COMPREHENSIVE SCHOOL REFORM PROGRAM Crosswalk  

    Form P
Name of the selected research-based model    Talent Development High School with Career Academies

Has this model ever been implemented before at this site?  Yes  □       No X

If yes, provide specific dates


	Components of an optimum COMPREHENSIVE SCHOOL REFORM PROGRAM
	List any activities, strategies, or models that your school is currently implementing to address these components.
	Describe how the reform model selected in this application will address these components.


	Identify any gaps that neither the model nor existing activities address in each of the components.
	What activities will you conduct through the COMPREHENSIVE SCHOOL REFORM PROGRAM proposed in this application to address these gaps?

	1.Effective, research-based methods and strategies


	-AP courses for high performing students

-Scientifically-based and standards-based curriculum and instruction in core subjects

-Student Assistance Services counseling support and referral programming based on effective prevention and early intervention strategies


	-TDHS is a federally recognized, scientifically-based CSRD model that has been replicated on over 100 high school campuses since 1994.  TDHS is proven through research to reduce student academic failure, absenteeism, and dropout frequency on high school campuses that host similar student populations as PV.

-TDHS will require “double dose” (double semester) and transitionary courses in English and math for ninth grade students who score below grade level on relative subject areas which will follow the research-based John Hopkins University’s “Strategic Reading” and “Transitions to Math” curriculum.  

-The upper level Career Academy team leaders assess student performance data and schedule “catch-up” classes in areas where 10th through 12 grade students are struggling the most (i.e., reading, math, English, science, etc.). Catch-ups will be short courses that replace electives for low performing students in grades 10 through 12 who must be referred by an academic counselor, parent, or teacher so that they may have the opportunity to sharpen basic, foundational knowledge and skills needed to succeed in their Academy. Tutors will be available to work with students during these courses.

-TDHS will require that PV operate the Twilight School which will serve high-risk students who are referred by school and community representatives for potential academic failure, behavioral problems with teachers and/or classmates, drop out, and juvenile justice problems. Classes will be taught by regular day school faculty working on overtime, with counselors and social service specialists readily available to help students develop coping skills that will help them to avoid further conflicts and misbehavior. Students will take core academic courses that support the school day core curriculum  (one-on-one with a tutor or as an onsite work study). 

-PV will create smaller learning communities within the school that allow teachers to share common planning time and reduce class size and counselor-to-student ratios.


	No Gaps
	No Gaps

	2.Comprehensive design with aligned components


	None
	- TDHS will create change in all aspects of school operations by meeting the 9 CSRD components: (1) research-based methods/strategies: TDHS is scientifically-based on valid research of best reform practices which include tutoring, remediation/career-based enrichment, research-based reading and math curriculum, teacher teaming, and smaller community learning environments; (2) comprehensive design with aligned components: the comprehensive TDHS components align with each identified “priority” need of the school as well as with the revised EPPS; (3) professional development: extensive training and support opportunities will be organized for all PV staff at all levels on curriculum and instructional methods and TDHS components; (4) measurable goals and benchmarks: the revised EPPS was developed to establish measurable goals and benchmarks so that the school may easily track progress and compliance with grant requirements; (5) support within the school: all school staff participated in the selection of the model and the planning of this grant and a Training Coach will be hired to support implementation in the school; (6) parental/community involvement: TDHS requires partnership agreements between business/community entities and Academies and also provides information and training opportunities to parents and community members; (7&8) external technical support, third party evaluation: the Center for Performance Assessment will provide third party evaluation, technical support, and training to staff; (9) coordination of resources: in-kind funds and resources from local colleges/universities will be combined to carryout the model.

-PV data reveal that students are at high risk of (1) school dropout/low commitment to school, (2) academic failure and poor reading and math skills among 9th graders, and (3) chronic absenteeism. In addressing school dropout/low commitment to school factors, the TDHS model will require PV to establish a Twilight School that will operate for 3 hours each day during after school hours and will serve students who are at high risk of dropping out due to social and emotional problems and juvenile justice issues. In addressing school academic failure and poor reading and math skills, the TDHS model will require PV to establish  “double dose” and transitionary courses in English and math which will be offered to 9th grade students who struggle in these areas. Short “catch up” courses that replace electives will also be offered for low performing 10th-12th grade students so that they may have the opportunity to sharpen basic knowledge and skills. In addressing chronic absenteeism, the TDHS model will require PV to establish an Academy-based infrastructure of smaller learning communities in which students are accounted for by a group of teachers and administrators who share common planning time to assess student needs and solutions so that students are no longer “invisible” in what is now a large, unmanageable environment.

