scheduled each year for each pathway for students to participate in so they can continually advance their skills and abilities. 
	Career Instructors, Special Education Teachers
	During the in-school months of each school year of the grant term
	Copies of student progress portfolios, roll sheets, grade scores, competency assessments

	     The Clerical/General Office Pathway will use an adaptable curriculum that includes approximately 3 intense semester long courses (and 9, 2-day long touchback workshops) that emphasize skill development in the following areas: basic and intermediate computer skills, use of printers, troubleshooting office equipment, installing software, keyboarding, working in an office team, being accountable to supervisors and office managers, proper office attire, accounts receivable-accounts payable, data entry, internet-e-mail-computer and MS Excel and MS Office skills, filing, customer service skills, medical and insurance billing, basic reception skills, and the use of standard office equipment (i.e., copy machine, fax machine, etc.).  Pathway courses in this area will be based on career standards that were chosen from the United States Office of Personnel Management “Operating Manual for Clerical and Administrative Support Positions” that sets standards for clerical and administrative support positions for government employees. Examples of proficiency requirements are as follows: Clerk Typist—general office skills competencies and 40 words per minute typing speed; Data Transcriber—general office skills competencies, skills in operating an alphanumeric data transcribing machine, and 40 words per minute typing speed.  Students must meet the industry standards with a minimum of 60% accuracy before being placed in the field apprenticeship components of the program.   
	Career Instructors, Special Education Teachers
	During the in-school months of each school year of the grant term
	Copies of student progress portfolios, roll sheets, grade scores, and competency assessments

	   The Food Service and Hospitality/Tourism Pathway will use an adaptable curriculum that includes 3 intense semester long courses (and 8, 1-day long touchback workshops) that emphasize skill development in the following areas: kitchen sanitation, food and beverage service, tourism, hospitality standards, food and beverage budgeting and inventories, calculating recipes for large groups, understanding the components of a breakfast-lunch-dinner meal, cooking as an assistant, kitchen safety, exploring exotic foods and spices, following directions from a Chef supervisor, nutritional content of food and the USDA food pyramid, classic food preparation, plate presentation and garnishing, complex sauces, and introductory to baking and desserts. Students must meet defined industry standards with a minimum of 60% accuracy before being placed in the field apprenticeship components of the program. 
	Career Instructors, Special Education Teachers
	During the in-school months of each school year of the grant term
	Copies of student progress portfolios, roll sheets, grade scores, and competency assessments

	     The Retail/Inventory Service Pathway will use an adaptable curriculum that includes 2 intense semester long courses (and 12, 1-day long touchback workshops) that emphasize skill development in the following areas: basic computer skills, using a computer or scanner to stock inventory, understanding common inventory management information systems, customer service and working in a team environment, grouping inventory by categories, retail sales, and organizing retail racks and areas. Students must meet the defined industry standards with a minimum of 60% accuracy before being placed in the field apprenticeship components of the program.
	Career Instructors, Special Education Teachers
	During the in-school months of each school year of the grant term
	Copies of student progress portfolios, roll sheets, grade scores, and competency assessments

	     The Trail and Agricultural Maintenance Service Pathway will use an adaptable curriculum that includes approximately 2 intense semester long courses (and 7, 1-day long touchback workshops) that emphasize skill development in the following areas: history of the national parks service, environmental protection and citizen environmental access philosophies, customer service when working in the visitor’s centers, horticulture, environmental protection, erosion prevention, knowledge of native vs. exotic vegetation, proper vegetation removal and environmental support, park table and bench repair and construction, weatherization, greenhouse projects, seeding-planting, wildlife and land conservation, and visitor safety. For those students preparing for work in the tomato processing plant, learning will focus on field and tomato assembly line inspection and quality control: assembly line machine maintenance, product inspection, horticulture, and machine safety. Students must meet the defined industry standards with a minimum of 60% accuracy before being placed in the field apprenticeship components of the program.
	Career Instructors, Special Education Teachers
	During the in-school months of each school year of the grant term
	Copies of student progress portfolios, roll sheets, grade scores, and competency assessments

	     The Child Development Assistant-Recreation Specialist Pathway will use an adaptable curriculum that includes approximately 3 intense semester long courses (and 13, 1-day long touchback workshops) that emphasize skill development in the following areas: understanding the child development cycle, early childhood development, anti-bias classroom, classroom assessment and observation, family and community strategies for enhancing learning in children, classroom and outdoor safety, importance of physical education and gross motor skills development, how children learn, communication, encouragement, etc. Students must meet the defined industry standards with a minimum of 60% accuracy before being placed in the field apprenticeship components of the program.
	Career Instructors, Special Education Teachers
	During the in-school months of each school year of the grant term
	Copies of student progress portfolios, roll sheets, grade scores, and competency assessments

	     The Trained Mechanical Assistants Pathway will use an adaptable curriculum that includes approximately 4 intense semester long courses (and 12, 1-day long touchback workshops) that emphasize skill development in the following areas: installation, heating system repair and mechanics, air conditioning system repair and mechanics, job safety, customer service, diagnostic practices, correct hazardous waste disposal, science of heating and cooling principles, and basic theories of electricity. Students must meet the defined industry standards with a minimum of 60% accuracy before being placed in the field apprenticeship components of the program.
	Career Instructors, Special Education Teachers
	During the in-school months of each school year of the grant term
	Copies of student progress portfolios, roll sheets, grade scores, and competency assessments

	     After the Chance 4 Success students complete their last job-readiness course, they will be equipped to participate in the field apprenticeship component of their Chance 4 Success pathway. The length and availability of paid apprenticeships will be at the discretion of the industry partners. Most apprenticeships (or internships) will be at least 2 months in length, for a minimum of 2 days per week, 3 hours per day. We have commitments from most of our BAC industry partners to provide compensation of at least minimum wage to students during this training phase. The Chance 4 Success Rehabilitation Coaches will arrange for safe transportation for the students to/from their field-work and will join the students at the field sites on a monthly basis to provide encouragement, constructive feedback, monitoring, and coaching. This work-based learning component of the pathway program will enable students with disabilities to (1) gain basic and high-level technical competence through the work environment, (2) gain broad technical competence and understand all aspects of the industry through rotation of job responsibilities, (3) gain personal and social competence in the workplace, and (4) work with Chance 4 Success staff and employers in the workplace who will convey clear expectations and assessments of progress towards achieving specific job related tasks.
	Counselors, BAC Industry Partners
	By Quarter 4, Year 1 - Ongoing


	Copies of student progress portfolios, roll sheets, monitoring assessments, and Counselor activity reports

	    After successful completion of the field-based learning component of the pathway program, students will be matched to work at a BAC partnering business or industry sites for a minimum of three half days each week at a compensation of at least minimum wage with benefits. Employment positions must be meaningful, inclusive, integrated, and in alignment with the students’ interests. Students will be transported to and from the school and job sites (to be coordinated by the Counselors as needed) and will receive (at least) quarterly job coaching from the Counselors on the work site for support. The Counselors will work with employers to provide their staff team with information and strategies for including Chance 4 Success students in their team and work environment and strategies for maintaining ADA compliance. The Counselor and employers will work together to complete quarterly assessments on the work progress of students which will be thoroughly discussed with students for feedback and assistance to improve their workplace performance. A minimum of 100 students will be placed in employment positions, by the end of the program period, of which over half of the placements will be for severely disabled students. Note that the career advancement touchback workshops – which will be designed to help students meet their career advancement goals – are discussed in detail above under the job skills training course descriptions.
	Counselors, BAC Industry Partners
	Ongoing


	Copies of student progress portfolios, roll sheets, monitoring assessments, and Counselor/Employer activity reports

	     At least 75 families of enrolled Chance 4 Success students will attend a minimum of 1 (of 3 total) Family Education Evening Events throughout the course of the 3 year program. The 2-hour events will provide families with a forum to come together to have dinner, learn about program updates, engage in family games and challenges, and participate in a parent support group. During group time, parents will share their experiences with the program, concerns and needs, and will participate in learning activities on such topics as: supporting students independent living skills at home, incorporating career development skills in the home and community environment, understanding the rewards and benefits of working, understanding and advocating for inclusion and integration in the work environment, and building communication between the family, schools, and employers. BAC members will help sponsor the Family Education Evenings giving information on job openings, skill development, and working with support agencies to enhance the lives of special education students and their families.
	Program Director, Counselors, BAC Members
	Once annually


	Sign-in sheets, copies of event agendas and handouts, activity reports

	     Goal 2: To enhance the academic achievement levels of Chance 4 Success students so that they are prepared to transition into post-secondary education programs, career pathways, and career advancement opportunities.
     Objective 1: During the summer months of each program year, a minimum of 20 Chance 4 Success students (for a total of 60 over the 3 program years) will demonstrate increases in literacy, language, math, and academic skills defined by the SCANS report to be vital to career advancement - by completing at least one of the Adult Basic Education courses that will be provided on the charter school campuses by the partnering university One-Stop Student Success Center.  

     Needs to be Addressed: (1) Low academic achievement levels among targeted students. (2) Escalated high school dropout rates among targeted students. (3) Service gaps in the transition system for special education students between secondary school and post-secondary enrollment and persistence.

	    In defining the skills needed for success and advancement in the workplace, it is important to look at the SCANS  (Secretary Council on Achieving Necessary Skills) report. The council was formed from a Labor base that recognized that students were entering the workforce without the necessary skills to be successful and useful workers. Communication, working together in teams, and getting along well with co-workers were all documented areas that students needed to possess before entering the workforce, but the most resounding recommendations centered around the need for students to be able to read and write at a proficient level for basic to advanced career requirements. Also preferred by employers were the academic skills that could likely only be learned from post-secondary education courses, which included the use of math in context to office budgeting/bookkeeping duties, advanced computer skills, and technical writing skills. Although targeted students with disabilities are enrolled in rigorous core curricular classes and are expected to meet high standards of achievement in their academic programs, there is still the issue that a large proportion of these students are at risk of dropping out of school before graduation – and over half are failing to meet academic proficiency on state testing. In an effort to increase support for students with disabilities who are at risk of school failure, the BAC has partnered with the university’s One-Stop Student Success Center to provide a summertime SCANS skills development program component for Chance 4 Success students. The university will arrange for a minimum of one, 4 week long, Adult Basic Education course (for 3 units of college credit) to be offered on the charter school campuses each program year.  The academic-focused courses will be customized to incorporate the SCANS academic skills desired by employers to better prepare participants to enter the workforce and earn higher wages, thus, increasing their quality of life and potential for self-sufficiency. The first year course will focus on literacy development and technical writing – with instruction that will incorporate the SCANS-focused instructional technology, cooperative learning activities, and one-on-one reading coaching opportunities. The second year course will focus on business math skill development in which participants will engage in instructional technology-focused games and projects in which they will apply math solutions to common business challenges. The final year will incorporate learning in reading and math through the advancement of students’ computer skills, which will include proficiency focused on the use of common office software, e-mail programs, internet programs, and hardware devices.
	Career Instructors, University Faculty
	June and July of Year 1, 2, and 3


	Copies of student progress portfolios, roll sheets, grade scores, credit certificates

	    During the summertime program, we will provide on-site mentoring and tutoring support to student SCANS participants in the areas of reading, math, and writing. Mentors from partnering organizations will be on the summer school site a minimum of 4x per week (beyond the class period) to work with students with disabilities who are under-proficient in these academic areas. A pre-test inventory of reading, math, and writing will be compiled per each student prior to participation – based on state academic testing scores. Students who attend a minimum of 80% of the sessions will see a minimum gain of 10% points or a year’s academic growth at the end of the sessions as determined by pre-post comparison of state proficiency assessments.  Students will keep a writing portfolio so that increases in skills can be judged by a pre-determined rubric.  
	Program Director, BAC Partners
	June and July of Year 1, 2, and 3


	Copies of student progress portfolios, roll sheets, academic testing assessments


(4) Adequacy of resources and quality of key personnel (10 points). 

(i) The adequacy of the resources (including facilities, equipment, and supplies) that the applicant plans to devote to the project; 

(ii) The quality of key personnel who will be involved in the project, including -- 

(A) The qualifications of the project director; 

(B) The qualifications of each of the other key personnel to be used in the project; and 

(C) The experience and training of key personnel in fields related to the objectives and activities of the project; and 

(D) The way the applicant plans to use its resources and personnel to achieve the project's goals and objectives, including the time that key personnel will commit to the project. 

     Lianda Resource Solutions (LRS), a fiscally solvent agency, has been elected by the BAC to act as the lead fiscal agent for the project.  LRS is an aggressive, for-profit corporation that was founded over 10 years ago for the purpose of preparing individuals with disabilities for advancing in the North Carolina workforce system. LRS maintains an extensive background in working with charter schools, rehabilitation organizations, the state Department of Labor, and the regional Workforce Investment Board in creating and coordinating workforce development programs for individuals with disabilities. LRS is considered a think-tank of collaborators and best practices in serving minority and disadvantaged individuals of challenge. LRS has collaboratively implemented a variety of federal grants including the 21st Century Community Learning Centers grant, Teaching American History, and many others. LRS has an internal management infrastructure to coordinate grant programming as it supports a business and grant management office that is responsible for overseeing and auditing the fiscal and contractual related progress of grants to ensure compliance with grant contracts.

    The 3 participating charter school principals have agreed to help lead the proposed Chance 4 Success program on their schools sites and be accountable to the BAC, evaluation team, community, and federal Department of Education for grant compliance. The participating campuses will donate use of their classrooms, computer labs, and libraries and have recruited their teachers and education specialists to help work in the program. These and other hired staff will receive training on curriculum and instructional strategies, state academic and career competencies, and best curricular and instructional practices related to the Chance 4 Success goals and objectives so that they are well prepared to deliver high quality services to the targeted secondary special education student population. The school facilities in which Chance 4 Success services will be provided are fully wired with telephone lines, T1 and network lines, and computer technology labs with assistive technology devices.  Chance 4 Success staff offices will be fully furnished with desks, office furniture, and computers that will be acquired by the schools as in-kind donations to the program. The hosting school sites will provide staff with large conference room areas (with seminar style seating for large groups), classrooms and high-tech technology labs for specialized instruction, and general office equipment (phones, fax machines, copy machines, etc.).

      Chance 4 Success will compliment the vision of the schools and the BAC by combating student academic failure, economic deprivation, and social disorganization factors that lead to the many economic problems that plague the target region and deter positive growth and progress. The BAC selected Lianda Resource Solutions to be the lead fiscal agency for Chance 4 Success – a decision that was based on the agency’s highly qualified staff, past performance in facilitating government funds, and its close resource-sharing relationships with local business and rehabilitation partners. As mentioned above, Lianda Resource Solutions is a fiscally solvent agency that supports an accounting department comprised of certified public accountants, bookkeepers, and support staff.  The department is responsible for accurate and complete disclosure of the financial outcomes of each grant-funded program; records that identify the source and application of funds for grant related activities; effective control over and accountability for all funds; and accounting records supported by source documentation. The agency also supports a grant management team who works with its grant program staff to establish process accountability systems, monitoring and onsite evaluation support, and grant writing assistance to sustain and expand programming. 

     The Chance 4 Success program is designed to establish intensive training, promotion, and recruitment opportunities in the start-up year so that local employers and consumers are comfortable in utilizing the career development services and are knowledgeable about the many benefits of the program. The direct cost benefit ratio is $6,818 per student participant which breaks down to $900,000 in requested grant funds divided by 132 participating students. As we anticipate that there will be at least 100 retained career placements over the program period, the cost per placement would be calculated at $9,000 per career placement, which is low due to the Lead Fiscal Agent and its partners’ commitment in covering much of the operational, facility use, and technology costs of the program. The benefits of the program far outweigh the costs involved as our proposed outcomes include a reduction in the unemployment rate, an increase in student performance and self-sufficiency, and an increase in literacy, math, language, and academic skills.

     Lianda Resource Solutions and its co-applicant ensure accountability and sustainability of the Chance 4 Success effort.  Please cross reference the attached [revised] budget narrative for a description of the in-kind costs and resources that will be used to leverage the federal grant request.  In preparing the grant, agency representatives worked with the BAC and local partners to identify potential resources that could be used to expand and/or sustain the program beyond the federal funding cycle. The applicant and its school partners will arrange for a portion of their operational funds, school-to-work funds, Carl Perkins funds, and entitlement grant funds to be leveraged to sustain and cover the in-kind expenses of the program under the advisement and direction of funding entities.  Moreover, the Chance 4 Success grant proposal has been discussed with and is highly endorsed by the local offices of vocational rehabilitation, workforce investment board, parents, and faith-based and community-based organizations which represent a broad cross section of local business and industry.  These agency and community leaders feel that the program is essential for this traditionally under-served community and target population. These partners believe that the program would coordinate vocational efforts, establish collaborative community partnerships, and maximize employment and community integration opportunities for program consumers. The overwhelming support for the program indicates that the program activities will be continued following the federal funding cycle through the continuous development and expansion of local capacity and support through the coordination of local resources.  

     The Chance 4 Success program will be implemented in accordance with state and federal service and equalization standards. The following strategies will be incorporated to provide the most effective employment approach for the targeted service population: (1) effective linkages and seamless transitional support services between the BAC, lead fiscal agent, schools, businesses and the offices of vocational rehabilitation; (2) the provision of culturally competent and sensitive materials and services; (3) access to school-based and community assistive technology resources (and other devices) to assist in creative job solutions and modifications; and (4) to expand ADA information and education among local employers and industry. 