-TDHS completely aligns with revised EPPS plan and the district EPPS.
	No Gaps
	No Gaps

	3.Professional development


	-Staff completed a one day six trait writing training which helped them to develop the skills needed to improve student writing skills across the curriculum. (2000)

-Administrative staff received a half-day training from the Center for Performance Assessment on standards-based learning and strategies for creating career and interest-focused learning environments. (2000-2001)

-Staff attended an in-service training on strategies for preparing instructional calendars to help prepare students for standardized tests with an emphasis on language arts and math. (2001-2002)

-Staff attended an in-service training on identifying the learning needs of Native American students. (1999-2000)

-Staff completed a one day Baldrige training from the American Productivity and Quality Center in Texas. (2000-2001)
	-The Coach and Piedra Vista High School Principal will fly to Baltimore, MD to take a tour of the Patterson High School – Talent Development Model campus where they will also attend a half-day technical training session on the Academy structure, campus infrastructure and functioning as schools-within-school, and buy-in and support strategies for staff during the planning phase of Talent Development.

-The Implementation Specialist Team from the Center for Performance Assessment will design and deliver a two-day staff development training session based on the “Creating a Talent Development High School – The Planning Process” handbook for teachers, support staff, and administrative leaders of Piedra Vista High School.

-The Coach, under the direction of the Center for Performance Assessment, will facilitate an intense, three day strategic planning session with Piedra Vista “planning team leaders,” representatives from San Juan College and Area Vocational Services, school counselors, key personnel, and key parent and community stakeholders to thoroughly review student needs assessment data and staff recommendations of policies, activities, and procedures for implementation of the Talent Development model and Academy themes.

-During August 2002, Practitioners from the Center for Performance Assessment will facilitate a two-day training session on “best instructional practices” of the ninth grade strategic reading course, math transition course, and Freshman seminar to the Ninth Grade Success Academy team.


	No Gaps
	No Gaps

	4.Measurable goals and benchmarks


	-Annual EPPS that supports very broad goals that are not measurable.
	-TDHS did not provide measurable goals and benchmarks for the program other than the TDHS planning handbook which only includes implementation steps and process tracking information.
	-Revised action plan/EPPS with measurable goals and objectives is needed.
	-Prior to the planning of this grant, the school EPPS only broadly supported the Talent Development model at the high school. In the months of September and October (2001), the planning subcommittee worked together to define more specific EPPS goals and objectives in support of the model which is attached in the revised EPPS plan. The EPPS will be used by the staff as an action plan and will be followed carefully to determine compliance with CSRD requirements.   Please refer to the attached EPPS for a listing of measurable goals, objectives, and benchmarks.

	5.Support within the school


	-The full staff participated in selecting the CSRD model and planning the grant program in a four step process:

Step 1: The full staff of Piedra Vista High School participated in an after school orientation session where the reviewed school demographic and standardized test score data and prioritized issues to be addressed with CSRD programming. 

Step 2:  The full staff received detailed information on a variety of CSRD models and rated the models according to  risk factors and needs data. TDHS was rated the highest.

Step 3:  TDHS was presented to the and school staff. Staff and board members were asked to provide input on specific program components that would need to be integrated into the model to fill learning and service gaps that are specific to Piedra Vista.  At the close of the presentation by showing of hands, the staff unanimously voted to support the model.  

Step 4:  The CSRD grant proposal was prepared as a collaborative effort of the planning subcommittee and school staff members.
	-TDHS did not address support within the school other than providing guidance on collaborative staff planning and academy leadership infrastructure.
	-Staff member to work within the school to coordinate training and planning activities is needed to keep activities “on track” with action plan requirements.
	-A Training Coach will be contracted to coordinate training activities, provide onsite monitoring and technical support of Talent Development implementation, recruit parents and community stakeholders to participate on planning committees, and assist staff in the start-up and facilitation of Academy planning teams. 

-Staff will be empowered to actively participate in developing the Academy framework by having opportunities to join the Steering Committee, participate in strategic planning teams, select academy themes and course schedules, and define administrative procedures.


	6.Parental and community involvement


	None
	-TDHS requires that the program operate under a steering committee comprised of parents, community members, staff, and stakeholders. The committee members must commit to meeting on a monthly basis so that they may participate in strategic planning and continual assessment of the program.

-The Implementation Specialist Team from the Center for Performance Assessment will evaluate the handbook and work with the Coach to develop a specialized, half-day training session on what the Talent Development High School model will look like at Piedra Vista High School.  The training session will be offered in four strands with specialized workshops for (a) parents and students, (b) school staff, (c) district administrators and Board of Education members, and (d) representatives from local businesses, colleges, and universities.  The four groups will each be provided with a general orientation to Piedra Vista’s Talent Development model and will receive specific information on the program’s projected impact on student achievement, student performance expectations and scheduling responsibilities, post-secondary education and vocational school enrollment, workforce and employment, and the overall education climate of Farmington Municipal Schools.

- Every Academy must develop “memorandum of partnerships” with at least two local businesses or public/private entities to support the Academy by offering internship, specialized training, and job shadowing opportunities for students enrolled in the particular Academy. This information will be collected from each Academy, compiled to create the 2002-2003 TDHS Model Course Catalog, and disseminated to every current and future PV student and his/her family so that they may begin exploring their learning options and pathways.