     Key Personnel: LRS encourages applications for employment from persons who are members of groups that have been traditionally under represented, such as racial and ethnic minority persons, women, persons with physical and developmental challenges and disabilities, and the elderly. In addressing the federal priorities of the Projects with Industry grant, LRS is prepared to implement several strategies for employing and advancing employment for qualified individuals with disabilities in the Chance 4 Success program. LRS is proud to be an employer of many working persons with disabilities and has also made a commitment to the program to provide on-the-job training opportunities and post-graduation employment for a minimum of two of the Chance 4 Success graduates. At this time, the agency holds an agreement with the Department of Rehabilitation, Department of Labor-Workforce Investment Board, and “Exceptional Programs/ADA Advocacy Departments” of several universities that these institutions will make referrals of qualified individuals with disabilities for staff employment opportunities as well as post agency employment opportunities in their offices so that individuals with special needs are encouraged to apply.  LRS has revitalized its agreement with these institutions so that they will continue to seek out and refer individuals with disabilities to apply for employment in the Chance 4 Success effort. LRS believes that all employees should receive ongoing professional development and has, therefore, increased access to training and development opportunities to these staff members through the provision of ADA compliant training sites, access to assistive technology, provision of wheel chair and other ramps as well as sign language interpreters, and other special accommodations to enhance access to personal growth opportunities. Our many staff members with special needs are representative of both administrative, educator, and support personnel and are provided with and strongly encouraged to apply for opportunities for employment advancement in the agency. On all employment announcements and newspaper advertising, LRS will indicate that it is an equal opportunity employer and will indicate that “individuals with disabilities are strongly encouraged to apply” for positions in the program. LRS is also willing to advance the job skills of those who are employed in the program by providing them with access to all agency professional development opportunities in the field of computer technology, software certification courses, and soft skills training as well as other specialized training in the field of special education and transitional support services as described in the program design section of this proposal. 

   A list of all partners and their contributions to the program can be cross referenced in the chart in section one. 

     (A)Qualifications of the Program Director: LRS has worked with the BAC and its other partners to identify qualified staff who are highly interested in working for the program. These staff represent traditionally underrepresented groups based on race, color, national origin, gender, age and/or disability and the ethnic, race, and language of staff are indigenous to the target community. Potential staff candidates who may work in the program have extensive experience in implementing school-to-career and special education programming, as well as curriculum development, staff development, and research. Although agency personnel policies prevent us from hiring staff without the benefit of job advertising, interviews, and related candidate background assessment processes, LRS has allowed us to identify existing special education staff who will likely be recruited to apply to work in the program and who represent the qualifications desired by the BAC to fill the Chance 4 Success staffing positions. An existing employee of the LRS who holds the desired qualifications of the Program Director for educational services and data management is Ms. April Broadway. Ms. Broadway has worked as a Special Education Teacher serving special needs students for a total of 6 years. Ms. Broadway holds a Masters Degree in Middle Grades Education from Appalachian State University in Boone, North Carolina as well as a certificate in Special Education Cross Categorical Studies from the University of North Carolina at Greensboro, North Carolina. As the former Exceptional Children’s Coordinator for a local school district, Ms. Broadway was responsible for administering IEP’s, special education screenings, student post-school outcome transition plans, supervising teaching staff, and coordinating/managing a large grant budget.  She also has expertise in developing and implementing IEP’s, serving as a career preparations teacher, and school transition coordinator.  Further, Ms. Broadway has served in higher education as an assistant dean of admissions and is well versed in career development and placement services.  Ms. Broadway’s continuing work in the field of special education has further provided her with exceptional program management and grant coordination experience.  Ms. Broadway has worked for several years as a consulting guidance counselor for a public charter school, which required her to serve on the school Transition Team, and to coordinate and provide extensive guidance and instructional services to special education and other at-risk students. During the past 3 years, Ms. Broadway has completed professional development training sessions on the topics of “federal IDEA - special education regulations,” “transition planning for post-school outcomes,” and “life centered career education”.  Ms. Broadway’s experience makes her exceptionally qualified for the director position as she has worked with local government and community service agencies to establish a successful education transitional outcome support service system for local special education students.  

     Ms. L. Aynn Daniels will serve as the program manager.  Ms. Daniels has over thirty years experience in program development, implementation, evaluation, and management working with a leading academic medical center.  She also worked with public schools and scout troops to coordinate health careers exploration activities.  Over the past five years she has been a consulting director of student services and high school studies at a public charter school.  Through this role she has worked extensively with at-risk and exceptional/special education students in grades 6-12 with guidance, career exploration and community-based placement activities.

     (B & C)Qualifications and Training of Key Personnel: Please see the revised budget narrative for a description of the qualifications of each staff member. All proposed program staff hold education licensure through the State of North Carolina in the realm of special education as well as Masters Degrees in special education related fields.  Each staff member holds no less than six years experience in serving special education students who are members of traditionally underserved minority groups and have exceptional track records in assisting their students meet education and job skills related goals.  It is important to note that a variety of training will be provided to these and other staff of the program to continually build their instructional and service expertise. At least 4-5 full days of training per year will be coordinated for Chance 4 Success staff by developers of the program model and curriculum to cover such topics as: integration of career and academic content standards in the classroom curriculum; job skills development for the special education student with extra-ordinary special needs: multi-sensory instruction, discrete trial training, and instructional best practices; developing life and independent living skills as part of the classroom experience; transition planning and monitoring: best practices for accomplishing post-school outcomes; curriculum management and assessment practices built around student training and skill needs; best instructional practices of the Chance 4 Success curriculum offerings; and much more. Each training will be followed up with a booster session (to be scheduled in the Spring of each school year) which will take place via the internet or onsite to help support staff in practicing and re-visiting training content. If our budget allows, we will also arrange for masters level practitioners from our training partner agencies to provide quarterly “practitioner coaching” as its practitioners model instructional strategies and “best practices” in the Chance 4 Success classrooms. While onsite, practitioners will observe/evaluate existing classroom instruction (by means of skills/competency assessments and observation tools) and offer guidance and demonstration to staff and leadership to support the continuous improvement process.
    (D)Use of Staff to Achieve Grant Obligations: Please see revised budget narrative for a description of each staff member and their duties. 

    (5) Budget and cost effectiveness (10 points). 

(i) The budget is adequate to support the project; and 

(ii) Costs are reasonable in relation to the objectives of the project. 

= In order to successfully carry out and sustain the Chance 4 Success program, it is essential to utilize and build upon the existing resources in the target community. The proposed Chance 4 Success program will therefore be implemented in coordination with a variety of partners and related community initiatives including those listed in the chart under section one.

     As demonstrated in the partnership descriptions above, a variety of donations have been promised as in-kind matches to the program. Please see the revised budget narrative for a detail of the committed in-kind funding. Funding streams from which these resources come from include federal Community Development Block Grant monies (covers the cost of the donated classroom space, utilities, and maintenance of public facilities), federal Enhancing Education Through Technology NCLB monies (covers the maintenance and use of school computers and instructional technologies), federal IDEA monies (covers the partial personnel costs of the administrator and teachers’ time for those staff supporting the program who are current employees of the schools), federal Title I and Title IV monies (applied to cover the staff time and materials cost to implement the evening parenting workshops); and allocated Department of Education dollars (to be applied by our partnering post-secondary institution to cover the partial cost of the adult basic education courses, related materials, and cost for use of the university one-stop career center for enrolled Chance 4 Success students to access). As described below, other funds may be sought from NCLB discretionary sub-grant competitions, such as the 21st Century Community Learning Centers grant, to further support and expand the Chance 4 Success program throughout and beyond the PWI funding period. Cost-efficiency through local resource-leveraging is essential in the design of the proposed initiative, which features a cutting edge, scientifically-based program model that will be implemented successfully in a generally resource-poor, isolated community setting. Grant funds are requested primarily to support intensive capacity-building during an initial 3 year period (i.e., staff professional development/planning time, program start-up staff, curriculum purchases, establishment of the training courses). The BAC anticipates that the overall impact of the grant - and the program itself – will continue long after this initial funding period of 3 years is over. There was no choice but to keep program costs as reasonable as possible due to the limited duration of funding and strong need for the services. 