	-Parents need resources on the school site about the TDHS changes in addition to periodic training and informational mailouts so that they feel comfortable on campus and view the school as a resource providing agency.
	-The Piedra Vista High School Academic Counselors will work together to establish a parent resource center to be located on the school site.  All direct stakeholders, including parents, teachers, and support staff, will have access to the center which will host informational materials and internet connected computers for use in researching course and subject catalogs as well as post-secondary education and career opportunities as they align with the Academy themes and state learning standards. 



	7.External technical support and assistance


	None
	-The Center for Performance Assessment Center will provide consultation to the staff on implementation barriers and issues, professional training for staff, and regular assessment of progress to ensure that the project is running efficiently. 

-The district will contract the services of a third party evaluation agency to assist staff in defining evaluation systems, developing progress reports, and to provide ongoing technical support to staff on evaluation issues.

-The district Grant Coordinator will support the Steering Committee in identifying and applying for additional grant funding from Federal, state, and private sources to sustain the program beyond the CSRD funding cycle.
	No Gaps
	No Gaps

	8.Evaluation strategies


	-Students are required to take pre/post Levels Tests, CTBS, and high school competency exams as required by the state and/or district to evaluate student performance.

- In the Fall of 2001, an extensive vocational needs assessment survey was administered to all students, 8th grade through 12th, parents, community members, businesses, and high school graduates to determine the effectiveness of the present vocational classes offered in the district as well as identify vocational learning interests.  Data are being aggregated and will be prepared in a narrative report in December.  The report will be used by stakeholder groups to plan future vocational and career readiness courses.
	-Farmington Municipal Schools will contract the services of a Third Party Evaluator from Resource Associates – to be covered with CSRD funds in the amount of $3,000. The Third Party Evaluator from Resource Associates will conduct an onsite meeting with the Coach, Principal, and Steering Committee to discuss outcome evaluation requirements and reporting requirements of the program as established by the Goals 2000 Office.  The Evaluator will provide attendees with information on the evaluation methodology and framework as well as introduce instruments and administration procedures for data collection.  Together, the group will establish a schedule for data collection, aggregation, and reporting that aligns with state requirements.  While onsite, the Evaluator will work with school staff to collect baseline data which will include (1) Fall 2001 raw *Levels test scores of students, (2) 2000-01 CTBS Terranova and High School Competency raw test scores of students, (3) Quality in Education raw scores from parents, and (4) AS400 raw data output on student attendance, dropout, and policy violation indicators.  Baseline data will be collected at this time so that it may be disaggregated by the Evaluator to examine student performance trends as they relate to demographic and other variables.

- The Third Party Evaluator will work with the Coach and Principal to develop quarterly process evaluation reports (for a total of four reports) that describe the school’s progress in meeting the goals, objectives, and activities set forth in the revised EPPS.  The reports will include narrative descriptions of cumulative progress made as well as attachments of process evaluation documentation as supportive evidence.  The reports will also include an updated scope of work chart that compares the action plan with reported progress on each objective and activity.  The reports will be submitted to the Steering Committee and the Coach for review.  The Committee will utilize the reports to make directives to the program leadership to ensure 100% compliance with the CSRD contract.

-The Third Party Evaluator will work with the Coach and Principal to develop an annual outcome evaluation report that will describe the impact of the program on student achievement, student retention, and parent and community involvement levels.  The report will include comparison of baseline test score and source indication data with similar data collected at the end of the first program year.  Such data will also be collected and compared at an experimental school so that PV results are validated. The report will be submitted to the Steering Committee for review.  The Committee will utilize the report to determine program strengths and weaknesses as well as direct program modification in the second grant year. The report will also be used to justify program success to Federal and state grant-making entities as the District Grant Coordinator requests additional grant funds to expand and sustain the TDHS program.

The Third Party Evaluator will begin the development of a cumulative three year analysis on the TDHS implementation level of PV staff. At the end of each program year, the third party evaluator will administer the “Implementation Measure” instrument from John Hopkins University to a representative sample of teachers, administrators, and support staff members (n>50).  The instrument will provide data on staff morale, staff attitude toward TDHS, and staff participation level in planning and implementation.  Data collected will be used to develop an internal “implementation levels report” that will be used by the Steering Committee and program leadership to address staff issues and direct future programming.


	No Gaps
	No Gaps

	9.Coordination of resources


	-Articulated agreements with San Juan College have been initiated to address high achieving students and those interested in vocational learning opportunities.  Twelve concurrent enrollment classes have been articulated to date.
	-Every Academy must develop “memorandum of partnership” agreements with at least two local businesses or public/private entities to support the Academy by offering internship, specialized training, and job shadowing opportunities for students enrolled in the particular Academy.

-Farmington Schools will provide in-kind support for the program in the form of staff overtime, grant writing support, office furniture, and facility space. 

-Los Alamos National Laboratory has agreed to donate computers and printers for use by the program staff and parent resource center.
	No Gaps
	No Gaps
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