      The lead fiscal agent has strategically designed a program budget which will pick up a significant portion of the matching and operating costs of the program each year until the program is fully infused into the operational budget of LRS, the schools, and partner organizations. The following resources have been committed to meeting the “grant funding gap” after grant funds have expired: Title I and IDEA funds to cover partial staffing as well as future curriculum and material costs; EETT funds to cover equipment maintenance and technology costs; and Carl Perkins and Gear Up funds to cover student transportation, career fairs, and additional staffing costs; and other funds described above and in the budget narrative. The student population targeted in the proposed Chance 4 Success program represents a group that is abnormally at “high-risk” of underachievement and academic failure within a general student population which is already at-risk due to high poverty and other factors described in section 1 of this grant narrative. The Chance 4 Success program has been designed to directly provide these students and their families with the full array of intensive interventions and supports they need in order to enhance academic achievement and career readiness in the most cost-effective manner possible. Specifically, the lead fiscal agent is requesting grant funding in the total amount of $900,000 (this includes all 3 years) and has acquired resources to match the request (please see budget narrative for a description of the match). Program implementation costs are relatively low, considering the significance of the long-term outcomes of the services to be provided. These outcomes include: improved student academic achievement; higher rates of graduation and education completion; substantial increases in the percentage of individuals with special needs who have been placed in competitive employment positions; increases in the weekly earnings reported by employed PWI participants; a large proportion of students with special needs who demonstrate long term employment retention and growth in earnings; higher rates of college and vocational enrollment, persistence, and graduation; reduced community poverty rates; reduced proportion of welfare dependent residents; increased literacy and academic proficiency levels and education in the community at large; increased employment rates in the targeted community; and an improved local economy. The direct cost benefit ratio projected for the program is $6,818 per student participant which breaks down to $900,000 in requested grant funds divided by 132 participating students. We anticipate that there will be at least 100 retained career placements over the program period which further breaks down to $9,000 per career placement, which is low due to the Lead Fiscal Agent and its partners’ commitment in covering much of the operational, facility use, and technology costs of the program. Grant funds will cover the support and direct services personnel and minor supply costs to implement the program during the 3 grant years prior to the schools and the BAC absorbing the program into their operational infrastructures.
     Lianda Resource Solutions and its co-applicant have established a community-wide network of support that includes the involvement of several local partners who have committed hundreds of thousands of dollars in donations and in-kind resources to the program. The continual commitment of resources and buy-in for Chance 4 Success will help us meet our sustainability goals. During the planning phase of this grant program, BAC members worked together to establish a comprehensive sustainability plan that will be deployed for the purpose of continuing programming and funding beyond the 3-year grant cycle. Sustainability strategies will include:(The Lead Fiscal Agent’s grant management team will offer to coordinate a series of grant planning meetings with the BAC and full Chance 4 Success staff that will cover grant reporting, accountability requirements, and funding sustainability requirements. Attendees will sign a pledge of support document - indicating that they will give at least one hour of their time, each month, to supporting the program by engaging in grant planning and development activities.(The grant management team will facilitate a three-part training session with the BAC where it will review student achievement and performance data and indicators, existing service strengths and weaknesses, and service goals and priorities as they relate to needs data and service gaps. The BAC will be asked to re-develop a logic model that aligns service priorities with upcoming grant competitions and funding opportunities which will act as an annual “schedule” for grant development.(BAC members will work with the grant management team to request relevant RFP’s/RFA’s for grant competitions that aim to sustain the Chance 4 Success program beyond the funding cycle. All applications must be reviewed and approved by the BAC which will serve as a process to ensure that funds will not supplant existing grant funds or be used to pay for non-priority services.(The BAC will attempt to develop and submit at least 2 grant proposals for federal, state, and local funding, per year, in order to sustain or expand the Chance 4 Success program. Funding, for example, may be requested from the national Mentoring Program competition as well as the 21st Century Community Learning Centers grant competition.(The BAC will work with the collaborating schools and community agencies to identify internal and external funds that could be used to sustain the program. Funds may include Title IV, IDEA, entitlement, and other grant revenue that could be used to continue this essential initiative as a long-term solution in the target region. In order to continue buy-in and support for the program, the Consortium will be responsible for making community presentations to stakeholder groups on the scientific results of the program and the program benefits for children and families. The impact of the program will justify continuation among the community and its leaders.  

     Chance 4 Success has been designed to help assure that its most essential features will be effectively sustained beyond the requested period of grant funding. Each of the Chance 4 Success staff members will be trained to assume the role and responsibility of an instructional and program leader - capable of serving as a mentor to new teachers and program staff throughout and beyond the program period. As the Chance 4 Success staff return to their offices from the professional development that will be offered throughout the program, they will help perpetuate lessons and best practices learned by infusing a fresh vision of content comprehension, along with innovative strategies for special education and career instruction into the curricula they implement during their regular day courses – as well as the after school program period. Their heightened understanding of the essential components that comprise state academic and career development content standards will enable them to serve as on-site resource persons whenever faculty colleagues need information and assistance in working with students or families. This type of peer-to-peer and just-in-time availability of trained assistance is widely recognized as an effective tool for integrating grant programming into the daily operations of schools. The program staff trained through Chance 4 Success will gain newfound confidence in their grasp of subject matter, as well as fresh enthusiasm about one’s ability to teach in an engaging manner. This confidence and enthusiasm will radiate contagiously among all faculty teaching special education courses at the schools. Custom-developed resources also useful beyond the period of program funding will include videos of lessons taught during the Chance 4 Success courses and model lessons demonstrating best practices learned through professional development. Through this strategy for relaying instructional techniques and content, the life of the program will be sustained over a span of many future years on a self-perpetuating basis that does not require further investment of grant funds.

     Incorporated within the evaluation plan will be the identification of the most effective techniques for delivering the training-focused subject matter and placing students in long-term careers. By distilling the essence of this program through a research process, the BAC will be able to focus on key factors for success and replicability across a lengthy period of sustainability. Supporting our program replication and sustainability efforts will be the third party evaluation team from RAEI which will be paid for by the grant funds. An annual budget line item of $30,000 has been requested to pay for the flat fee estimate for the time of the third party evaluator and her research team to be contracted to perform the evaluation duties and reporting as mandated by the grantor. These duties will include the coordination of process and outcome evaluation systems – as well as the annual performance indicator-focused reporting required by the grantor. The intent of these evaluation services will be to document the scientifically-based benefits of the program so that it can be used as a potential content-specific replicable model among other schools and communities throughout the United States. In-kind resources donated by the RAEI team have been promised to the program and include the evaluator’s in-kind contribution of office/data entry assistants, purchasing of survey instruments, and the cost associated with hosting and coordinating a computerized (online) system that allows for surveys to be completed online and forwarded to the evaluator via the evaluation agency’s secured server.
     A large portion of the federal share of the budget for Chance 4 Success will be used to cover personnel expenses. Specifically, grant funds are requested and will be used to cover the cost of one full-time Program Director, Counselors, and Career Instructors. It is vital to accomplishing the objectives of the program that these personnel are included and paid for by the grant during the first 3 program years. These personnel will, for example, be responsible for helping organize the BAC forum, will be responsible for carrying out student transition plans and case management duties, providing direct instruction in the career development areas to Chance 4 Success students, and providing job placements and monitoring activities to student participants. The lead fiscal agent has arranged for several of its own (and its partner) staff members to volunteer portions of their time to help work in the program through planning, direct instruction, and clerical roles. For example, at least 4 members of the LRS and schools’ special education transition teams will provide 10% of their time to help facilitate the IEP and transition plan development components of the program. Moreover, at least 12 members of the schools’ education and school level teaching staff (as well as BAC business industry partner staff including the BAC Board President) will provide 10% of their time to provide support to the Chance 4 Success Career Instructors in aiding in the classroom instruction of students and planning activities required of the BAC as described in the project design section of the management chart, above. Finally, several clerical members of the schools’ secretarial pool will provide 10% of their time to assist in record keeping and reporting related to the grant requirements. These in-kind personnel are also vital to accomplishing the activities and objectives of the Chance 4 Success program as is articulated in the project design section’s management chart. Throughout the program period, the grant funded and in-kind staff members will be responsible for facilitating BAC capacity building activities, employer outreach and education sessions, and the Chance 4 Success job training and placement related services to 132 local special education students (as well as employer beneficiaries from throughout the target community), which will result in 100 students with disabilities achieving long-term competitive employment. The budget is based on the established pay scales and procurement costs associated with each budget line item and is adequate to support the comprehensive activities described in the program design section.

    Travel is another significant line item of the budget that is needed to accomplish the goals and objectives of the program. In addition to travel funds budgeted to pay for the program leadership to attend the national grantees meeting (or national conferences on workforce development topics related to individuals with special needs), in-state travel funds are requested for the purpose of transporting students to/from their job sites. Travel expenses additionally cover the travel associated with field trips to employer sites and the university. Such travel support will be necessary for many of our students to attend their field apprenticeships and job placements as few will have their own personal transportation available.
     A minor grant request has been budgeted to cover the cost of the general office supplies that will be used by Chance 4 Success staff, including paper, pens, student portfolios, printer cartridges, etc. A large annual in-kind contribution has been obtained for the purpose of covering a variety of donated items (i.e., desks, file cabinets, office chairs, phones, other office equipment) to be used by program staff from the schools and LRS offices to furnish staff offices and communication needs. An additional rather large annual grant request line item under the category heading of materials and supplies will cover the cost of purchasing curriculum licenses (or subscriptions) for each of the participating students (covering 44 students per year x 3 years), which includes the SCANS skills-focused reading and writing remediation instructional technology curriculum; the SCANS skills-focused math remediation instructional technology curriculum; the Life Centered Education: A Competency Based Approach Curriculum; the Clerical/General Office Curriculum; the Food Service and Hospitality/Tourism Pathway Curriculum; the Retail/Inventory Service Pathway Curriculum; the Trail and Agricultural Maintenance Service Curriculum; the Child Development Assistant-Recreation Specialist Curriculum; and the Trained Mechanical Assistants Pathway Curriculum. These curriculum purchases are vital to accomplishing the goals and objectives of the program as they will help define needed classroom learning objectives, content, and instruction to fulfilling the job skills development and training components of the program. It is important to note that a significant portion of the technology costs associated with the program will be donated by the schools, partners and LRS. As is described in the project design, computers will be a regular part of the training and summertime SCANS courses. The computers that will be used by students will represent an in-kind resource donation, please cross reference the revised budget narrative for a breakdown of all in-kind. 

    The classroom and training facilities to be used in the program will further represent an in-kind donation. As described in the attached budget narrative, the schools, university, and BAC business partners will cover the cost of rent, janitorial services, and utilities costs for facilities used during the training and field-based learning components of the program.

     The training and professional development of staff will be important to accomplishing the goals and objectives of the program – due to the research-based fact that nothing is more closely tied with student achievement in the classroom than the skills and qualifications of the classroom teacher. Therefore, we are requesting an annual grant line item to cover the cost of training by the selected curriculum vendors (which includes trainer time, travel, and per diem costs bundled into the training estimates). The SCANS-Academic Curriculum and Career Curriculum trainers are planned to coordinate a total of 4-5 training days (and practitioner touchbacks) each program year – which will include an overview of academic and state defined career content standards, instructional and curricular management practices, and other best practices for preparing students with disabilities for long-term competitive employment. Additional minor costs are requested to cover the partial time of the summertime SCANS instructional faculty from the university to coordinate the courses describe under the SCANS objective, however, the majority of the costs associated with these activities will be matched through in-kind resources from our university partner. 
     Please cross reference the program design chart as well as the revised budget narrative which outline the key program objectives and activities in relation to the budget line items that are needed to accomplish the documented project commitments.
(6) Project evaluation (10 points). 

(i) Evaluating project operations and outcomes; 

(ii) Involving the BAC in evaluating the project's job development, job placement, career advancement activities, and, to the extent included as part of the activities to be carried out by the project, job training activities; 

(iii) Meeting the annual evaluation reporting requirements in §379.21(a)(6); 

(iv) Determining compliance with the indicators; and 

(v) Addressing any deficiencies identified through project evaluation. 
   The proposed Projects with Industry grant and Chance 4 Success program venture to be implemented by Lianda Resource Solutions incorporates an evaluation and accountability plan that includes rigorous outcomes and benchmarks to measure the impact of the Chance 4 Success program and its activities. The evaluation plan that follows delineates measurable results and outcome-based objectives – designed to increase the number of students (ages 16-22) with special needs who participate in job training, job placement, and long-term paid employment situations that lead to economic self-sufficiency. Likewise, measurable objectives aimed at quantitatively improving students’ academic skills, soft job skills, and workforce defined skill sets are also included in the evaluation design. Finally, the evaluation plan presents these measurable results and outcome-based objectives as well as annual targets and performance indicators that will be used to document progress towards meeting program goals and objectives which have been determined in response to the comprehensive labor market-related needs assessment, as is described in section 1 of this grant proposal. The plan set forth in the Chance 4 Success evaluation describes the specific research and evaluation methods that the proposed program will use, together with an explanation of why the methods identified are most appropriate to assessing the program’s success in confronting the issues which this proposal addresses. Completion of the program evaluation following the strategies described will help the Business Advisory Council – on behalf of the Chance 4 Success program - to build a body of findings that is reproducible, cumulative, rigorous, and usable to the federal Department of Education and future replication sites throughout the United States. 

     The comprehensive evaluation conducted as part of the Chance 4 Success program will be deployed under the direction and coordination of Dr. Kerry Vachta from RAEI (a regional education and research firm). It is important to note that the schools and local university partner of this grant believe that it is important to use an independent, third party entity for evaluation as opposed to a research member of the local university staff, in order to avoid conflict of interest and other influences that could potentially skew the evaluation results. The Evaluator and her associates have successfully evaluated over 75 state and federally funded grants related to education, career technical preparations, and the employment and training of special needs populations. Specifically, the Evaluator and her team have served as external evaluators and principal investigators of several IDEA grant funded research and demonstration projects including Projects with Industry grants, Special Education-SBIR grants, as well as several Carl Perkins, Community Technology Centers, Tech Prep, and Gear Up grants with program designs targeted at serving individuals with disabilities. Credentials of the evaluation team include, but are not limited to, a PhD in applied statistics; 20+ years of experience as statisticians; publications in mainstream scientific journals on subject matter related to the Projects with Industry program design; and university degrees majoring in the special education domains. The Evaluator and her associates specialize in conducting research on the effectiveness of workforce training programs and their impact on student achievement, job satisfaction, job performance, and their environmental impacts throughout an effected community. The Evaluator has a broad background in qualitative and quantitative research methodologies to determine the effectiveness of program processes and outcomes. Her data-collection experience includes the use of focus groups, direct observation, surveys, interviews, and reviews of archival records, including student performance data. Primary statistical analysis software used by the evaluation team includes SPSS (and specialized modules for power analysis and causal modeling), Excel, and HLM5 for multilevel modeling. The RAEI team will be supported by the schools, LRS, and active Business Advisory Council partners in its evaluation efforts. These partners are exceptionally qualified to support the evaluation process as each has committed to sharing data with the evaluation team– and as the combined partnership reports extensive experience in meeting 100% of grantor’s requirements by means of high quality programming and sound evaluation procedures. School level technologists and administrators are just a few of the staffing resources that the schools and partners have to support RAEI in accessing archival and other coded data needed for program reporting. Moreover, all staff who will be hired to work in the Chance 4 Success program will be trained on how to administer surveys, privacy issues, informed and active consent, and other evaluation protocol so that they may also support the evaluation process as needed. RAEI has extensive experience and expertise in all aspects of the program evaluation, including extracting quantitative data from NC schools’ management information systems and working collaboratively with personnel throughout the schools and BAC to collect data to meet reporting requirements. The proposed evaluation plan has been designed in as cost-efficient a manner as possible so that the majority of funds will be concentrated on direct services. 

     Summative and formative evaluation – using sound design and methodology as well as quantitative and qualitative data collection processes - will be conducted under the direction of the Evaluator and her team as based on identified goals, objectives, and established performance parameters of the Chance 4 Success program. The proposed evaluation plan will specifically address the following questions: (1) Did the program participants gain employment in their field of interest as a result of the program? (2) Did the program enable the target population to achieve improved academic proficiency and state career readiness content standards in comparison to a control group? (3) Did the program have impact on the employment and economic trends of the target region?  (4) Did local employer’s hiring and recruiting practices change as a result of the program? (5) Did the percentage of individuals served who were placed in competitive employment change as a result of the program? (6) Did the average amount of weekly earnings reported by program participants change as a result of the program? (7) Did the percentage of previously unemployed individuals served by the program change as compared with the control group? (8) Did the employment retention level of program participants change as a result of the program? (9) Did the program successfully meet its goals, objectives, activities, cost-per-placement projections, and capacity building obligations on time and within budget? Pre-and post-intervention methodology and repeated measurements will be used in the evaluation. A set of pre-defined outcome indicators – which are fully inclusive of the performance measures and indicators described in the PWI RFP - will be tracked throughout the 3-year program timeline. This will facilitate the feasibility of the evaluation and replication of the program evaluation by other schools. The outcome indicators for the program are: employment status of students, student academic proficiency compared to state standards, student job readiness proficiency compared to state career readiness standards and employer defined skill sets, job satisfaction, employer satisfaction with Chance 4 Success students, employment rate reported among student population, employment and labor rates and trends of the target region (overall percentage of individuals with special needs in the workforce, pay equity rates of individuals with special needs compared with able bodied workers in similar jobs, self-reports from employers on the level of workforce diversity practices and knowledge of anti-discrimination laws). Moreover, it will be essential that the process and outcome evaluation system include the identification of the outcome indicators required by Projects with Industry to determine future funding allocations, which include student placement rate, change in earnings, percent of students placed who have significant disabilities, employment retention levels, percent placed who were previously unemployed, and average cost per placement. 

    The proposed summative evaluation strategies have been developed as a mixed, quasi-experimental evaluation design, meaning that several varied methods of data collection and courses will be administered simultaneously. A mixed methods approach is essential because various data (both qualitative and statistical) are required to address the above evaluation questions effectively, and to build a rigorous, cumulative, reproducible and usable body of findings. One challenge to developing such a body of findings is credibility; however, the proposed use of different sources, data collection methods, and valid instruments will provide opportunities to triangulate and thus verify data and findings. The specific outcome evaluation methodologies and strategies that will occur over the 3-year grant period are described below in context to the Chance 4 Success objectives:

· Objective: By the end of the first quarter of the program, the Chance 4 Success Program Director, in collaboration with business, industry, school, and labor rehabilitation services partners will expand membership and revitalize commitment to the Business Advisory Council so that it is representative of key industry partners who are able to employ a diverse workforce that is inclusive of Chance 4 Success graduates.
      Evaluation Strategies: Although it is not key to the outcome performance measures and reporting called for in the RFP, we feel that it is essential to assess and track the capacity and growth of the BAC over the course of the program. Indicators of growth and increased capacity will ultimately lead to the ability to sustain the program overtime and enable the replication of the program among BAC business partners. Therefore, the evaluation team will hold a series of meetings with the BAC – during the first weeks of the initial grant period – to develop a home-grown assessment of consortium capacity. Sample questions, layout, and scaling techniques may be taken from validated instruments, such as the Communities that Care Resource Scan – but will be customized by our evaluation team for the BAC. Questions that will be included on the inventory may include, but will not be limited to, number of members, membership type/categories, breakdown of current and future financial and resource commitments to the program of each member, member roles, qualitative descriptions of existing and future sustainability strategies, program replication goals and accomplishments to date, etc. The assessment will be completed by each BAC member during the first quarter of the program, and at the end of each program year. Data collected will enable the evaluation team to develop a case study on the growth and capacity changes of the BAC – as well as investigate the connections between the BAC’s involvement and how it effects the accomplishments and success of the program activities. 
     In an effort to determine if the activities described under the objective were accomplished (as detailed in the proposal narrative above), the evaluation team will additionally establish a process evaluation system in which all activities required to be completed in the grant will be assigned a physical tracking element (i.e., sign-in sheets, minutes of meetings, copies of training handouts) which will be kept on file to provide documentation that the activity was accomplished. The evaluation team will create a spreadsheet type database that will list program activities – and their deadlines – which will be used by program staff to make regular updates in order to compare what has been accomplished to what needs to be accomplished and by when. Comparison of progress to contract obligations will further enable the evaluator to assess the fidelity of program activities to what was originally proposed. Because it is often the case that grants are awarded several months after the development of the proposal – and due to issues with staff turnover, etc. – a common problem involving grant program implementation – in general – is maintaining fidelity to the original program design. The bi-annual fidelity checks performed by the evaluator (and the monthly checks using the database that will be performed by the BAC) will help to reduce and hopefully eliminate this common problem. The process evaluation system is described in greater detail, below, in the process evaluation section of this proposal. 

· Objective: A minimum of 132 RCPS special education students (over half with a severe disability) will demonstrate increased competency in the areas of life skills, social skills, independent living skills, state-defined career-job readiness competency standards, and local employer-defined job skill sets after participating in the Chance 4 Success classroom-based and job training focused services (as determined through comparative assessment of the pre/post workforce readiness inventory data).

· Objective: A minimum of 100 RCPS special education students (over half with severe disabilities) will be placed in steady, integrated, employment positions in which they will be compensated at or above minimum wage with an employment retention rate of at least 6 months or more. (note that the 100 placements will annually break down to 20 in year 1…30 in year 2…and 50 in year 3).
· Objective: During the summer months of each program year, a minimum of 20 Chance 4 Success students (for a total of 60 over the 3 program years) will demonstrate increases in literacy, language, and academic skills defined by the SCANS report to be vital to career advancement - by completing at least one of the Adult Basic Education courses that will be provided on the school campuses by the university One Stop Success Center.  

      Evaluation Strategies: The activities described under these objectives are comprehensive and range from job training activities to family outreach and education. The evaluation team has therefore determined that several outcome evaluation instruments will need to be identified or customized for use during the program period – in order to gauge the impact of our programming in each key service domain. The first of such surveys that will need to be developed and used involves the assessment of the transition team practices in comparison with North Carolina IDEA transition programming competencies. Upon award of the grant, the evaluation team will hold a series of meetings with the site based transition teams to customize and develop a “PWI Inventory” instrument – which will be based and adopted from an existing validated instrument put out by North Carolina Transitions Council called the “Transition Team Process Check Sheet.” Please note that the validated instrument will need to be only slightly augmented to include additional questions and competencies on Chance 4 Success transition teaming activities, which will help support the process evaluation component of the program as well. The inventory will be both quantitative and qualitative, and most of the data to determine whether the program is achieving GPRA objectives will be collected through the PWI inventory. Quantitative questions will involve a chart of best practices and state-defined transition team competencies listed; for example, every student of special education must have at least one career goal listed in his/her transition plan by the time he/she turns the age of 16. On the chart, the transition teams will be required to report the number of students who have met this competency as well as the other competencies listed in the chart. Qualitative data will also be extracted on the inventory through a variety of questions that solicit the transition team’s progress in relation to other state-required IDEA activities and best practices. The inventory will be completed by the transition teams during the first quarter of the program, and at the end of each program year. Data collected will enable the evaluation team to determine if IDEA requirements are being met and the fidelity level of program practices with IDEA requirements. A case study analysis could also be conducted that would match program weaknesses and failures with activity gaps of the transition teams – in order to assess the importance of a seamless transition teaming service system.

     A second instrument that will be used by the evaluation team will be the validated Career Interest Survey from CDM-Harrington-O-Shea Career Decision Making System – combined with the Multimedia Work Activities Inventory from the American Guidance Service Secondary Special Needs products. The combined instruments will be administered by program staff to the students prior to each participant’s entry into the Chance 4 Success program. The instruments will collect information from the student on his/her knowledge of available job opportunities, knowledge of job appropriate skill sets per different types of jobs, self-reports of life-social-and independent living skills, knowledge and practices of soft skills required for jobs, knowledge of common workplace policies and practices, attitude toward work and self-sufficiency, self-reporting of job skill related strengths and weaknesses, current employment status, current hourly wage, duration of employment status, job satisfaction levels if employed, a qualitative and quantitative reporting of career goals and aspirations, and job interest in context to the training domains and careers tied to the Chance 4 Success program. In addition to students completing the survey prior to entry into the program, every student will additionally complete a scaled down version of the survey (concentrating on employment status, job satisfaction, and wage reporting) in quarterly intervals after each has graduated from the training component of Chance 4 Success, up until September 2008. Data collected will enable the evaluation team to gauge each participant’s career interests, compare if the students are being trained to work in their field of interest, track each student’s perception of his/her job readiness and skill strengths, and assess job satisfaction. The survey will also help the evaluation team track the required performance measures of the grant dealing with employment status of students, student job readiness proficiency compared to state career readiness standards and employer defined skill sets, job satisfaction, employment rate reported among the student population, student placement rates, change in earnings, percent of students placed who have significant disabilities, employment retention levels, and the percent placed who were previously unemployed. As with all of the surveys described in this proposal, an active permission and informed consent process will be carried out with the student’s family prior to survey administration. Special supports will also be provided to students who may need assistance in comprehending and completing the surveys, which may include but will not be limited to: one-on-one oral question and answer via an interview type setting, the use of assistive technology, and Braille. As all students’ privacy will be protected through a coding system, the codes of each student will be compared with codes inputted into the grant management information system. The comparison of survey output with MIS output will be manually performed by the Program Director to ensure that the wage information, placement and retention information, and demographic information (i.e., ethnicity, gender, disability type, etc.) is accurate – without violating student privacy.

     It is important to note that the program staff will form a student progress portfolio for each Chance 4 Success enrollee, that will include information on the student’s overall career interests, copies of the student’s career and transition plans and IEP’s, copies of notes of all meetings between the student and staff, student progress and course schedules, and other forms of communication logs that include correspondence with employers, etc. The portfolios will be continually developed from the point the student enters the program to the end of the program period. These qualitative portfolios will not play a large role in the evaluation plan, but may be used by the evaluation team to provide an appendix to the annual evaluation report of anecdotal commentary of student and staff successes. These type of commentary – used in addition to output reports of surveys and inventories - will also be shared with the BAC and staff to help identify potential service gaps, consumer satisfaction issues, and programming strengths and weaknesses – so that appropriate modification can be made.

     For the outcome evaluation component of the evaluation plan, the RAEI team will collaborate with the schools to extract existing source indicator data from the schools’ management information system. Data, such as annual student achievement test scores in core subject areas, GPA, and classroom grades will be collected systematically as these data are updated each year in the MIS systems. Specifically, student achievement scores are only updated once each year; GPA and classroom grades are updated quarterly. These data will be tracked by the evaluator for both a control and an experimental participant group to determine – long-term – the impact of the program on student achievement levels. The target population/experimental group is defined as the 132 (ages 16 to 22) enrolled special education students of the participating schools who have received Chance 4 Success services. The control group will be comprised of approximately 100 special education students (ages 16 to 22) who will be selected from schools that are also located within the state of North Carolina that host demographically and economically similar populations to the participating schools. The matched comparison group design will be implemented by RAEI and the Program Director by 1) recruiting a comparison cohort of students from schools with similar populations. 2) Defining the comparison cohort as special education students, ages 16-22, of the comparison schools and recruiting this population for participation. 3) Collecting baseline and post student level data (state test scores, GPA, classroom grades) from both the Chance 4 Success program experimental cohort (for those students enrolled in program) and the matched comparison schools. As time and resources allow, the career interest surveys, described above, will also be collected on a pre and annual basis from the control group to make comparisons between the control and experiment cohorts for the following indicators: career interest, life-social-job skill levels, employment rates, earned wages, job satisfaction, and job retention. 4) Consider and allow for statistical control for relevant pre-existing differences; and 5) comparing the student achievement and other selected data indicators of the Chance 4 Success participant cohort with the matched comparison student cohort. Obtaining a set of matched comparison schools that are reasonably similar to Chance 4 Success participant school will be accomplished through a two-step process. First, given a pool of candidate schools selected by school administrators, the Evaluator will identify a set of initial school candidates with similar demographic profiles by analyzing national databases like the Common Core of Data (CCD), specifically the Public School Universe File. In addition to matching on locale codes, the quality of a potential match would be judged on the basis of known predictors of academic performance in core subjects. Relevant school characteristics available from CCD would include percent free lunch eligible students; teacher turnover and qualification rates; percentage and type of students with disabilities, ages 16-22; Title I status; type, level and size of school; racial/ethnic composition; pupil-teacher ratios, etc. Second, the evaluator may choose to interview candidate schools to determine the similarity of their current training programs against the Chance 4 Success initiative. It is preferred to select schools that do not have similar training offerings as Chance 4 Success. From the best matched pairs of schools, the control group of at least n=100 will be formed. Because the tracking and access to data is critical, both the control and experimental group schools may be provided with a small stipend to recruit a staff member to partially work in the program as a site level Data Manager, to be compensated with grant funds. These staff will be responsible for working with the school testing offices to maintain an MIS database of student achievement results and to generate raw data reports for the evaluator as needed. 

     A third instrument that will be developed by the evaluation team will be the On-the Job Performance Assessment, which will adapted from a similar validated Gear Up survey that was originally created by the University of North Carolina. The instrument will be administered by the Counselors during their observation and coaching visits to the students’ job sites. The assessment will collect information on the Counselors’ observation of student on-the-job skills and demonstrations of employer skill sets, punctuality, team work skills, social skills, ability to work in an integrated environment, communication skills, ability to follow directions, ability to work with supervisors and peers, grooming, attitude toward work, expressed job satisfaction, and demonstration of soft skills. When a student graduates from the classroom training part of the program and is working at least a part-time steady job which was a result of a Chance 4 Success placement, the Counselor will make regular visits to the job site to monitor the student’s on-the-job progress, troubleshoot employee-employer issues that may arise, and complete the observation assessment on a consistent schedule (every 4-6 months) throughout the duration of the program period. The survey data will be scaled along with the career interest inventory data (described above) to provide multiple data sources that verify the following performance measures: employment status of students, student job readiness proficiency compared to state career readiness standards and employer defined skill sets, job satisfaction, employment rates and retention, etc. There will also be a “second half” of the assessment that will be completed independently by the student’s job supervisor/boss on the same schedule as the Counselor’s On-the Job Performance Assessment. The employer assessment will ask very similar questions as the Counselor’s assessment – and will require completion during an employee observation session. The employer assessment portion will also request documentation of wage, salary, employee recognition and promotion events – which will be used to validate wage and other performance indicators required by the grant. Immediate feedback from the employer assessment will be vital to our success. Such data will be systematically shared with staff, Chance 4 Success students (during job coaching sessions and monitoring visits), and the BAC for the purpose of troubleshooting potential skill and placement weaknesses and adjusting the training programs, curriculum, and other elements of the program in order to continually enhance student preparation and success in their job placements.

    In an effort to determine if the activities described under the objectives were accomplished (as detailed in the proposal narrative above), the evaluation team will additionally establish a process evaluation system in which all activities required to be completed in the grant will be assigned a physical tracking element (i.e., student enrollment forms, transition plans, student portfolios, etc.) which will be kept on file to provide documentation that the activity was accomplished. The evaluation team will develop a spreadsheet type database that will list program activities – and their deadlines – which will be used by program staff to make regular updates in order to compare what has been accomplished to what needs to be accomplished and by when. Comparison of progress to contract obligations will further enable the evaluator to assess the fidelity of program activities to what was originally proposed. The process evaluation system is described in greater detail, immediately below. 

     Results-based summative data collected from each of the above evaluation strategies will be coded, aggregated, and scaled to establish a baseline “profile” of the testing group(s), which will be shared with the BAC. The BAC will then work with the evaluator to establish mid-annual and annual benchmarks for performance/progress that align with the program goals, objectives, and outcomes. As these data profiles are updated regularly throughout the program period utilizing new data collected from the control and experimental cohorts, the profile outcomes will be compared to the benchmarks and performance outcomes of the program at regular BAC meetings to identify performance strengths, weaknesses, and needed modifications in a cycle of continuous improvement.
   The key purpose of the formative evaluation component of the program will be to provide Chance 4 Success administration and staff with information on the progress of the program to help ensure the program is being successfully and effectively implemented, on time and within our defined commitments. The Evaluator will further accomplish this by monitoring, surveying, and documenting the implementation of the program as it operates over the course of 3 years. As described above, students selected to participate in the Chance 4 Success program will be surveyed periodically along with a control cohort. Similarly, the perspectives of school principals, BAC members, and staff will also be tapped through periodic surveys. For example, staff and administrator surveys may be developed to measure teaching competencies/best practices and delivery of training, and staffs’ satisfaction with the training received, and the perceived benefits of the professional development offerings associated with the program. Such surveys will explore the extent to which the program related training opportunities have improved teacher’s content area knowledge of courses related to the program, use of research-based instruction-curricular management – and assessment practices, and the alignment of the Chance 4 Success curriculum with state career standards and best practices. The school principal and program administrators may also be surveyed about administrative concerns and problems regarding the implementation of the program, as well as perceived benefits to the school with a sample of staff to administer in-person interviews and to collect portfolios of course products that can be assessed in-depth using rubrics developed for this purpose. The surveys will be administered through a combination of methods (focus groups, online, etc.). Trends in the survey data over the 3 years for each respondent group will be examined for matched pairs. One-day site visits will also be conducted by the Evaluator. During each site visit, the Evaluator will prepare a case study report which will be subjected to a cross-case analysis to determine fidelity to the program design and best practices. The “qualitative” component of the evaluation plan will be carried out as the evaluator observes the professional development sessions, observes classroom instruction delivered to Chance 4 Success participants, interviews students and staff, and participates in on-the-job performance observations. Program staff will be evaluated by peers and administrators using Baldrige quality tools so that they are held accountable for their commitment towards continuous improvement.  

     A consumer and staff satisfaction evaluation system will also be employed under the advisement of the third party evaluation team. During every key program activity, student and parent consumers will be encouraged to complete and submit consumer satisfaction surveys that assess their level of access, “buy-in,” and satisfaction with the service. Moreover, the Program Director will facilitate two focus group sessions (one for staff and one for student consumers) where attendees will discuss access and implementation strengths and weaknesses and provide recommendations for improvement. Survey and focus group data will regularly be reviewed by staff and stakeholders during formal meetings so that feedback may be applied to modify and improve upon program strategies in a cycle of continuous improvement.
    Planning for the Projects with Industry grant has allowed our consortium the opportunity to establish memorandum of agreements with additional high growth businesses and organizations who have committed to joining the BAC to accomplish a variety of oversight, programming, and evaluation support duties related to the Chance 4 Success program. As a result of our strategic planning efforts to date, the BAC has expanded its membership to include both industry leaders and several local service providers. All members of the BAC are required to make a written commitment to active participation prior to being accepted as a member. They must participate in at least 80% of the BAC meetings (held 1-2 hours monthly) and establish a memorandum of commitment with the BAC that outlines their organization’s role and pledge to supporting the BAC efforts. The Chance 4 Success program will functionally operate and will be governed by the BAC. The role of the Council will include: (1) developing grant expenditure and accountability policies and procedures – and comparing performance against such policies to ensure the grant is being delivered on time and within budget; (2) systematically and collaboratively reviewing the evaluator’s and staff’s outcome evaluation and process evaluation reports to determine if benchmarks and outcomes are being met – and to provide directives to program administrative staff to make appropriate adjustments to ensure compliance with the grant contract; (3) engage in sustainability-related activities as well as replication activities which may include hosting fundraisers, performing grant writing, delivering presentations on the program to funders-other grantees-or other potential replication entities throughout the country;  (4) packaging and promoting the program to potential replication sites through presentations, technical assistance, and through the development and dissemination of a replication handbook which will document the best practices, strengths, and challenges of the Chance 4 Success initiative; (5) the establishment/revitalization of employer to employer networks and the coordination of special job fairs that will allow Chance 4 Success students to meet with their potential employers; (6) requiring that the industry members of the BAC join Chance 4 Success curriculum development and review teams to set course objectives and learning goals, define employment skill sets and training outcomes, perform curriculum review and modifications as needed, and related activities to ensure that all learning is aligned with the job skills that employers require of the type of positions the students are pursuing in the program; (7) sponsoring disability awareness training as well as ADA compliance support and outreach to local businesses; (8) conducting workshops and training sessions for local employers on ADA, inclusion and integration issues, and strategies for successfully employing individuals with special needs; (9) overseeing a service system that offers career planning advisement, professional mentoring, and special school-site training opportunities for Chance 4 Success students;  (10) arranging for students to interview for jobs and internship positions in local businesses and industry leaders who are part of the BAC – as well as holding our partners accountable for maintaining job openings that will be filled with Chance 4 Success graduates;  (11) working with the industry and business members of the BAC to establish a career advancement plan per each type of job category that students will fill – which will act as a road map for enabling students to navigate through the work system so that they may take full advantage of job mentoring, internships, training, and testing that could lead to promotions and raises; (12) making presentations on the benefits of the PWI opportunities to local professionals and industry leaders; and (13) increasing awareness of PWI activities through media presentations, dissemination of information, and professional networking. 

     During the planning phase of the grant, the BAC and the fiscal applicant of the grant worked together to develop the following management framework and system of checks and balances which are designed to advance the BAC’s role in program governance: Fiscal Management: Lianda Solution’s Finance Department, the BAC, and the Chance 4 Success program administrators will work together to oversee the grant budget and expenditures. The schools and other subcontractors of the program will hold an agreement with Lianda Solutions that describes an expense – reimbursement or other payment arrangement process as well as a set monthly and annual budget. The site level program staff who will be working out of the schools will use hard copy PO Request Forms that require them to list needed materials and supply items with associated dollar amounts. Prior to any purchasing, these forms must be signed-off by a designated program administrator who will be required to compare the requests with the budget contract line items to ensure requests are allowable and have been approved by the grantor. Copies of PO’s and receipts will be kept on file to document expenditures. Budget adjustments, carry over, and line item debits/credits will be tracked by the lead fiscal agent’s Finance Department according to federal and state grant reporting requirements. This information will be compiled into regular budget reports, which will be presented to the BAC and the grantor for approval. Process Management: Every program activity will be charted and assigned a set of appropriate “tracking measures” to document progress and performance (i.e., sign in sheets, surveys, minutes of meetings). Program administrators will maintain these measures on file as evidence of activity progress and efficiency, which will be compiled into monthly process evaluation reports to be disseminated to the BAC. During BAC meetings, the progress that is documented will be compared to “promised” contractual obligations (via a scope of work matrix) to determine progress and needed modifications. Outcome Management: Data collected from survey instruments and site-based assessments will be coded, aggregated, and scaled by the evaluation team in order to establish a baseline “profile” of the participant cohorts. The BAC will establish mid-annual and annual benchmarks for performance/progress that align with the Chance 4 Success goals, objectives, outcomes – and that incorporate the performance measures required for reporting in the RFP guidance. As these data profiles are updated regularly throughout each grant year utilizing new data collected from control and experimental cohorts, the profile outcomes will be compared to the benchmarks and performance outcomes of the program at regular BAC meetings to identify performance strengths, weaknesses, and needed modifications. Monitoring: The Evaluator will make regular monitoring visits to the program sites where she will compare process tracking, outcome evaluation, fidelity checklists, and fiscal documentation to benchmarks, reports, reporting requirements, and the grant proposal. Performance gaps will be documented and used by the BAC and staff to make program improvements. The evaluation team will work with the program staff to develop an annual evaluation report to the US Department of Education. These accountability reports will include a comprehensive overview of progress in meeting the Chance 4 Success goals, objectives, activities, outcomes, and performance indicators, as described in the evaluation plan set forth below – as well as a description of the challenges of our efforts to date. 

     Assurances: Please note that LRS and the schools agree to grant the Department of Education access to all grant related records, books, papers, and/or related program documents as a means to verify that funds have been expended in the manner for which they were intended.

     The lead fiscal agent also agrees that all individuals who receive services will be advised of the availability and purpose of the State’s Client Assistance program. Including information on means of seeking assistance under the program.

PWI Inventory

To be completed by members of the Transition Team.

Student’s name:  ______________________________________________________________
Student’s year of birth:  _______________________
Students current grade in school:  _______________
Has this student ever been employed?  (  Yes          (  No

If yes, what kind of work experience has the student had? (check all that apply)

· Work-Study/ service learning



(  Sheltered employment



(  Supported employment

(  Competitive employment

What was the lowest wage the student ever earned? _______

What was the highest wage the student ever earned? _______

Is the student currently employed?  (  Yes          (  No

If yes, what kind of employment situation is the student currently in? 

(  Work-Study/ service learning



(  Sheltered employment



(  Supported employment

(  Competitive employment

What was the student’s initial wage in her/his current position? _______

What is the student’s current wage? _______

When did first transition team meeting take place to begin transition planning for this student?

__________, ________

Month

Year

Which of the following people attended that FIRST transition team meeting for this student?

(  Special education teacher(s) 

(  The Student
(  School administrator(s)

(  Vocational education teacher(s)
 
(  Parents or other 
(  General education 







        family members 
         teacher(s)

(  School counselor or social worker(s) 
(  Other personal or family friend or contact(s)

(  Other counselor(s) or therapist(s)

(  Work supervisor





(  Other (please specify with agency and/or role(s) on student’s team):

_________________________________________________________
_________________________________________________________
When was this student’s IEP most recently revised?  ___________, _________








Month

Year

The remaining items refer to the current (most recently revised) version of the student’s IEP.

Was the student in attendance during the meeting when the IEP was most recently revised?

  (  Yes          (  No


If no, what steps were taken to ensure the students interests and preferences were 

reflected in the goals and plans developed?

_________________________________________________________
_________________________________________________________
Were the student’s parents, family members and/or other representatives present when the IEP was most recently revised?  (  Yes          (  No

When did the student and/or her or his parents of receive a copy of the newest version of the IEP? ___________, _________

Month

Year

Have the parents or family of this student received any other communication or information from the school and/or transition team on the students academic progress or transition planning within the past 12 months?  (  Yes          (  No

If yes, please specify (check all that apply):

(  Commendation/Award

(  Vocational assessment

(  Grade report


(  Behavior/conduct report (regular update)



(  Mid-term progress report

(  Behavior/conduct incident report

(  College/post-secondary school recruiting information

· Other (please specify):  _____________________________________________
        _____________________________________________
Please list all current members of the students Transition Team and their roles (e.g. general education teacher, counselor, school administrator, etc) or relationship to student (parent or other family member, family friend, etc):









Agency Affiliation and/or

Member Name





Role/Relationship to Student

_________________________________________

_____________________________

_________________________________________

_____________________________

_________________________________________

_____________________________

_________________________________________

_____________________________

_________________________________________

_____________________________

_________________________________________

_____________________________

_________________________________________

_____________________________

Please go back to the previous item and place an asterisk (*) before the name of each member who attended the most recent transition team meeting for THIS student. (This does NOT include other meetings where multiple members of this transition team may have been present and may have discussed the student’s progress and/or transition services/interests, etc.)

Among agencies with representatives on the student’s transition team, which ones have major responsibilities for the student’s transition planning and what are those responsibilities?  If agencies share a responsibility, please indicate that by listing the line numbers corresponding to each additional agency involved in fulfilling a responsibility in the column labelled “cooperating agency #(s)” below.  For example- if, in addition to other resonsibilities, MR/MH and Vocational Services shared career planning responsibilities, the table might look like this:

Major 




Cooperating 

Agency 



Responsibilities 


agency #(s) 

1) ___MR/MH____________________
_ Transition Team Coordination__
___________






___ Career Planning ___________
__2________

 2) ____Vocational Services_________
__Vocational Training/Prep______
___________

Major 




Cooperating 

Agency 



Responsibilities 


agency #(s) 

1) ______________________________
____________________________
___________







____________________________
___________







____________________________
___________
2) ______________________________
____________________________
___________







____________________________
___________







____________________________
___________
3) ______________________________
____________________________
___________







____________________________
___________







____________________________
___________
4) ______________________________
____________________________
___________







____________________________
___________







____________________________
___________
(Use the reverse side of the page if necessary to list any additional agencies with major responsibilities.)
What annual goals and services are currently listed in this students IEP? 

________________________________________________________________

________________________________________________________________

________________________________________________________________

What items are currently listed on the statement of transition services in this student’s IEP?

________________________________________________________________

________________________________________________________________

________________________________________________________________

What, if any, transition services is the student currently receiving? 

________________________________________________________________

________________________________________________________________

________________________________________________________________

What, if any, Daily Living Skills and/or Functional Vocational Skills are included in the student’s IEP?

________________________________________________________________

________________________________________________________________

________________________________________________________________

What Employment Objectives are currently listed on the student’s IEP?

________________________________________________________________

________________________________________________________________

________________________________________________________________

What Adult Living Objectives are currently listed on the student’s IEP?

________________________________________________________________

________________________________________________________________
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